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ABSTRACT
Instrum enta l music education methods courses are considered 
e sse n t ia l  in  the t r a in in g  o f  fu tu re  school band and o rches tra  d i re c ­
to rs .  The National A sso c ia t io n  o f  Schools o f  Music, s ta te  departments 
o f  education , and co lleges  and u n iv e r s i t y  ca ta logs s p e c ify  a t  le a s t  
one such course be inc luded in  the undergraduate cu rr icu lum  o f 
p rospec tive  ins trum enta l music teachers.
A review o f the l i t e r a t u r e  p e r t in e n t  to  ins trum enta l music 
education methods c lasses in d ic a te d  the c u r r ic u la r  con ten t o f  these 
courses had not been in v e s t ig a te d  p re v io u s ly .  Several sources im p lied  
such a study would be h e lp fu l  in  de term in ing  and e l im in a t in g  cu rre n t 
inadequacies o f  ins trum en ta l music education methods classes and in  
making fu tu re  courses more re le va n t to  the s tudent.
The Ins trum enta l Music Education Methods Class Q uestionna ire  
(IMEMCQ) was developed to  r e f l e c t  to p ic s  discussed during  the review o f 
re la te d  l i t e r a t u r e  and considered p e r t in e n t  to  the c u r r ic u la r  content 
o f  ins trum enta l music education methods courses. The o b je c t iv e  o f  the 
research document was to  d iscove r what to p ic s  were being taugh t in  
ins trum enta l music education methods courses and the eva lu a t io n  ra t in g  
o f  each to p ic .  The q ues t ionna ire  was sent to  208 co lleges  and u n iv e rs i ­
t ie s  loca ted  in  the North C en tra l,  Southern, and Southwestern d iv is io n s  
o f  the Music Educators National Conference. Each i n s t i t u t i o n  was 
accred ited  by the Nationa l Council f o r  the A c c re d ita t io n  o f  Teacher 
Education, the National A ssoc ia t ion  o f  Schools o f  Music, and the
approp r ia te  reg iona l a c c re d i ta t io n  asso c ia t io n . One hundred t h i r t y -  
fo u r  (64.4%) usable ques t ionna ires  were re tu rned.
This study was an i n i t i a l  step in  examining and e va lu a t ing  
ins trum enta l music education methods courses. Fu rthe r examination o f  
these courses is  s t ro n g ly  recommended.
CHAPTER I
INTRODUCTION 
Statement of the Problem
An examination o f  co l le g e  and u n iv e rs i t y  ca ta logs suggests th a t  
every school o f f e r in g  a major o r  emphasis in  ins trum enta l music educa­
t io n  re q u ire s ,  o r  a t le a s t  p rov id e s , one or more methods courses. 
These courses are considered e sse n t ia l  in  the p re pa ra t ion  o f  prospec­
t i v e  ins trum en ta l music teachers. The N ationa l A ssoc ia t ion  o f  Schools 
o f  Music Handbook s t ip u la te s  th a t  a l l  undergraduate music education 
majors should gain "a knowledge o f  c u r re n t  methods and m a te r ia ls  in  a l l  
f i e ld s  and le v e ls  o f  music e d u ca t io n ."^  Perhaps more im p o r ta n t ly ,  
s ta te  departments o f  education inc lude  among the requirements fo r
o b ta in in g  a teach ing  c e r t i f i c a t e  the s a t is fa c to r y  completion o f  a t
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le a s t  one music methods course.
The importance a ttached to  ins trum enta l methods courses can be 
seen in  the re s u l ts  o f  both a survey conducted by the Research and 
Education Committee o f  the College Band D ire c to rs  National A ssoc ia t ion  
(CBDNA) and the ta b u la t io n s  derived  from Mercer's  se r ies  o f  in te rv ie w s . 
Between 1973 and 1975, the CBDNA Research and Education Committee sent 
out 1,280 ques t ionna ires  to  the 650 members o f  the Leblanc Music 
Educators N ationa l Adv isory  Board and 630 "su cce ss fu l"  band d i re c to rs  
as determined by the committee members. U n fo r tu n a te ly ,  j u s t  t h i r t y -  
nine percent o f  the ques t ionna ires  were re tu rned , but o f  those re tu rned  
e ig h ty - fo u r  percent considered ins trum enta l methods a "needed" course
1
2
in  t r a in in g  school band conductors. In  a d d i t io n ,  tw en ty -n ine  percent 
o f  the respondents regarded the c u r r i c u la r  con ten t o f  t h e i r  instrumen­
t a l  methods course " inadequate" w h i le  n ineteen percent viewed the 
teach ing  o f  the course as " ina d equ a te ."  In another se c t ion  o f  the 
CBDNA survey, t h i r t y - e ig h t  pe rcen t in d ica te d  t h e i r  undergraduate 
p re pa ra t ion  had been h u r t  by omission o f  a course in  the o rg a n iz a t io n ,  
a d m in is t ra t io n ,  and budgeting o f  school band programs— areas g e n e ra l ly  
covered, i f  a t  a l l ,  in  methods courses. Of the fou rteen  comments taken
from the study and described as in d ic a t iv e  o f  those rece ived , ten were
3
c r i t i c is m s  re la te d  to  ins trum en ta l music education methods courses.
M ercer's  19,000 m ile  t r i p  to  in te rv ie w  222 band d i r e c to r s ,  to  a 
la rge  e x te n t ,  su b s ta n t ia tes  the f in d in g s  o f  the CBDNA committee. 
T h i r ty -n in e  percent o f  those in te rv ie w ed  expressed the b e l i e f  th a t  
e i t h e r  the ins trum en ta l methods courses o r  the secondary ins trum ent 
courses they had taken as undergraduates had been the most b e n e f ic ia l  
to  them in  t h e i r  p ro fe ss io n a l career. Eighteen percent o f  the i n t e r ­
viewees f e l t  they could have p r o f i t e d  most from a d d i t io n a l  course work 
o r conten t in  the area o f  marching band techniques and band a d m in is tra ­
t i o n ,  w h i le  an a d d i t io n a l  s ix te e n  percent were o f  the op in ion  th a t
t h e i r  undergraduate cu rr icu lu m  had been most d e f ic ie n t  in  ins trum enta l 
methods.^
Methods courses are designed to  g ive  each s tudent m ajoring in  
ins trum enta l music education the f i n a l  p re pa ra t io n  necessary to  embark 
s u cce ss fu l ly  on both the s tu d e n t- tea ch ing  experience and teach ing
career. These courses are h ig h ly -reg a rd ed  by school band and o rches tra  
conductors. A c c re d it in g  agencies and s ta te  departments o f  education
a lso deem methods courses s ig n i f i c a n t .  Yet, desp ite  the importance
a t t r ib u te d  to  these courses and t h e i r  frequen t appearance in  co l le g e
ca ta log s , there  has been l i t t l e ,  i f  any, system atic  study aimed a t
de term in ing  i f  a consensus e x is ts  as to  what i s ,  o r  should be, the
con ten t o f  these courses.
A study o f  the course con ten t o f  ins trum en ta l music education
methods courses appears to  be long overdue. As e a r ly  as 1950, Mohn
po in ted  out th a t  new teachers become so d is i l lu s io n e d  w ith  the lack  o f
p re pa ra t ion  given them by t h e i r  methods courses th a t  they re tu rn  to
school wanting to  work on a m aste r 's  degree th a t  covers undergraduate 
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m a te r ia l .  The re p o r t  o f  the CBDNA Research and Education Committee 
o f fe r s :
In most co lleges  and u n iv e r s i t ie s ,  the bas ic  educational 
process fo r  producing band d ire c to rs  has not changed in  
the past few decades, y e t  the job  demands p laced upon the 
newly graduated band d ire c to rs  have changed c o n s id e ra b ly .6
The need fo r  ser ious re -exam ination  o f  the course con ten t in  teacher- 
t r a in in g  programs is  im p l ie d , and such an e va lua t io n  should be p a r t ic u ­
l a r l y  re le va n t to  the ins trum en ta l music education methods course.
Music education methods books f re q u e n t ly  do not r e f l e c t  a 
concern fo r  the needs c o n fro n t in g  p rospec tive  ins trum enta l music 
education teachers. Several pub lished volumes in  t h i s  area are ad­
dressed more toward f i l l i n g  gaps l e f t  in  the undergraduate education o f 
c u r re n t ly  a c t iv e  teachers. Often works designed as textbooks are based 
upon each p a r t i c u la r  a u th o r 's  own experience as a p u b l ic  school i n s t r u ­
mental music teacher, as an in s t r u c to r  o f  a s p e c i f ic  i n s t i t u t i o n ' s  
undergraduate ins trum en ta l music education methods course, o r both o f  
the above. No record was found in d ic a t in g  th a t  a system atic  study o f  
the c u r r ic u la r  needs o f  ins trum enta l music education methods courses 
had been undertaken p r io r  to  w r i t in g  such a te x t .
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The c u r re n t  emphasis on competency-based teacher education 
(CBTE) has re su lte d  in  a number o f  s tud ies  w ith  im p l ic a t io n s  fo r  the 
course conten t o f  an ins trum enta l music education methods c lass ;
however, most o f  these s tud ies  have incu rred  one or more o f fo u r  basic 
problems. These problems are:
1. A comprehensive l i s t  o f  competencies is  prepared f o r  the 
p rospec tive  teacher covering  not on ly  the ins trum enta l music 
education methods c lass but the e n t i r e  undergraduate c u r r ic u ­
lum. Often times the l i s t  o f  competencies extends beyond what 
any one in d iv id u a l  is  capable o f  ach iev ing  and is  intended to  
be a means o f  making the fu tu re  ins trum enta l music educator 
aware o f  the co m p lex it ies  o r the s ig n i f ic a n c e  o f  the p ro fess ion  
one is  seeking to  en te r. In t h is  case competencies are o f fe re d  
as an idea l a t  which one should aim, and not a l i s t  o f  s t r i c t l y  
requ ired  a b i l i t i e s . 7
2. Many competency l i s t s  have been developed th a t  do not sp e c ify  
what leve l o f  p ro f ic ie n c y  must be demonstrated to  s a t i s f y  each 
competency. Typ ica l o f  such competency l i s t s  are those deve l­
oped by S tega ll  and a commission o f  the F lo r id a  Music Educators 
A s s o c ia t io n .8
3. C u rre n t ly ,  there  e x is ts  in  competency-based teacher education a 
rea l need fo r  e f fe c t iv e  e v a lu a t io n . Beazley has developed such 
a t e s t ,  but as o f  y e t ,  i t  is  not general iza b le  to  o the r 
school s . 9
4. Even a t  schools where competency-based education has been 
es ta b lishe d  the re  s t i l l  e x is ts  a s trong  course o r ie n t a t io n . 10
Important c u r r ic u la r  innova tions  emanating from competency-based 
teacher education promise to  have a s ig n i f i c a n t  in f lu e n ce  on in s t r u ­
mental music education methods courses in  the fu tu re ,  but a t  the
c u r re n t  t im e , the problems e x is t in g  w ith  CBTE, e s p e c ia l ly  i t s  course 
o r ie n ta t io n ,  support the need fo r  a study o f  ins trum enta l music educa­
t io n  methods courses.
This study surveyed the c u r r ic u la r  con ten t o f  instrum enta l 
music education methods courses a t  se lec ted  co lleges  and u n iv e r s i t ie s .  
A review o f  the re la te d  l i t e r a t u r e  in d ic a te s  such an e f f o r t  has not
been completed before. I t  may be erroneous to  propose th a t  the appro­
p r ia te  course conten t o f  an ins trum en ta l music education methods class 
can be ascerta ined  from look ing  a t  what in s t ru c to rs  o f  such courses 
attem pt to  teach and the importance they p lace upon various areas and 
concerns o f su b je c t m atte r. Indeed, a c r i t i c i s m  d ire c te d  a t  methods 
courses is  th a t  they are o f te n  taugh t by teachers who g ive  a low 
p r i o r i t y  to  methods courses . ^  S t i l l ,  such an approach appears to  be a 
lo g ic a l  p o in t  a t  which to  i n i t i a t e  the process o f  examining a course 
which p re v io u s ly  has escaped in v e s t ig a t io n .
Significance of the Study
Findings derived  from th is  study have the p o te n t ia l  to  p rov ide 
th ree  c o n t r ib u t io n s  to  music education. F i r s t ,  data obta ined from the 
Ins trum enta l Music Education Methods Class Questionna ire  (IMEMCQ) 
represent one o f  the f i r s t  a ttem pts , i f  not the f i r s t  a ttem pt, to  
determine what in s t r u c to r s  are endeavoring to  teach and the r e la t iv e  
importance a t t r ib u te d  to  var ious to p ic s  in  the course conten t. Second­
l y ,  those c u r re n t ly  invo lved  as in s t ru c to rs  o f  ins trum enta l music 
education methods courses should f in d  data derived  from th is  re p o r t  to  
be an a id  in  e s ta b l is h in g  or re-exam in ing the c u r r ic u la r  con ten t o f 
t h e i r  p a r t i c u la r  course. Since t h i s  appears to  be the f i r s t  i n v e s t i ­
ga tion  o f  the c u r r i c u la r  con ten t o f  ins trum enta l music education 
methods courses, the t h i r d  poss ib le  outcome o f  t h i s  study w i l l  be i t s  
use as the s ta r t in g  p o in t  or basis f o r  a d d i t io n a l  research in  making 
these courses more e f fe c t iv e  and va luab le  to  those a s p ir in g  to  be 
school band or o rches tra  d i re c to rs .
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Del im i ta t io n s
The Ins trum enta l Music Education Methods Class Questionna ire  
was sent' to  the 209 co lleges  and u n iv e r s i t ie s  in  the North C en tra l,  
Southern, and Southwestern D iv is io n s  o f  the Music Educators National 
Conference (MENC) th a t  the NASM Pi re c to ry  1982 in d ica te d  were accred­
i te d  by the ap p ro p r ia te  reg iona l a c c re d i ta t io n  a s s o c ia t io n ,  the Nation­
al Council f o r  A c c re d ita t io n  o f  Teacher Education (NCATE), and the
12N ationa l A sso c ia t io n  o f  Schools o f  Music (NASM). R e s t r ic t io n  to  
these schools was made to  keep the survey s ize  manageable, and to  
account f o r  the q u a l i t y  o f  the i n s t i t u t i o n s  invo lved . One would expect 
NCATE a c c re d i ta t io n  to  insure  the q u a l i t y  o f  each sch o o l 's  education 
degree program, NASM a c c re d i ta t io n  to  guarantee the i n t e g r i t y  o f  each 
i n s t i t u t i o n ' s  music department, and the a c c re d i ta t io n  o f  the a p p ro p r i­
a te  re g io n a l a sso c ia t io n  to  su b s ta n t ia te  the value o f  each sch o o l 's  
to ta l  educationa l environment. A l i s t  o f  co lle ge  and u n iv e r s i t ie s  th a t  
were sent the IMEMCQ w il l !  be found in  appendix B.
D e f in i t io n  o f  Terms
For the purpose o f  t h i s  s tudy, an ins trum enta l music education 
methods c lass  is  de fined  as any requ ired  course o f fe re d  to  undergradu­
ate ins trum en ta l music education majors as p a r t  o f  some type o f  teacher 
education p re pa ra to ry  degree c u rr icu lu m , but does not inc lude  secondary 
ins trum en t c lasses , courses devoted s o le ly  to  marching band techniques 
and methods, o r general teach ing  methods courses th a t  are not o r ie n te d  
toward music education.
Another term which req u ires  c l a r i f i c a t i o n  is  secondary in s t r u ­
ment c lasses. In  t h is  study such classes are considered to  be i n t r o ­
duc to ry  courses to  the basic techniques invo lved  in  p la y in g  the various
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wind, s t r in g ,  and percussion instrum ents o the r than the s tu d e n t 's  major 
pe rfo rm ing  ins trum ent and are u su a l ly  taugh t in  g ro u p s - - i . e . , group 
woodwinds, upper brass ins trum en ts , and so on.
Other terms in  t h i s  study w i l l  be de fined as necessary.
Method of Research
A f te r  examining the  l i t e r a t u r e  re la te d  to  the to p ic  o f  i n s t r u ­
mental music education methods, the Ins trum enta l Music Education 
Methods Class Q uestionna ire  was developed and sent to  the 209 co lleges  
and u n iv e r s i t ie s  in  the North C en tra l,  Southern, and Southwestern 
D iv is io n s  o f the Music Educators National Conference th a t  are a c c re d i t ­
ed by the ap p ro p r ia te  reg iona l a c c re d i ta t io n  a s s o c ia t io n ,  the National 
Council f o r  A c c re d ita t io n  o f  Teacher Education, and the National 
A ssoc ia t ion  o f  Schools o f  Music. The re tu rned  ques t ionna ires  were 
ta b u la ted  and then sub jected to  appro p r ia te  s t a t i s t i c a l  ana lys is  fo r  
t h i s  type o f  study.
Development of the Remainder of the Report
Follow ing  chapter one's in t ro d u c t io n  to  the study which i n ­
cludes the Statement o f  the Problem, the S ig n i f ica n ce  o f  the Study, 
D e l im i ta t io n s ,  D e f in i t io n  o f  Terms, and the d e s c r ip t io n  o f  the Method 
o f  Research, chapter two is  a review o f  the l i t e r a t u r e  considered 
p e r t in e n t  to  t h i s  study. The development o f  the Ins trum enta l Music 
Education Methods Class Questionna ire  and the an a lys is  o f  the data 
gathered from the respondents are presented in  chapter th ree . The 
f in a l  chap te r, chapter fo u r ,  inc ludes the summary, conc lus ions , and 
recommendations fo r  a d d i t io n a l  study and research.
8
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CHAPTER II
REVIEW OF RELATED LITERATURE
The examination o f  re la te d  l i t e r a t u r e  revealed th a t  each c i te d  
source could be placed in  one o f  fo u r  ca teg o r ie s . The fo u r  c la s s i f i c a ­
t io n s  employed in  t h is  study are: (1 ) books e x c lu s iv e ly  concerned w ith  
ins trum en ta l music education methods, (2 ) books p e r t in e n t  to ,  bu t not 
d ea ling  s o le ly  w i th ,  ins trum en ta l music education methods, (3 ) appro­
p r ia te  doc to ra l d is s e r ta t io n s ,  and (4 ) a r t i c le s  found in  various 
p e r io d ic a ls  and c o l le c te d  w r i t in g s  d i r e c t l y  re la te d  to  the to p ic  o f  
ins trum en ta l music education methods courses. The reasons f o r  in c lu d ­
ing books w ith  s p e c i f ic  focus on ins trum enta l music education methods 
courses are apparent. The second category is  broken down fu r th e r  in to  
two su b d iv is io n s  - -  music education te x ts  which, in  p a r t ,  are aimed a t 
the needs o f  the p rospec tive  ins trum enta l music teacher and those 
volumes which con ta in  thoughts or ideas w ith  im p l ic a t io n s  fo r  i n s t r u ­
mental music education methods courses. Only a few d is s e r ta t io n s  were 
found to  be p e r t in e n t  enough to  t h is  su b je c t to  w arran t t h e i r  in c lu ­
s ion . Most o f  the a r t i c le s  discussed in  t h i s  chapter are concerned 
w ith  the on-going arguments over the r e la t iv e  m e r its  o f  instrum enta l 
music education methods courses.
Books Concerned w ith  Ins trum enta l Music Education Methods
By fa r  the la rg e s t  group o f  sources are those which concentrate 
on ins trum en ta l music education methods. The e a r l i e s t  dated volume in
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t h is  category is  the 1920 work by Glenn H. Woods, a t th a t  time Superv i­
sor o f  Music fo r  the Oakland (CA) P ub lic  Schools. Woods s ta tes  th a t  
" th e  teacher who has no knowledge o f  ins trum en ta l music needs a s s is ­
tance, and the p a r t i c u la r  aim o f  t h is  book is  to  meet th a t  need." 
Chapter one o f  t h is  book o f fe r s  a j u s t i f i c a t i o n  fo r  in c lu d in g  i n s t r u ­
mental music in  the school cu rr icu lu m . Other chapters are concerned 
w ith  the o rg a n iza t ion  o f  ins trum enta l i n s t r u c t io n ,  working coope ra t ive ­
ly  w ith  school a d m in is tra to rs  and board members, tu n in g , conducting, 
sea ting  p lans , t r a n s p o s i t io n s ,  making a conduc to r 's  score using the 
v i o l i n  p a r t  as a lead sheet, o b ta in in g  the necessary ins trum en ts , and 
in s t r u c t io n a l  techniques a t  the elementary and secondary le v e ls .  This 
work, e n t i t l e d  School Orchestras and Bands, inc ludes a chapter on 
elementary school bands and another on h igh school bands, bu t the re  is  
no e q u iva le n t chapter on o rchestras . Although th is  b r i e f  book might 
have been acceptable fo r  the 1920 novice in  ins trum en ta l music educa­
t io n ,  i t  does not seem to  be concerned w ith  the p rospec tive  instrumen­
ta l  music te a ch e r 's  prev ious background in  music or w ith  p ro v id in g  an 
exp lana tion  o f the fundamentals o f  music.^
During the 1920s, or p o ss ib ly  e a r l i e r ,  J. E. Maddy and T. P. 
Giddings c o l la b o ra te d  on two volumes a pp rop r ia te  fo r  use in  the i n s t r u ­
mental music education methods course. The f i r s t  o f  these books was 
Ins trum enta l Techniques f o r  Orchestra and Band. The copy o f  t h is
volume which was reviewed claimed to  be the " F i f t h  e d i t io n ,  rev ised  and
2
enlarged" and copyrigh ted  1926. A search fo r  the f i r s t  e d i t io n  proved 
unsuccessfu l; however, S o l l in g e r  a lso  dates t h i s  work 1926 w ith o u t
3
s p e c ify in g  the e d i t io n .  Maddy and G idd ings ' work is  d ire c te d  almost 
e x c lu s iv e ly  to  teach ing  and rehearsal techniques and prov ides on ly
11
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minimal guidance in  the o rg a n iza t io n  and a d m in is t ra t io n  o f the program.
This book is  the paren t book from which Maddy derived two a d d i t io n a l
5 6books, School Orchestras and School Bands . These two small books are
v i r t u a l l y  word fo r  word the same and a re , in  la rge  p a r t ,  compiled from 
excerpts o f  the o ld e r  Maddy and Giddings te x t .  The second Maddy and 
Giddings work, Ins trum enta l Class Teaching, is  designed p r im a r i ly  as a 
te a ch e r 's  guide fo r  the ins trum en ta l se r ies  they wrote e n t i t l e d  The Uni­
versa l Teacher. Ins trum enta l Class Teaching g ives ra th e r  d e ta i le d  
in s t r u c t io n a l  procedures to  be employed w ith  students using The U nive r­
sal Teacher and makes fre qu en t re ferences to  t h e i r  e a r l i e r  
c o l la b o ra t io n .^
Two contemporaries o f  Maddy and Giddings were Ralph Korn and J.
Wharton Fay. Korn 's 1928 p u b l ic a t io n  focuses on developing the town
band ra th e r  than the school band or o rches tra . This book was w r i t te n
to  the d i r e c to r ,  most l i k e l y  a church o rg a n is t ,  in  the i n i t i a l  stages
o f s ta r t in g  such an o rg a n iz a t io n  and to  guide in  the s e le c t io n  and duty
8assignments o f  va r ious o f f i c e r s .  Fay's 1930 p u b l ic a t io n  is  much l i k e  
Woods' book, c i te d  e a r l i e r ,  in  t h a t  i t  is  aimed a t  j u s t i f y i n g  school 
band programs and g iv in g  bas ic  in fo rm a t io n  to  those who are going to  
teach the band. In  tw e n ty -s ix  pages Fay t r i e s  to  exp la in  ins trum enta­
t io n ,  o rg a n iz a t io n ,  f in a n c in g ,  in s t r u c t io n ,  and " p ra c t ic a l  uses." Fay
also inc ludes a warning th a t  school bands should not compete w ith  o r
. . 9t r y  to  rep lace union musicians.
By the e a r ly  1930s p ro fe ss io n a l bands a l l  bu t disappeared a f t e r  
p ro v id in g  much o f  the impetus fo r  the town and school band movement o f  
the la te  n ine teen th  and e a r ly  tw e n t ie th  ce n tu r ie s .  One band which 
continued w ell beyond t h i s  pe r iod  was th a t  o f  Edwin Franko Goldman,
12
w r i t e r  o f  Band Betterment in  1934. The f i r s t  o f  t h i s  book's fo u r  major 
sections is  a p h ilo s o p h ic a l  approach advocating th a t  those who have not 
p re v io u s ly  been in  a musical o rg a n iza t io n  should p a r t ic ip a te  in  a band. 
In p a r t  two o f  t h is  work, the author d iscusses various a d m in is t ra t iv e  
and o rg a n iza t io n a l co n s ide ra t ions  fa c in g  the conductor and emphasizes 
rehearsal techniques. C ons is ten t argument is  g iven fo r  the importance 
o f  bands, e s p e c ia l ly  p ro fe ss io n a l ones. An example o f  t h is  can be 
found in  se c t ion  two where op in ions are o f fe re d  suggesting th a t  orches­
t ra s  are " fe m in in e "  and bands are "m ascu line ,"  and th a t  more cons ide r­
a t io n  should be given to  the needs o f  p ro fe ss io n a l bands and t h e i r  
union musicians. The la s t  two d iv is io n s  o f  t h is  te x t  appear to  be 
aimed a t  the improvement o f  in d iv id u a l  p la ye rs ' performance c a p a b i l i ­
t ie s .  Parts th ree  and fo u r  inc lude  chapters on developing solo reper­
t o i r e ,  p la y in g  cadenzas, c o n fro n t in g  nervousness, maintenance o f 
ins trum ents , and musical c r i t i c i s m . ^
In 1935, the C. G. Conn Company issued the Conn Band and Orches­
t r a  Handbook. This book, l i k e  many o f  i t s  predecessors, pu rpo rts  to  
e xp la in  why ins trum enta l music should be inc luded in  the p u b l ic  schools 
and how anyone, not n e ce ssa r i ly  a t ra in e d  teacher or music ian, should 
go about o rg an iz in g  and s ta r t in g  a band program. Chapter th ree  pre­
sents the e a r l i e s t  dated d iscuss ion  o f  a musical a p t i tu d e  te s t  found in  
these books on ins trum en ta l music. Other b r i e f  chapters in  t h is  sho rt 
book cover such "new" to p ic s  as aco u s t ics ,  marching band, fu n d - ra is in g  
and booster o rg a n iz a t io n s ,  and summer band programs."^ This same book
was re - issued  in  1946 by Pan-American Band Ins trum ents , a t  th a t  time a
12d iv is io n  o f  C. G. Conn Company.
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The Rubank Company in  the la te  1930s, re leased b r i e f  te x ts
w r i t t e n  by Claude B. Smith and Sylvan D. Ward. While p ro v id in g  some
in fo rm a t io n  p e r t in e n t  to  ins trum enta l music methods, these books,
e s p e c ia l ly  the one by Smith, appear to  promote o the r m a te r ia ls  pub-
13l is h e d  by Rubank f o r  use in  school ins trum enta l c lasses.
A l l  o f  the works thus fa r  described were w r i t te n  f o r  two main 
purposes: f i r s t ,  to  advocate the c re a t io n  o f  an o rches tra  o r ,  more 
l i k e l y ,  a band; and second, to  g ive  basic in fo rm a t io n  "anyone" would 
need to  s t a r t  such a group. This p ra c t ic e  changed in  the l a t t e r  p a r t  
o f  the 1930s. Beginning w ith  1938, most new books concerned w ith  
ins trum en ta l music methods were designed as textbooks f o r  p rospec tive  
teachers by in s t r u c to r s  o f  co l le g e  ins trum enta l music education methods 
courses.
Gerald R. P resco tt  and Lawrence W. C h id e s te r 's  1938 p u b l ic a ­
t io n ,  G e tt in g  Results w ith  School Bands, represents the f i r s t  textbook 
developed as an outgrowth o f  teach ing  co lle ge  ins trum enta l music 
education methods courses. The au thors , both o f  whom had been students 
a t  what is  now the U n iv e rs i ty  o f  Iowa, taught ins trum enta l methods 
courses a t  the U n iv e rs i ty  o f Minnesota and T u fts  U n iv e rs i t y ,  respec­
t i v e l y .  T h re e - f i f th s  o f  the book is  devoted to  e xp la in in g  the imple­
mentation and use o f  the "P re sco tt  Technique System" which, as the name 
im p l ie s ,  focuses e x c lu s iv e ly  on developing technique. There is  l i t t l e  
p ro v is io n  fo r  musical le a rn in g  beyond concepts th a t  lead to  fu r th e r  
development o f  te ch n ica l s k i l l s .  Other p a r ts  o f  the book cover the 
h is to r y  o f  the school band, the band l i b r a r y ,  s e le c t in g  un iform s, 
o b ta in in g  instruments and f a c i l i t i e s ,  and p lann ing  concerts  and 
f e s t i v a ls .  ^
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Two years la t e r  Mark H. H inds ley , a t  th a t  time the a s s is ta n t  
d i r e c to r  o f  the U n iv e rs i ty  o f  I l l i n o i s  bands, was the author o f  School 
Band and Orchestra A d m in is t ra t io n  (1940). This b r ie f  107-page book 
dwells  on various a d m in is t ra t iv e  to p ic s  in  considerab le  depth. This 
book is  the f i r s t  to  emphasize such to p ics  as phys ica l p la n t  and 
equipment, s tudent records , student government, and p u b l ic  r e la t io n s .  
H indsley a lso  discusses the re g u la t io n s  and d is c ip l in e  o f  an in s t r u ­
mental o rg a n iza t io n  and rehearsal procedures. A d e ta i le d  approach to  
r e c r u i t in g  consumes th ree  chapters. This volume, l i k e  P resco tt and
C h id e s te r 's ,  s tresses keeping extens ive  and m eticu lous progress records 
15fo r  each s tudent.
Theodore F. Norman's Ins trum enta l Music in  the Pub lic  Schools 
was pub lished in  1941. Norman's work is  one o f the most f re q u e n t ly  
c i te d  sources in  la t e r  volumes by o the r authors. In p a r t i c u la r ,  the 
U n iv e rs i ty  o f  Washington fa c u l t y  member's chapter on ins trum enta l music 
h is to ry  in  America seems to  be h ig h ly  regarded. Other areas o f  concern 
are ins trum en ta l music o rg an iza t ion s  a t  the grade school, high school, 
and community le v e ls .  This te x t  is  one o f  the few th a t  appear to  g ive 
near ly  equal a t te n t io n  to  both o rches tra  and band. The la s t  fo u r  
chapters present d iscuss ions on s t r in g ,  woodwind, brass, and percussion 
instrum ents.
Charles Boardman R ig h te r 's  Success in  Teaching School Orches­
tra s  and Bands is  dated 1945. R ig h te r ,  the D ire c to r  o f  Bands a t  the 
U n iv e rs i ty  o f  Iowa, omits the a d m in is t ra t iv e  aspects o f  the perform ing 
o rg a n iza t io n  and focuses on d i r e c t  involvement w ith  musical concerns. 
Like Norman, R igh te r prov ides a chapter fo r  each fa m ily  o f  instruments 
- -  s t r in g ,  woodwind, brass, and percussion. New to p ics  o f fe re d  in  th is
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volume are a d iscuss ion  o f  p lann ing  ensemble rehea rsa ls , tone q u a l i t y  
(a long w ith  in to n a t io n ) ,  the lack  o f  q u a l i t y  music f o r  bands, balance 
and dynamics, e d i t in g ,  choosing music, and in te r p r e ta t io n .  R ig h te r ,  in  
d iscuss ing  the t r a in in g  o f  the ins trum en ta l d i r e c to r ,  p laces the 
importance on developing teachers ra th e r  than c o n d u c to rs .^
L. Bruce Jones's 1949 se r ies  o f  o u t l in e s ,  e n t i t l e d  B u i ld in g  the 
Ins trum enta l Music Department, describes the a d m in is t ra t iv e  procedures 
he used as band d i r e c to r  o f  L i t t l e  Rock (AR) High School. The o u t l in e  
approach a llow s him to  g ive  a very thorough p re sen ta t io n  o f  organ iza­
t io n ,  and the d e ta i l  o f  t h i s  book is  almost overwhelming. For example, 
on in d iv id u a l  s tudent records, he inc ludes the number o f  rooms in  the 
fa m i ly  residence and whether o r not each s tudent has a "sen s ib le  
a t t i t u d e  toward members o f  the opposite  sex."  In d e sc r ib ing  various 
student o f f i c e r s  and t h e i r  d u t ie s ,  he l i s t s  p o s it io n s  fo r  an "a s s is ta n t  
l i g h t  and v e n t i la t io n  m on itor"  and "a s s is ta n t  guest m o n ito r . "  There
are no new sub jec ts  in troduced  in  t h is  volume, but the re  are numerous
18l i s t i n g s  o f  p o ss ib ly  use fu l " t r i v i a . "
O rgan iza tion  and o pe ra t iona l p o l i c ie s  are again the c h ie f  
concern o f  The A d m in is tra t io n  o f  School Ins trum enta l Music (1952). 
This sho rt book, by N i lo  W. Hovey, then band d i r e c to r  a t  B u t le r  Un iver­
s i t y ' s  Jordan College o f  Music, inc ludes on ly  th ree  pages on rehearsal 
techniques. While Hovey avoids any new to p ic s ,  h is  chapters on "Prepa­
ra t io n  fo r  the Opening o f  School" and "The F i r s t  Day o f  School" exp la in
19these sub jec ts  in  more d e ta i l  than o the r sources.
F rede r ick  Fennell expanded a se r ie s  o f  le c tu re s  prepared f o r  a 
San Diego USO c lub  in to  h is  1954 p u b l ic a t io n ,  Time and the Winds. 
Fenne ll ,  founder o f  the Eastman Wind Ensemble, examines the wind band's
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h is to r y  as a performance medium and i t s  l o g ic a l  e v o lu t io n  in to  the wind
ensemble. These c o l le c te d  essays inc lude a b r i e f  h i s t o r y  o f  i n s t r u -
20mental music in  educat ion.
Two volumes on s t r i n g  teaching became a v a i la b le  in  the mid-
1950s. Planning the S t r i n g  Program in  Schools (1956) is  a t h i r t e e n
page pamphlet by Louis C. T rzc in sk i  concerned p r im a r i l y  w i th  se t-up ,
21o rg a n iz a t io n ,  and schedul ing o f  beginning s t r i n g  programs. This work 
was fo l lowed in  1957 by C l i f f o r d  A. Cook's S t r in g  Teaching and Some Re­
la ted  Top ics . Cook, an O ber l in  Col lege Conservatory o f  Music f a c u l t y  
member, s ta tes  in  the preface t h a t  h is  book ".  . . i s  not a method . .
. or basic tex tbook;  . . . .  I t  i s  a supplement," and inc ludes f r e ­
quent references to  o the r  m a te r ia ls .  Cook covers r e c r u i t i n g ,  basic
concepts in  s t r i n g  teach ing ,  making and e d i t i n g  scores, v i o l i n  harmon-
22ics  and s t r i n g  a co u s t ics ,  and p ro fess iona l  o rgan iza t ions .
Charles A. B iondo's  S ta r t i n g  the Instrumenta l Program is  dated
1957. The U n iv e r s i t y  o f  Notre Dame i n s t r u c t o r  presents a plan f o r  the
i n i t i a t i o n  o f  an ins t rumenta l  music program in  a school t h a t  has not
p re v io u s ly  had one and then goes on to  cover the f i r s t  two years o f
23in s t r u c t i o n  f o r  beginning i n s t ru m e n ta l i s t s .
In 1959, a second volume authored by R igh te r  and e n t i t l e d  
Teaching Instrumenta l  Music was publ ished. A se r ies  o f  347 numbered 
paragraphs d iv ided  i n t o  eighteen chapters examines such to p ics  as 
rehearsal techniques, group and in d iv id u a l  lessons, the var ious fami­
l i e s  o f  ins t ruments ,  r e c r u i t i n g ,  schedul ing , and a v a r ie t y  o f  adminis­
t r a t i v e  procedures f o r  ma in ta in ing  and improving f a c i l i t i e s ,  equipment, 
and program o rg a n iza t io n .  Although the paragraphs are numbered, no
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index e x is t s  to  a id  the reader in  l o c a t in g  in fo rma t ion  on a s p e c i f i c  
24area.
By the end o f  the 1950s, there  appeared to  be a p rescr ibed 
conten t  f o r  books concerned w i th  ins t rumenta l  music educat ion methods. 
In  t e x ts  w r i t t e n  in  the 60s and l a t e r ,  v i r t u a l l y  every volume repeats 
the same mate r ia l  conta ined in  e a r l i e r  works but in  a d i f f e r e n t  fo rmat,  
o r  i t  concentrates a t t e n t i o n  on a s p e c i f i c  " t r a d i t i o n a l "  t o p ic .  Few 
except ions were found to  these two approaches. Two o ther  trends also 
are apparent. F i r s t ,  s ince P resco t t  and C h ides te r 's  book was publ ished, 
the authors tend to  be co l le g e  band d i r e c t o r s  and teachers , and second­
l y ,  each author seems to  w r i t e  e i t h e r  a s t r i n g  t e x t  o r  a band te x t .
With the except ion o f  the two p re v io u s ly  mentioned volumes by Righte r  
and the one by Norman, v i r t u a l l y  every author made the choice between 
band and s t r i n g s ,  in  con ten t  i f  not by t i t l e .  In almost every i n s t r u ­
mental music educat ion methods book w r i t t e n  dur ing the 1960s, '70s, and 
'80s,  these basic c h a r a c t e r i s t i c s  appear.
The High School Band D i r e c t o r ' s  Handbook, w r i t t e n  by W. Clyde
Duval l  and dated 1960, i s  an example o f  two trends c i t e d  in  the p r e v i ­
ous paragraph. The t i t l e  exp la ins  the o r ie n t a t i o n  o f  the work, and the 
content is  p r im a r i l y  a r e p e t i t i o n  o f  previous books. This volume is  
e s s e n t i a l l y  an a d m in is t r a t i v e  check l i s t .  I t  conta ins f requent  num­
bered l i s t s  o f  tasks to  be done ( i . e . ,  e ig h t  ru les  f o r  c h a i r  competi­
t i o n ) ,  but o f fe r s  very few s p e c i f i c  teach ing techniques. The book, on 
occasion, argues f o r  a p a r t i c u l a r  o rg an iza t ion a l  concept, and i t  a lso 
goes in to  more depth than e a r l i e r  works when desc r ib ing  a p o in t  system 
o f  grading. F i n a l l y ,  the educat ional uses o f  the tape recorder  are
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presented more e x te n s iv e ly  by Duval l than in  any p r i o r  volume
• ^ 25examined.
A 1961 p u b l i c a t i o n ,  The Wind Band, was w r i t t e n  by Richard
Franko Goldman who succeeded h is  f a th e r ,  Edwin Franko Goldman, as
conductor o f  the Goldman band. The Wind Band a lso demonstrates two o f
the th ree  general c h a r a c t e r i s t i c s  o f  inst rumenta l  music methods books
p re v io u s ly  noted. I t  presents an eva lua t ion  o f  the band's h i s t o r y ,
t r a d i t i o n ,  and s ta tus  and, thus ,  i s  an example o f  a work which focuses
on a p a r t i c u l a r  aspect o f  inst rumenta l  music. As the t i t l e  im p l ies ,
Goldman has chosen the band ra th e r  than s t r i n g s  as his  basic area o f  
26concern.
Kenneth R. Neid ig  has done extensive b ib l i o g ra p h ic  and b io ­
graph ic  research p e r t i n e n t  to  the school band movement. Neid ig  in tend ­
ed h is  Band D i r e c to r ' s  Guide o f  1964 f o r  the band d i r e c t o r  who 
"d iscovers  t h a t  there  are a g reat  number o f  th ings  he must know which 
were not necessa r i ly  a p a r t  o f  his  degree t r a i n i n g , "  or  who might say 
there  were " th in g s  I d i d n ' t  learn  because I  d i d n ' t  know they were so 
darn im p o r ta n t . "  Neid ig  co l la b o ra ted  w i th  a d i f f e r e n t  exper t ,  u s u a l l y  
an a c t i v e  or former co l lege  f a c u l t y  member, f o r  each o f  t h i s  book's 
four teen chapters. The book presents the f i r s t  ex tens ive d iscuss ions 
o f  several new to p ics :  the stage band, ins t rument r e p a i r ,  personal
investments and f i n a n c ia l  management f o r  the band d i r e c t o r ,  and baton 
t w i r l i n g .  While the sub jec ts  o f  marching band and summer camps are not 
new ones, t h i s  volume provides s i g n i f i c a n t l y  more in fo rm a t ion  on these
two areas. The remaining chapters re la te  to  " t r a d i t i o n a l "  areas o f  
27concern.
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Robert W. House's Instrumenta l Music f o r  Today's Schools (1965)
advocates the school c u r r ic u lu m 's  i n c lu s io n  o f  ins t rumenta l  music
educat ion in  more d e ta i l  and w i th  more assert iveness than o ther  te x ts .
House's succ inc t  w r i t i n g  s t y l e  is  ev iden t  throughout the p resen ta t ion
o f  the usual to p ic s .  There are, however, two new areas o f  i n t e r e s t
ra ised. House argues t h a t  piano study, which had been a p a r t  o f  the
music cu r r icu lum  f o r  many years in  some lo c a t io n s ,  should be cont inued
or added to  the p u b l i c  schoo l 's  ins t rumenta l  music course o f fe r i n g s .
He also considers elementary rhythm band t r a i n i n g  a va luab le  p a r t  o f
inst rumenta l  music. Both o f  these new top ics  are presented f o r  the
f i r s t  and on ly  t ime in  the l i t e r a t u r e  reviewed th a t  d e a l t  s p e c i f i c a l l y
w i th  inst rumenta l  music. This book is  one o f  the few th a t  appear to
mainta in  a balance between those areas s p e c i f i c a l l y  aimed a t  the
orchest ra  and those concerned w i th  the band. House was a f a c u l t y
member on the Duluth Campus o f  the U n iv e rs i t y  o f  Minnesota when t h i s
28work was publ ished.
One year l a t e r ,  1966, E l izabe th  A. H. Green's Teaching S t r i n g ­
ed Instruments in  Classes and Emil A. Holz and Roger E. Jaco b i 's
Teaching Band Instruments to  Beginners were publ ished. Both these 
books are p a r t  o f  the "Foundations o f  Music Educat ion Ser ies"  ed i ted  by 
A l le n  P. B r i t t o n .  In h is  "Forward" to  t h i s  se r ie s ,  B r i t t o n  exp la ins
th a t  w h i le  each b r i e f  volume is  supposed to  be an exhaust ive t reatment 
o f  i t s  l im i t e d  sub jec t  mat te r ,  not one o f  the var ious books was de­
signed to  be the complete textbook f o r  a course. Rather, each i n s t r u c ­
t o r  was to  combine the books o f  the ser ies  he deemed necessary and 
appropr ia te  to  form a "complete tex tbook . "  Both o f  these sources meet 
a l l  three o f  the c h a r a c t e r i s t i c s  mentioned e a r l i e r .  A l l  o f  the people
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mentioned in  t h i s  paragraph — B r i t t o n ,  Green, Holz, and Jacobi - -  were
associated w i th  the U n iv e r s i t y  o f  Michigan when these books were
w r i t t e n .  Both books are an attempt to  w r i t e  in  depth upon a sp ec ia l ised
to p ic .  F i n a l l y ,  Green chose to  w r i t e  about s t r i n g s  w h i le  Holz and
29Jacobi se lec ted the band f o r  t h e i r  concerns.
John B. Dal by 's  School and Amateur Orchestras (1966) is  geared
toward s t r i n g  programs in  a B r i t i s h  school s e t t i n g  or  an a f t e r  school
program a t  a p r i v a t e  academy. The m ate r ia l  i s  presented in  a very
general manner. For example, reviews o f  three beginning s t r i n g s  method
books are presented by Dal by w i th o u t  ever mentioning the t i t l e ,  author ,
o r  p u b l i she r  o f  any one o f  them. In another p o r t io n  o f  the book Dalby
goes to  g reat  lengths to  discuss when s t r i n g  v ib ra to  should be taugh t ,
but then p r a c t i c a l l y  avoids t e l l i n g  how to  teach i t .  This book does
30make an attempt to  cover the wind and percussion inst ruments.
Richard J. C o lw e l l ' s  The Teaching o f  Instrumenta l Music (1971) 
emphasizes eva lua t ion  and teaching f o r  musical lea rn ing .  His d e f i n i ­
t i o n  o f  eva lua t ion  inc ludes both the measurement o f student achievement 
and a ser ious review o f  the teaching process. The U n iv e rs i t y  o f  
I l l i n o i s  p ro fessor  advocates the use o f  behaviora l  o b je c t ive s  and 
stresses the importance o f  teaching the express ive aspects o f  music 
ins tead o f  p lac ing  the emphasis on techn ica l  s k i l l  p r o f i c ie n c y .  The 
book is  e x te n s ive ly  referenced and e s s e n t ia l l y  " t r a d i t i o n a l "  in  i t s  
sub jec t  matter .  The l a s t  sec t ion  o f  C o lw e l l ' s  t e x t  inc ludes nine 
chapters on wind ins t ruments ,  one chapter  on percuss ion, and one on
s t r i n g s .  These eleven chapters , w h i le  not a new idea, go in to  more
31d e ta i l  than s i m i l a r  pa r ts  o f  e a r l i e r  (o r  l a t e r )  volumes.
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Instrumenta l Music in  the Pub l ic  Schools (1971) was w r i t t e n  by 
Black H i l l s  State Col lege (SO) f a c u l t y  member, V i c to r  J. Weidensee. 
This work i s  a concise, n inety -seven page p resen ta t ion  o f  the adminis­
t r a t i v e  aspects c o n f ro n t in g  the p u b l i c  school ins t rumenta l  music 
teacher. Each chapter  concerns an es tab l ished  to p ic  and is  presented 
w i th  a minimum number o f  broad statements fo l lowed by a se r ies  o f  
c h e c k l i s t s  o f  th ings  to  do. A b ib l io g ra p h y  c o n s is t in g  p r im a r i l y  o f  
a r t i c l e s  i s  provided a t  the end o f  each chapter.  The "Preface" s ta tes  
t h a t  t h i s  book is  designed f o r  people c u r r e n t l y  teach ing ins t rumenta l  
music o r  prepar ing to  do so; however, w h i le  the succ inc t  approach o f  
t h i s  work makes i t  a wor thwh i le  review and reminder f o r  the p ra c t i c i n g  
music teacher,  the general nature o f  the t e x t  and lack  o f  s p e c i f i c s  
make t h i s  volume o f  l i t t l e  value to  the methods c lass s tudent.  This
book, as many o the rs ,  is  more o r ien ted  toward the band than the orches- 
32t r a .
The second e d i t i o n  o f  Instrumenta l  Music: P r in c ip le s  and Me­
thods o f  I n s t r u c t i o n  by S tanfo rd  U n iv e rs i t y  p ro fessor  Wolfgang E. Kuhn 
came out in  1970, e ig h t  years a f t e r  the f i r s t  e d i t i o n .  This book is  a 
resource f o r  a d m in is te r in g ,  o rgan iz ing ,  and p lann ing the ins t rumenta l  
music program. I t  i s  q u i t e  thorough in  i t s  a t t e n t i o n  to  a v a r ie t y  o f  
t r a d i t i o n a l  concerns. Kuhn d i f f e r s  from o ther  authors in  t h a t  he 
f re q u e n t ly  does not t e l l  "what to  do,"  but ra th e r  o f f e r s  var ious 
arguments p e r t i n e n t  to  a to p ic  and leaves any dec is ion  to  the reader. 
When approp r ia te ,  the s p o t l i g h t  s h i f t s  q u i te  evenly between o rchest ra  
and b a n d . ^
Two ins t rumenta l  methods books were publ ished by Parker Pub­
l i s h i n g  Company in  1971. These two volumes were w r i t t e n  by p u b l i c
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school teachers Russel l  A. P ize r ,  an elementary band i n s t r u c t o r  in  
U t ica ,  New York, and Richard A. O t to ,  music superv iso r  o f  the W a l l ing ­
fo rd ,  Connect icut Schools. The e n t i r e  focus o f  P iz e r ' s  Adm in is te r ing  
the Elementary Band: Teaching Beginning In s t ru m e n ta l i s t s  and Developing 
a Support Program is  an exp lana t ion  o f  approaches to  be used w i th  grade
school students re c e iv in g  t h e i r  f i r s t  two years o f  band i n s t r u c t i o n  and 
34t h e i r  parents. The Ot to  t e x t ,  e n t i t l e d  E f f e c t i v e  Methods f o r  B u i ld ­
ing the High School Band, i s  very t r a d i t i o n a l  in  the mate r ia l  i t  covers
35and inc ludes a d iscuss ion  on the elementary feeder program.
In 1972 Parker pub l ished Joseph A. Labuta's  Teaching Music ian­
sh ip  in  the High School Band. This volume by a Wayne State U n iv e r s i t y  
(MI) p ro fesso r  concerns cu r r icu lum  development f o r  the high school 
band. S p e c i f i c  suggest ions f o r  te ch n ica l  development o f  performance 
s k i l l s  are avoided in  t h i s  book, but numerous examples and suggestions
are inc luded f o r  gu id ing  band students to  understanding the elements
36and h is t o r y  o f  music.
E f f e c t i v e  Performance o f  Band Music (1972) is  a sho r t  book
w r i t t e n  by W. Francis McBeth o f  Ouachita B a p t i s t  U n iv e rs i t y  (AR). In
t h i s  work he concerns h im se l f  s o le l y  w i th  m a te r ia l  d i r e c t l y  re la te d  to
37the i n t e r p r e t a t i o n  o f  tw e n t ie th  cen tu ry  band music.
A t h i r d  1972 p u b l i c a t io n  i s  from McNC and t i t l e d  Teaching I n s t r u ­
mental Music. This l i t t l e  pamphlet by George L. Duerksen is  a summary 
o f  research d i r e c t l y  re la te d  to  ins t rumenta l  music educat ion. This 
volume, a t  bes t ,  could be used on ly  as a re ference to  the o ther  sources 
c i t e d  in  the t e x t  and b ib l io g ra p h y .  Several research repor ts  mentioned 
by Duerksen recommend changes in  es tab l ished  p ra c t i c e s ;  f o r  example, 
the re s u l t s  o f  two s tud ies  suggest t h a t  i t  is  a b e t t e r  use o f  t ime to
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s t a r t  inst rumenta l  i n s t r u c t i o n  in  the seventh or e igh th  grade than in
38the t r a d i t i o n a l  f i f t h  grade.
The American School Band D i re c to rs  Assoc ia t ion  intended i t s  
ASBDA Curr icu lum Guide (1973) to  be a re fe rence source f o r  teachers in  
the f i e l d .  The form o f  t h i s  book va r ies  cons iderab ly  but most o f ten  is  
in  o u t l i n e  s t y le .  Contained in  t h i s  work are numerous examples o f  
var ious handouts, ch a r ts ,  l e t t e r s ,  and s tudent record sheets th a t  could 
be used in  an ins t rumenta l  music program. Although a v a r ie t y  o f  
t r a d i t i o n a l  top ics  are examined, the thoroughness, amount o f  documen­
t a t i o n ,  and b ib l i o g r a p h ic  in fo rm a t ion  d i f f e r  v a s t l y  from one to p ic  to
another.  This volume does open one new area o f  concern, teaching band
39in  a disadvantaged loca le .
Instrumenta l Music Pedagogy by Daniel  L. Kohut, a U n iv e rs i t y  o f  
I l l i n o i s  i n s t r u c t o r ,  was publ ished in  1973. This book is  focused on 
develop ing meaningful  performance and i n t e r p r e t i v e  s k i l l s  and complete­
l y  ignores o rgan iza t iona l  and a d m in is t ra t i v e  concerns w i th  the acknowl­
edgement t h a t  these areas are adequately covered in  o ther  sources. 
Whi le t h i s  book d e f i n i t e l y  inc ludes d iscuss ions p e r t i n e n t  to  the 
s t r i n g s ,  i t  appears to be h e av i ly  o r ie n te d  toward the winds. For 
example, the chapter  on "Bowing and A r t i c u l a t i o n "  conta ins fo r t y - tw o  
pages, but on ly  e ig h t  deal w i th  s t r i n g  bowings. Kohut1s book is  a 
va luab le  a d d i t io n  to  t h i s  sp e c ia l ize d  area, but an undergraduate 
s tudent would requ i re  some f a m i l i a r i t y  w i th  the var ious inst ruments
( i . e . ,  secondary inst rument c lasses)  before being able to  understand
40i t s  t o t a l  content.
W i l l ia m  C. Robinson, a Baylor  U n iv e r s i t y  p ro fesso r ,  and a 
U n iv e rs i t y  o f  Missouri  (Columbia) co l league,  James A. Middle ton,
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combined t h e i r  e f f o r t s  to  produce The Complete School Band Program in 
1975. The extensive in t r o d u c t i o n  and arguments in  favo r  o f  the "Breath 
Impulse System" appear to  be the p r in c i p a l  reasons f o r  the w r i t i n g  o f  
t h i s  t e x t .  Other than t h i s  new t r a i n i n g  techn ique, the work i s  ex­
tremely t r a d i t i o n a l  in  content.  The th ree chapters on woodwinds, 
percuss ion, and "The Performing Band" were penned by o ther  w r i t e r s .  No 
supplementary re ferences are prov ided, and aside from the t reatment o f
the breath impulse system, the chapters by the p r in c i p a l  authors are
k . f  41b r i e f .
N i lo  Hovey, Educat ional D i r e c to r  o f  Selmer Music Company and 
former band d i r e c t o r  a t  Jordan Col lege o f  Music, wrote E f f i c i e n t  Re­
hearsal Procedures f o r  School Bands in  1976. Unl ike  h is  1952 work, 
The A d m in is t ra t io n  o f  School Instrumenta l  Music , which d e a l t  e n t i r e l y  
w i th  a d m in is t ra t io n  o f  the ins t rumenta l  music program, t h i s  second work 
i s  e x c lu s iv e ly  on rehearsal techniques. Hovey s ta tes  h is  purpose in 
w r i t i n g  t h i s  l a t e r  t e x t  was to  a id  " t e a c h e r s - i n - t r a i n i n g . " Each
chapter o f fe r s  from one to  th ree suggest ions to  avoid or to  c o r re c t  a
42p o te n t i a l  problem such as i n to n a t io n ,  balance, o r  rhythm.
Richard Weerts' Handbook o f  Rehearsal Techniques f o r  the High 
School Band also appeared in  1976. The Northeast Missouri  State 
U n iv e rs i t y  f a c u l t y  member has w r i t t e n  a t r a d i t i o n a l  book th a t  does not 
break any new ground; however, i t  does inc lude more emphasis on teach­
ing general music in  the band s e t t i n g  than most o ther  non-spec ia l ized  
t e x ts .  The real drawback o f  t h i s  book is  i t s  several repeated sec­
t i o n s ;  f o r  example, s ig h t - re a d in g  is  discussed on pages 101-103 and
43then repeated verbat im between pages 133 and 135.
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A book by Robert Garo fa lo , D i r e c to r  o f  Bands a t  C a tho l ic
U n iv e rs i t y  o f  America (DC), e n t i t l e d  B lu e p r in t  f o r  Band was publ ished
in  1976. The e n t i r e  focus o f  t h i s  work i s  on cu r r icu lum  development.
The book o f f e r s  several sample lesson plans to  f o s te r  the growth o f
44comprehensive music ianship  in  band students.
P lay ing the S t r i n g  Game (1978) was w r i t t e n  by P h y l l i s  Young as
an outgrowth o f  her experience w i th  the U n iv e r s i t y  o f  Texas S t r in g
P ro jec t .  Al though concerned w i th  a l l  the o rches t ra l  s t r i n g s ,  t h i s
volume focuses on the c e l l o  in  p a r t i c u l a r .  As w i th  most s t r i n g  books,
Young avoids t r e a t i n g  the wind inst ruments or the o rgan iza t ion  and
45a d m in is t ra t io n  o f  the program.
The most thorough and complete p resen ta t ion  o f  an o rches t ra l  
program, not j u s t  a s t r i n g  program, is  How to  Design and Teach a Suc­
cessfu l  School S t r in g  and Orchestra Program by Jacquelyn A. D i l l o n  and 
Casimer B. Kreichbaum, J r .  This is  the on ly  o rc h e s t ra -o r ie n te d  work 
a v a i la b le  f o r  review which gives more than pe r fu nc to ry  a t t e n t i o n  to  
both the wind and percussion instruments and the a d m in is t ra t i v e  aspects 
o f  the program i t s e l f .  D i l l o n  and Kreichbaum intended to  g ive a 
s tep -by-s tep  approach to  the teaching o f  s t r i n g s ,  an approach which 
could be implemented by even the complete novice. The t e x t  i s  amazingly 
d e ta i le d  a t  t imes, and a t  o ther  t imes important teach ing steps seem to  
be missing. When confronted w i th  a p o t e n t i a l l y  c o n t ro v e rs ia l  issue, 
the authors w i l l i n g l y  o f f e r  j u s t i f i c a t i o n s  f o r  a p a r t i c u l a r  technique,
method, o r  i tem o f  equipment. A major drawback o f  t h i s  book is  i t s
46numerous typograph ic  e r r o r s ,  omit ted words, and repeated passages.
In 1978, Roy E. Ernst wrote Developing Competence in  Teaching 
Instrumenta l  Music f o r  the undergraduate ins t rumenta l  music educat ion
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students a t  the Eastman School o f  Music. While t h i s  work could be used
as a methods t e x t ,  i t s  goal i s  to  be a guide throughout the s tu d e n t 's
undergraduate career .  On page v o f  the "P re face , "  Ernst  s ta tes  th a t
t h i s  book "should be used by students when they f i r s t  begin t h e i r  work
in  music educat ion to  o r i e n t  them to  the o b je c t i ve s  o f  the cu r r icu lum ,
and again in  methods classes and dur ing  student te a ch in g . "  Only
problems l i k e l y  to  be encountered in  a rehearsal are considered in  t h i s
volume. Although t h i s  i s  a competency-based approach, many o f  the
competencies are vague as to  what behavior  demonstrates acceptable
47p r o f i c ie n c y  o f  any p a r t i c u l a r  s k i l l .
Donald E. B o l l i n g e r ,  a high school band d i r e c t o r  in  New York 
s ta te ,  c laims in  the very f i r s t  paragraph t h a t  h is  Band D i re c to rs  Com­
p le te  Handbook o f  1979 w i l l  answer a l l  the quest ions any band d i r e c t o r  
might have about ins t rumenta l  music. His work i s  q u i te  thorough and 
goes i n t o  more d e ta i l  than most o the r  s i m i l a r  works. The chapter on 
"G iv ing  Vocat ional Guidance to  Band Members and T ra in in g  P rac t ice  
Teachers" i s  the on ly  one which d i f f e r s  from t r a d i t i o n a l  to p ics .
Despite h is  opening c la im there  are several no t iceab le  gaps in  t h i s  
book: f o r  example, the lack  o f  any a t t e n t i o n  given to inven to ry  records, 
ren ta l  o f  school ins t ruments ,  and uniforms. Other areas are covered 
incomple te ly  such as g iv in g  on ly  fo u r  pages to  a p resen ta t ion  o f
behaviora l  o b j e c t i v e s . ^
Playing and Teaching S t r ings  by Northeastern I l l i n o i s  U n iv e rs i ­
t y  i n s t r u c t o r  V incent Oddo was a lso publ ished in  1979. This book, as 
do v i r t u a l l y  a l l  s t r i n g  t e x t s ,  avoids any d iscuss ion o f  the wind and
percussion instruments o r  the a d m in is t ra t i v e  techniques f o r  the e n t i r e
49o rches t ra l  program.
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Guy S. Kinney has devoted h is  e n t i r e  1980 book, Complete Guide 
to  Teaching Small Instrumenta l  Groups in  the High School, to  chamber 
music groups. This volume obv ious ly  has a l im i t e d  scope, but i t  is  not 
l im i t e d  to  the high school leve l  as the t i t l e  im p l ies .  Only small 
ensembles c o n s is t in g  o f  var ious combinations o f  wind and percussion 
inst ruments  are d i s c u s s e d . ^
The 1981 volume Troub leshoot ing  the High School Band by Carrol  
M. B u t t s ' s  centers a t t e n t i o n  on developing b e t t e r  performance tech­
niques. This t e x t  aims t o t a l l y  on p e r fe c t i n g  the techn ica l  p ro f i c ie n c y  
o f  adolescent wind and percussion in s t r u m e n ta l i s t s .  Most o f  the 
approaches descr ibed could be used w i th  j u n i o r  high p layers  as w e l l .  
The unique fea tu re  o f  B u t t s '  work i s  t h a t  i t  conta ins numerous pages o f
d r i l l s  designed to  so lve var ious performance problems along w i th
51permission to  copy and d i s t r i b u t e  them to  students.
The most recent ins t rumenta l  music t e x t  to  be examined, was
John Kinyon's  1982 p u b l i c a t i o n ,  The Instrumenta l Music D i r e c t o r ' s
Source Book. Kinyon, then a U n iv e r s i t y  o f  Miami (FL) p ro fesso r ,  covers
t r a d i t i o n a l  areas o f  concern in  much too b r i e f  a fash ion  to  be o f  any
real value. The b ib l i o g ra p h ie s  a t  the end o f the chapters could have
made up f o r  t h i s  inadequacy; however, they are q u i te  sho r t  and p r im a r i -
52l y  o r ie n te d  toward A l f r e d  p u b l i c a t io n s .
Another category o f  s t r i c t l y  ins t rumenta l  music sources was 
examined. I t  cons is ts  o f  a se r ies  o f  fo u r  books, issued by several 
p u b l i sh e rs ,  which devote a separate volume to  each o f  the var ious 
ins t rument groups--woodwinds, brass, percuss ion, and s t r in g s .  A f t e r  
rev iewing the content o f  the " A l l y n  and Bacon Series in  Instrumenta l 
I n s t r u c t i o n , "  ~ W i l l ia m  C. Brown's "Col lege Instrumenta l Technique"
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54 55Ser ies , and the equ iva le n t  Belwin s e r ie s ,  these books were con­
sidered to be more approp r ia te  and p e r t i n e n t  to  "secondary inst rument 
c lasses"  than the " ins t rum en ta l  music educat ion methods c lass"  accord­
ing to  the d e f i n i t i o n  o f  these terms given in  chapter one o f  t h i s  
d is s e r t a t io n .
I f  these same d e f i n i t i o n s  were s t r i c t l y  app l ied  to  the s t r i n g  
te x ts  p re v io u s ly  mentioned in  t h i s  chapter ,  almost a l l  o f  them would 
warrant exc lus ion  from t h e i r  e a r l i e r  p o s i t io n s  and des ignat ion  as 
secondary inst rument t e x t s .  V i r t u a l l y  every volume concerned w i th  
s t r i n g s  and examined in  the chapter r e s t r i c t s  i t s  sub jec t  matter  to  the 
teaching o f  s t r i n g  instruments w i th o u t  t r e a t i n g  e i t h e r  the wind and 
percussion instruments o r  . a d m in i s t r a t i v e  procedures. The one notable 
except ion to  t h i s  g e n e ra l i t y  is  the work by D i l l o n  and Kreichbaum.
Books Which Consider Instrumenta l  Music Educat ion Methods
The works in  the second category w i l l  be considered in  two 
subd iv is ions .  One su b d iv is io n  inc ludes se lec ted  music educat ion 
methods textbooks which are not p r im a r i l y  aimed a t  the needs o f  the 
prospect ive  inst rumenta l  music teacher. The second sub-group concerns 
se lec ted books which o f f e r  thoughts or ideas w i th  im p l i c a t io n s  f o r  
ins t rumenta l  music methods courses. The textbooks w i l l  be examined 
f i  r s t .
The e a r l i e s t  dated music educat ion tex tbook o f  a more general 
nature reviewed was the 1954 c o l l a b o r a t io n  by Russell  and Hazel Nohavec 
Morgan e n t i t l e d  Music Educat ion in  A c t i o n . This volume is  s t ro n g ly  
o r ie n te d  toward general and vocal music. I t  conta ins  on ly  two chapters 
out o f  twen ty - th ree  s p e c i f i c a l l y  focused on ins t rumenta l  music. One 
sho r t  chapter  concerns ins t rumenta l  music in  the elementary school and
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inc ludes the rhythm band w h i le  another chapter dwel ls b r i e f l y  on
56inst rumenta l  music a t  the secondary le v e l .
In 1958 Joseph A. Leeder and W i l l iam  S. Haynie wrote Music
Educat ion in  the High School . This book presents an overview o f  the
t o t a l  secondary music cu r r icu lu m ,  and al though occasional re ferences to
inst rumenta l  music appear th roughout the work, on ly  one chapter focuses
t o t a l l y  on ins t rumenta l  music. The volume avoids t r e a t i n g  any sub jec t
w i th  much depth, but does conta in  supplementary r e p e r to i r e  l i s t s  and
references. Leeder and Haynie moved out o f  the cu r re n t  mainstream by
advocat ing music theory  should not be taught in  performance groups due
57to  the avocat iona l  i n t e r e s t  in  music held by most students.
In 1960 Archie N. Jones ed i ted  Music Educat ion in  A c t io n . This 
work is  a ser ies  o f  b r i e f  a r t i c l e s  on an extensive v a r ie t y  o f  subjects . 
The ins t rumenta l  music p o r t i o n  o f  the almost 500-page book cons is ts  o f  
twenty-seven a r t i c l e s  spread over e ig h ty - e ig h t  pages. Each essay is  
w r i t t e n  by an exper t  on h is  p a r t i c u l a r  to p ic .  Some quest ions might be 
ra ised  regarding the amount o f  a t t e n t i o n  given var ious to p ics .  For 
example, the cu r re n t  p h i lo sop h ic  essay and the band o rg an iza t ion  essay
are each a l l o t t e d  two pages w h i le  th ree pages are devoted to  band
. i . .. 58p u b l i c i t y .
Two Michigan Sta te U n iv e rs i t y  p ro fessors ,  W i l l iam  Raymond Sur 
and Charles Francis S c h u l le r ,  jo in e d  t h e i r  e f f o r t s  to  produce the 1966 
t e x t ,  Music Educat ion f o r  Teen-Agers. This volume i s  a g re a t l y  en­
larged second e d i t i o n  o f  a work t h a t  o r i g i n a l l y  appeared in  1958. The 
Sur and S chu l le r  book is  the most e x te n s ive ly  i l l u s t r a t e d  volume 
examined in  t h i s  review o f  l i t e r a t u r e .  Again, on ly  one chapter  centers 
on ins t rumenta l  music, and i t  could be understood as a d e s c r ip t io n  o f
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the inst rumenta l  music program f o r  the layman ra th e r  than a methods
. . 59te x t .
I r a  C. S in g le to n 's  Music in  Secondary Schools was f i r s t  pub­
l ish e d  in  1963. Six years l a t e r ,  in  1969, the former U n iv e rs i t y  o f  
C inc inna t i  f a c u l t y  member e n l i s te d  the ass is tance o f  C in c in na t i  c o l ­
league Simon V. Anderson in  developing the second e d i t i o n .  This work 
makes on ly  s l i g h t  d i f f e r e n t i a t i o n  between approaches a pp l icab le  to
ins t rumenta l  music groups and those approp r ia te  f o r  vocal music
. . .  60o rgan iza t ions .
Neal E. Glenn, W i l l ia m  B. McBride, and George H. Wilson were
in s t r u c to r s  a t  the U n iv e r s i t y  o f  Miami (FL) ,  Ohio State U n iv e r s i t y ,  and
Roosevelt  U n iv e r s i t y ,  re s p e c t iv e ly ,  when t h e i r  assoc ia t ion  re su l ted  in
the 1970 p u b l i c a t io n  e n t i t l e d  Secondary School Music. This volume
defines grades s i x  through twelve as the secondary school.  The th ree
authors provided on ly  ske le ta l  in fo rm a t ion  in  a se r ies  o f  reasonably
sho r t  chapters which are supplemented w i th  many foo tno tes and f a i r l y
extensive b ib l i o g ra p h ie s .  The pr imary emphasis o f  the one inst rumenta l
61chapter  i s  on beginning band programs and r e c r u i t i n g  gu ide l ines .
The second e d i t i o n  o f  Charles Leonhard and Robert W. House's 
Foundations and P r in c ip le s  o f  Music Educat ion was issued in  1972— 
t h i r t e e n  years a f t e r  the f i r s t  e d i t i o n .  Leonhard, a U n iv e rs i t y  o f  
I l l i n o i s  Professor o f  Music, and House, then D i r e c to r  o f  the School o f  
Music a t  Southern I l l i n o i s  U n iv e r s i t y ,  designed t h e i r  book around a 
h i s t o r i c a l ,  p h i lo s o p h ic a l ,  and psycholog ica l  basis  f o r  music educat ion. 
No one chapter in  t h i s  work i s  ta rge ted  s p e c i f i c a l l y  a t  inst rumenta l  
music educat ion, but chapters are inc luded on "Methods o f  Teaching 
Music" and "A d m in is t ra t io n  o f  the Music Program." Many i l l u s t r a t i o n s
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found in  these two chapters and th roughout the book aim d i r e c t l y  a t
ins t rumenta l  music classes. The authors have created numerous examples
to  encourage adopt ion and use o f  t h e i r  p h i losoph ica l  and psycholog ica l
approach to  music educat ion which emphasizes musical lea rn ings  instead
62o f  developing performance s k i l l s .
Another 1972 work i s  the MENC volume Teaching Performance
Groups by Charles H. Benner. This book le t ,  much l i k e  the Deurksen
volume discussed e a r l i e r ,  at tempts to  summarize previous research.
Benner 's pamphlet could best be used as an a id  in  developing b i b l i o -
63graphic  in fo rm a t ion  on the var ious sources and to p ics  c i te d .
In 1978 a Kent State  U n iv e r s i t y  f a c u l t y  member, Terry  Lee Kuhn, 
jo in e d  w i th  C l i f f o r d  K. Madsen o f  F lo r id a  State  U n iv e rs i t y  to  co-author 
Contemporary Music Educat ion. This book was conceived as an in t ro d u c ­
t i o n  to  music educat ion f o r  the undergraduate s tudent.  Three d iv i s i o n s  
make up the conten t  o f  t h i s  work. Sect ion one presents an extended 
ser ies  o f  quest ions designed to  help the p rospect ive  music teacher make 
the necessary p h i lo sop h ica l  and values c l a r i f i c a t i o n s  t h a t  w i l l  be 
requ i red  o f  a music educator .  The second p a r t  conta ins a v a r ie t y  o f 
sample lesson p lans, most o f  which are intended f o r  the elementary 
general music c lass al though several could be adapted f o r  use w i th  the 
ins t rumenta l  music program. The conclud ing segment provides the 
s tudent w i th  an extens ive l i s t  o f  resources and b ib l i o g r a p h ic  c i t a ­
t i o n s .  While t h i s  volume inc ludes in fo rm a t ion  o f  p o te n t ia l  value to  a
fu tu re  ins t rumenta l  music teacher,  very l i t t l e  ma te r ia l  i s  d i r e c t l y
64re la te d  to  teaching ins t rumenta l  music.
The c o l la b o ra t io n  o f  Malcolm E. Bessom, Alphonse M. Ta ta run is ,  
and Samuel L. Forcucci produced Teaching Music in  Today's Secondary
32
Schools (1974, 1980). Due to  the v a r ie t y  o f  music educat ion top ics
covered, in  t h i s  work, i tems re la te d  to  ins t rumenta l  music educat ion are
sca t te red  th roughout the t e x t ;  however, the one chapter dea l ing  s p e c i f -
65i c a l l y  w i th  ins t rumenta l  music i s  extremely general in  nature.
Two o ther  1980 p u b l i c a t io n s  are designed to  increase the use o f
behaviora l  o b je c t i ve s  i n  the music classroom. One was w r i t t e n  by R.
Douglas Greer o f  Columbia U n i v e r s i t y ' s  Teachers Col lege and t i t l e d
Design f o r  Music Learning w h i le  the second, Competency-Based Music
Educat ion , was w r i t t e n  by C l i f f o r d  K. Madsen and Corne l ia  Yarbrough, a
member o f  the Syracuse U n iv e r s i t y  f a c u l t y .  Both volumes exp la in
d e ta i le d  record keeping procedures f o r  the p lann ing and continuous
eva lua t ion  o f  teaching and le a rn in g ,  but o f f e r  l i t t l e  in fo rm a t ion  about
what to  teach. Although they p o ss ib ly  could serve as supplementary
t e x t s ,  Greer seemed to  be o r ien ted  toward he lp ing  the teacher in  the
f i e l d ,  w h i le  Madsen and Yarbrough's pr imary goal was to  prov ide a guide
66f o r  the s tudent teacher.
The t h i r d  e d i t i o n  o f  Charles R. H o f fe r ' s  Teaching Music in  the 
Secondary Schools was publ ished in  1983 fo l l o w in g  the e a r l i e r  e d i t io n s  
which are dated 1964 and 1973. This work i s  an extens ive treatment o f  
the music educat ion program a t  the secondary le v e l .  Only one chapter  
i s  focused t o t a l l y  on ins t rumenta l  music, but f requen t  references to 
and cons ide ra t ion  o f  the ins t rumenta l  program are included throughout 
t h i s  volume. H o f fe r ' s  format d i f f e r s  from o the r  books o f  t h i s  genre in  
t h a t  performance problems are t re a te d  as musical problems ra th e r  than 
vocal or  ins t rumenta l  problems. For example, chapters on teaching 
musical s t y le  and in to n a t io n  apply to  both vocal and inst rumenta l
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groups. While the format i s  unique and thorough, h is  choice o f  to p ics
67remains t r a d i t i o n a l .
In summary, almost a l l  music educat ion methods te x ts  t h a t  do
not focus e n t i r e l y  on ins t rumenta l  music tend to  be too b r i e f  in  the 
in fo rm a t ion  they prov ide and would requ i re  supplementary m a te r ia ls  to  
adequately prepare a fu tu re  ins t rumenta l  teacher f o r  h i s /h e r  f i r s t  
p o s i t io n .  Most o f  these works e i t h e r  are h e av i l y  o r ien ted  toward the 
general or  vocal music program or are fundamenta l ly  concerned w i th  
a id in g  the s tudent in  developing or  adopt ing a ph i losophy o f  music
educat ion. The one notable  except ion to  these c h a r a c t e r i s t i c s  i s  the
cons iderab ly  more comprehensive H of fe r  volume.
Besides music educat ion methods t e x t s ,  o ther  books e x i s t  which, 
in  p a r t ,  have imp l ied  or been concerned w i th  the improvement o f  i n s t r u ­
mental music educat ion methods classes. A b r i e f  review o f  the p e r t i ­
nent issues presented in  these works fo l lo w s .
Music teacher educat ion is  a r e l a t i v e l y  new f i e l d  in  h igher
educat ion. C o l l in s  records 1903 as the date when Columbia U n i v e r s i t y ' s
Teachers Col lege es tab l ished  the f i r s t  t e a c h e r - t r a in in g  course in  
68music. Not on ly  i s  music t e a c h e r - t r a in in g  a r e l a t i v e l y  new endeavor, 
but music educat ion does not appear to  be valued very h ig h ly  by the
music p ro fess ion  a t  la rge .  In 1935 Thompson reported on the s ta tus  o f  
music in  h igher  educat ion fo l lo w in g  h is  v i s i t  to  t h i r t y  outs tand ing  
co l lege  music departments. This ex tens ive volume devotes on ly  a 
three-page appendix to  the var ious music educat ion c u r r i c u l a  which are 
discussed in  ra th e r  p e jo r a t i v e  terms. Schools are c r i t i c i z e d  f o r  
o f f e r i n g  methods classes a t  the expense o f  courses in  music. Thompson 
found t h a t  seventeen o f  these t h i r t y  schools o f fe re d  methods courses,
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but  on ly  t h i r t e e n  al lowed such courses to  count toward a degree in
69music, and on ly  nine o f fe re d  a major in  music educat ion. Today
v i r t u a l l y  every p ro fess iona l  musician spends a t  le a s t  a p o r t i o n  o f  the
t ime t e a c h i n g , ^  y e t  many o f  our c o u n t ry 's  t r u l y  e l i t e  co l leges s t i l l
do not o f f e r  courses or  degrees in  music educat ion.
In c o n t ra s t  to  the low esteem held f o r  music educat ion courses
in  some c i r c l e s ,  Ernst and Gary propose the undergraduate music teacher-
t r a i n i n g  program should rece ive more emphasis. They recommend the
in c lu s io n  o f  enough a d d i t i o n a l  music and music methods courses th a t
71f i v e  years would be requ i red  to  complete an undergraduate curr icu lum.
A 1972 re p o r t  by the MENC committee t h a t  evaluated teacher 
educat ion programs makes several recommendations f o r  improvements in 
t e a c h e r - t r a in in g .  Three recommendations are p a r t i c u l a r l y  p e r t i n e n t  to  
methods courses. Two o f  these suggest ions r e la te  to  f i e l d  experiences. 
An examination o f  twenty- two innova t ive  music teacher educat ion pro­
grams revealed t h a t  t r a d i t i o n a l  methods courses were becoming more and 
more o r ien ted  toward f i e l d  experiences. This re p o r t  expands on t h i s  
idea and advises undergraduate music educat ion majors should be i n ­
volved in  observat ion o f  and p a r t i c i p a t i o n  w i th  the teach ing process 
throughout t h e i r  co l lege  career .  The t h i r d  recommendation i s  t h a t  a l l
methods courses are to  be taught by successful  and c u r r e n t l y  ac t ive
72p u b l i c  school music teachers.
Dissertations
There are very few d is s e r t a t io n s  concerned w i th  inst rumenta l  
music educat ion methods. The d i s s e r t a t i o n  most d i r e c t l y  connected w i th  
inst rumenta l  music educat ion methods is  by C ec i l .  This 1953 study was 
intended as a textbook f o r  band music educat ion methods courses;
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however, no evidence was found to  in d ic a te  t h i s  work has ever been
publ ished. Like many ins t rumenta l  music educat ion methods books, t h i s
volume in t roduces no new areas o f  study. Ceci l  does not inc lude a
review o f  the l i t e r a t u r e ,  uses very few foo tno tes ,  and o f te n  c i t e s  his
, . 73own personal experience.
Another study connected d i r e c t l y  w i th  ins t rumenta l  music
methods is  the one by Walters. Walters asked 160 members o f  the 
Ar izona Band and Orchestra D i re c to rs  Assoc ia t ion  to  i d e n t i f y  " the  ten 
s i t u a t i o n s  which they f e l t  were most c r i t i c a l  to  the teaching of
ins t rumenta l  music . . .  . " The n in e ty - f o u r  respondents chose the
fo l l o w in g  ten areas: (1) m o t iva t io n ,  (2)  d i s c i p l i n e ,  (3)  s ig h t  reading 
d i f f i c u l t y ,  (4)  lack  o f  th e o re t i c a l  knowledge, (5) grading, (6) se lec­
t i o n  o f  l i t e r a t u r e ,  (7)  in to n a t io n  d i f f i c u l t i e s ,  (8) student invo lve ­
ment, (9)  rhythmic accuracy, and (10) schedul ing music classes. 
Simulated problems in  these ten areas were presented by means o f  video 
tape to  undergraduate students. The r e s u l t s  o f  t h i s  two-day presenta­
t i o n  and eva lua t ion  were considered to  be va luab le  in  he lp ing  students
74to  be more successful  in  co n f ro n t in g  these ten d i f f i c u l t i e s .
Harry H. Haines was a member o f  the committee which developed
the ASBDA Curr iculurn Guide c i t e d  e a r l i e r  in  t h i s  chapter.  Almost a l l
o f  h is  d i s s e r t a t i o n ,  which was concerned w i th  eva lua t ing  e x is t in g
cu r r icu lum  m ate r ia ls  and developing new ones, was inc luded in  the
75aforementioned volume.
Three s tud ies  done dur ing the 1970s are inc luded as examples o f  
competency-based s tud ies .  A l l  th ree d i s s e r t a t io n s  demonstrate one or 
more c f  the problems c i t e d  in  chapter one. T ra y le r  developed a l i s t  o f  
s ix ty -seven  competencies needed by secondary school band d i re c to rs .
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F i f t y - s i x  o f  these competencies were to  be achieved dur ing the s tudent-
teach ing experience. Eleven were to  be achieved ou ts ide  o f  the s tudent-
76teach ing exper ience, but i t  was not s p e c i f ie d  in  what courses.
S tega l l  developed a l i s t  o f  e ig h t y - f o u r  competencies which were to
cover the e n t i r e  undergraduate music educat ion cu r r icu lum. Twelve o f
S t e g a l l ' s  competencies app l ied  to  performance groups in  genera l ,  wh i le
t h i r t e e n  focused p r i n c i p a l l y  on rehearsal techniques approp r ia te  f o r
use w i th  ins t rumenta l  per fo rming g r o u p s . ^  Parr has developed a l i s t
o f  511 competencies needed by f i r s t - y e a r  band d i r e c to r s .  Parr suggests
t h a t  387 are " e s s e n t i a l "  to  success, seventy-seven are " d e s i r a b le , "  and
fo r ty -se ve n  f a l l  i n t o  the "gray area" between essen t ia l  and des i rab le .
P a r r 's  l i s t ,  l i k e  S t e g a l l ' s ,  is  meant to  be a comprehensive l i s t  f o r
78the e n t i r e  undergraduate music t e a c h e r - t r a in in g  program. None o f  
these s tud ies  inc ludes a statement o f  what performance leve l  represents 
s a t i s f a c t o r y  mastery o f  the var ious competencies nor,  w i th  the excep­
t i o n  o f  T r a y lo r ' s  f i f t y - s i x  student teach ing competencies, do they 
sp e c i f y  in  what course these competencies are to  be developed.
The t i t l e s  o f  two d i s s e r t a t io n s  completed a t  the U n iv e rs i t y  o f  
Oregon imp l ied  they would be extremely p e r t i n e n t  to t h i s  t o p ic .  A f t e r  
an examinat ion o f  the s tud ies  by Moore and McNutt, both volumes were
c l a s s i f i e d  as more approp r ia te  f o r  secondary inst rument classes as
79defined in  chapter  one.
Articles
The a r t i c l e s  p e r t i n e n t  to  ins t rumenta l  music educat ion methods 
courses r e f l e c t  a divergence o f  thought r e l a t i v e  to  the importance and 
ro le  o f  these courses. Panhorst,  f o l lo w in g  h is  p a r t i c i p a t i o n  on the 
1973-75 CBDNA Research and Educat ion committee, repor ts  t h a t
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"succe ss fu l "  band d i r e c t o r s  fee l  t r a d i t i o n a l  courses concerned w i th
secondary ins t ruments ,  conduct ing and ins t rumenta l  teach ing methods
80need to  be cont inued. The summary o f  the CBDNA committee re p o r t  t h a t
appeared in  the Journal o f  Band Research makes the same p o in ts  as
Panhorst,  but goes on to  say:
There was cons iderab le  fe e l in g  expressed among the commit­
tee members t h a t  perhaps the educat ional p repa ra t ion  o f 
school ins t rumenta l  d i r e c t o r s  has not kept pace w i th  the 
change o f  demands placed upon the d i r e c t o r s  by the contem­
porary  standards o f  s tudent performance, lea rn ing  s i t u a ­
t i o n s ,  and demonstrated m u s i c a l i t y . 81
Mohn and the Music Educat ion Source Book (1947) both p o in t  out
t h a t  ins t rumenta l  music methods courses have been inadequate and not
kept pace w i th  the t imes. These two sources suggest t h a t  such courses
are o f te n  l a s t  on the p r i o r i t y  l i s t  o f  i n s t r u c to r s  who were h i re d  f o r
o ther  s p e c i a l i t i e s  "and a lso"  teach ins t rumenta l  music methods 
82courses.
Stehn c o n t ra d ic ts  t h i s  c r i t i c i s m  by c r e d i t i n g  ins t rumenta l  
music methods courses f o r  the general improvement in  the q u a l i t y  o f  
teaching and o rg a n iza t io n  found in  p u b l i c  school band programs. 
Evenson j o i n s  Stehn in  suggest ing th a t  the t r a i n i n g  o f  fu tu re  i n s t r u ­
mental music teachers would be more successful  i f  the number o f  music
83sub jec t  mat te r  courses were increased and emphasized more.
The focus on o ther  music areas is  a lso one o f  the c h a r a c te r i s ­
t i c s  o f  competency-based teacher educat ion. Dvorak, in  a 1955 a r t i c l e
th a t  p re-da ted  CBTE, developed a l i s t  o f  s k i l l s  the graduat ing  music 
educat ion major should be able to  demonstrate. This l i s t  i s  extremely 
comprehensive and covers a w ider  focus than the ins t rumenta l  music 
educat ion methods c lass. I t  is  safe to  say t h a t  these are i d e a l i s t i c  
goals , and th a t  no i n s t i t u t i o n  imparts a l l  o f  these t r a i t s  to  i t s
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84undergraduate music educat ion students. Brand a lso advocates a
competency-based approach, but he is  not s p e c i f i c  in  d e f in in g  a i l  the
85competencies t h a t  should be expected.
M icha lsk i  and Walters  advocate an increase in  the number o f  
requ i red  ins t rumenta l  music educat ion methods courses. Micha lsk i  
be l ieves  too much o f  the undergraduate music educat ion m a jo r 's  t ime is  
requ ired  f o r  p a r t i c i p a t i o n  in  performance groups. He be l ieves  students 
become so caught up in  the immediate performance o b je c t i v e  t h a t  they 
f a i l  to  observe and eva luate  the rehearsal and o rg an iza t iona l  tech­
niques being used. Consequently,  he argues performance requirements
86should be decreased in  fa vo r  o f  more methods courses. Wal te rs , in  an 
attempt to  promote b e t t e r  s t r i n g  teach ing ,  has proposed a s i g n i f i c a n t  
increase in  the number o f  s t r i n g  re la te d  courses. For example, the 
vocal music educat ion major would be requ i red  to  take 3 semesters o f  
s t r i n g  secondary ins t rument  c lasses, 1 semester o f  p r i v a te  i n s t r u c t i o n  
on a s t r i n g  ins t rument ,  1 o r  2 semesters o f  s t r i n g  ensemble, 2 semes­
te rs  o f  s t r i n g  methods, and s t r i n g s  would be a requ i red  p a r t  o f  student 
teaching. The ins t rumenta l  music major would be expected to  take
s u b s t a n t i a l l y  more work than the vocal major in  the var ious s t r i n g
t 87classes.
A sign i n d i c a t i n g  the increased concern f o r  improving the 
t r a i n i n g  given the p rospec t ive  ins t rumenta l  music teacher has been the 
estab l ishment  o f  a new j o u r n a l ,  Dialogue in  Instrumenta l  Music Educa­
t i o n  (DIME), which s ta tes  ins ide  the f r o n t  cover t h a t  i t  " i s  d i re c ted
towards the specia l  needs o f  the co l lege  and u n iv e r s i t y  f a c u l t y  who
88a s s is t  in  prepar ing  the ins t rumenta l  music educa tor . "  In one o f  the 
f i r s t  issues o f  DIME, Kohut describes a new course sequence being used
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a t  the U n iv e rs i t y  o f  I l l i n o i s .  T r a d i t i o n a l l y ,  one or two conduct ing
courses, one o rc h e s t ra t io n  course, and an ins t rumenta l  music methods
course c o n s t i t u t e  the basic courses requ i red  o f  ins t rumenta l  music
educat ion majors a t  most co l leges  and u n i v e r s i t i e s .  At I l l i n o i s  these
89courses have been in te g ra te d  in to  a fo u r  course sequence.
Other innova t ive  programs advocate extens ive use o f  f i e l d
experiences as p a r t  o f  t h e i r  undergraduate t e a c h e r - t r a in in g  program and
e s p e c ia l l y  the methods courses. A r t i c l e s  desc r ib ing  such programs have
90been w r i t t e n  by N ic o lu c c i ,  Olson, and Pugh.
There has been much w r i t t e n  about and f o r  ins t rumenta l  music 
educat ion methods courses, but to  date there  has not been a study 
undertaken to  learn what is  being taught  in  these classes. The l i t e r a ­
tu re  ind ica te s  t h a t  there  has been l i t t l e  change in  the content o f  
tex tbook m a te r ia ls  a v a i la b le  f o r  t h i s  course over the years. There is  
some quest ion as to  whether a l l  these t r a d i t i o n a l  to p ics  are being 
covered in  ins t rumenta l  music methods courses. I t  is  g e ne ra l ly  agreed 
t h a t  the ins t rumenta l  methods courses are important in  the t r a i n i n g  o f  
the ins t rumenta l  teacher, but perhaps they have not kept pace w i th  the 
t imes. An in v e s t ig a t i o n  o f  the c u r r i c u l a r  content o f  inst rumenta l  
music educat ion methods courses would appear to  be an approp r ia te  f i r s t  
step toward re so lv in g  these concerns. Brand has sta ted:
Most music teacher p repara t ion  programs prov ide one or 
more courses which have as t h e i r  purpose the development 
o f  ins t rumenta l  music teach ing s k i l l s .  The design and 
i n s t r u c t i o n  o f  these inst rumenta l  music educat ion courses 
are u su a l ly  the pr imary  tasks o f  co l lege  methods i n s t r u c ­
to r s .  Since many inst rumenta l  majors view these courses 
as t h e i r  most s i g n i f i c a n t  undergraduate t r a i n i n g  e x p e r i ­
ence p r i o r  to  s tudent teach ing ,  the care which goes in to  
the p lann ing andg-^ instruct ion o f  these courses i s  o f  
concern to  us a l l .
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CHAPTER I I I
THE PROCEDURES USED AND 
THE PRESENTATION OF DATA
Procedures
Development of the Questionnaire
The Instrumenta l  Music Educat ion Methods Class Quest ionnaire 
(IMEMCQ) was construc ted  and re f in e d  between November 1981 and August 
1982. The IMEMCQ was designed to  r e f l e c t  to p ics  discussed dur ing the 
review o f  r e la te d  l i t e r a t u r e  and considered p e r t i n e n t  to  the c u r r i c u l a r  
con ten t  o f  ins t rumenta l  music educat ion methods courses. The o b je c t i v e  
o f  the research document was to  d iscover  what to p ic s  are being taught 
and how impor tant  each sub je c t  is .
In developing the ques t ionna ire  several sources were consul ted. 
Works by Best,  Good and Scates, K e r l i n g e r ,  Oppenheim, Phelps, and Van 
Dalen were found to  be p a r t i c u l a r l y  va luab le . In fo rm a t ion  located in  
these sources was o f  value in  developing the fo rmat,  wording, and 
r a t i n g  sca les .^ -
Phelps exp la ins  the value o f  d e s c r ip t i v e  research f o r  a music
s u b je c t  area. He s ta tes  t h a t  knowledge o f  the cu r re n t  s ta tus  o f  a
p a r t i c u l a r  fa ce t  o f  i n s t r u c t i o n  can be used in  de te rmin ing fu tu re  needs
2
o r  changes in  the cu r r icu lum. Phelps c i t e s  Venable and A lger  in
3
emphasizing the importance o f  survey research f o r  cu r r icu lum  s tud ies .
Good and Scates o f f e r  t h a t  the use o f  a ques t ionna ire  is  an 




p o te n t i a l  respondents im p ra c t i c a l .  Best concurs in  approving the
5ques t ionna i re  as a research to o l  under such circumstances.
The Instrumenta l  Music Educat ion Methods Class Quest ionnaire
cons is ted  o f  fo u r  sec t ions :
Par t  I :  Demographic In fo rm at ion
Part I I :  Course Content and the Eva luat ion o f  Various Topics
Par t  I I I :  Ranking the Ten Basic Areas o f  I n s t r u c t i o n
Part IV: Oppor tun i ty  f o r  the Respondent to  Make an Open
Response
As a p re te s t  and to  improve the q u a l i t y  o f  the o r i g i n a l  IMEMCQ, i t  was 
given to  fo u r  i n s t r u c to r s  who are teach ing or  have taught inst rumenta l  
music educat ion methods c lasses, two in s t r u c to r s  o f  music educat ion 
methods c lasses ,  two p u b l i c  school ins t rumenta l  music teachers , and 
f i v e  members o f  the Louis iana State U n iv e r s i t y  School o f  Music f a c u l t y .  
The importance o f  p re te s t i n g  a ques t ionna i re  i s  mentioned by every 
major research source consul ted (see foo tno te  one o f  t h i s  chapte r) .
Comments made by the examiners o f  the o r i g i n a l  IMEMCQ were the 
basis f o r  several r e v is io n s  in  the inst rument.  Fo l lowing the sugges­
t io n s  o f  i t s  e a r l y  rev iewers ,  the Instrumenta l  Music Educat ion Methods 
Class Quest ionnaire  was shortened from four teen pages to  seven, the 
o r i g i n a l  ten basic areas o f  i n s t r u c t i o n  were combined in to  e ig h t ,  these
e ig h t  bas ic  sub jec t  areas were re-arranged to  be in  a lphabe t ica l  o rder ,
■
and perhaps most impor tan t ,  the d e f i n i t i o n  o f  an inst rumenta l  music 
educat ion methods c lass used in  t h i s  study was placed a t  the very 
beginning o f  the ques t ionna i re .  The f i n a l  vers ion  o f  the IMEMCQ 
re ta ined  the format o f  the o r i g i n a l .
Although the e ig h t  major ca tegor ies  o f  i n s t r u c t i o n  were put in  
a lphabe t ica l  order  to  e l im in a te  any imp l ied  bias in  the development o f  
the q u es t io n n a i re ,  the re  was no attempt to  a lphabet ize  the mater ia l
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w i t h in  each category. This s t ru c tu re  was used to  ma in ta in  a lo g ic a l  
sequence and order  in  the subsequent i tems t h a t  appeared w i t h i n  each 
broad sub jec t  area.®
D istribution  of the Questionnaire
The ques t ionna ire  was mai led to  209 co l leges and u n iv e r s i t i e s  
loca ted  in  s ta tes  belonging to  the North C en t ra l ,  Southern, and South­
western D iv is ion s  o f  MENC and which the NASM Pi re c to ry  1982 ind ica ted  
were approved by the Nat ional Assoc ia t ion  o f  Schools o f  Music, the
Nat ional Counci l f o r  the A c c re d i t a t io n  o f  Teacher Educat ion, and the
0
approp r ia te  reg iona l  a c c re d i ta t i o n  assoc ia t ion .  The r e s t r i c t i o n  to 
these schools was made to  keep the survey to  a manageable s ize  and to 
insure  the q u a l i t y  o f  schools invo lved. The schools invo lved are 
l i s t e d  in  appendix B.
On November 1, 1982, Instrumenta l Music Educat ion Methods Class 
Quest ionna ires were mai led w i th  appropr ia te  cover l e t t e r s  to  209 
i n s t i t u t i o n s .  Two forms o f  the cover l e t t e r  were used. The body of 
the l e t t e r  was the same f o r  both forms, but the s t ru c tu re  o f  the 
var ious u n i v e r s i t i e s  determined to  whom i t  was sent.  I f  the u n iv e r s i t y  
possessed a school o r  co l lege  o f  music then the l e t t e r  was sent to  the 
" c o o rd in a to r  o f  music educa t ion , "  but i f ,  ins tead ,  there  ex is ted  a 
department o f  music then the l e t t e r  was addressed to  the "chairman o f  
the music department."  I t  was expected t h a t  in  most cases the r e c i p i ­
ents o f  these l e t t e r s  would not be i n s t r u c t o r s  o f  ins t rumenta l  music 
educat ion methods courses, but th a t  they would g ive the IMEMCQ to  the 
approp r ia te  i n s t r u c to r .  This procedure fo l lowed a recommendation in 
See's research which suggests the ra te  o f  re tu rn  increases when the
7
respondent i s  given the task by a super io r .  By the end o f  November
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1982, s i x t y - e i g h t  completed quest ionna ires  had been rece ived. One 
r e c ip i e n t  re tu rned the ques t ionna ire  w i th  the comment t h a t  a t  the 
undergraduate leve l  n e i t h e r  an ins t rumenta l  music educat ion methods 
course nor a music educat ion degree was o f fe re d  a t  h is  school,  thus
reducing the number o f  i n s t i t u t i o n s  in  the survey to  208.
Fol low-up l e t t e r s  and a d d i t i o n a l  copies o f  the IMEMCQ were
prepared and sent on December 1, 1982, to  140 schools t h a t  had not 
re tu rned the ques t ionna ire .  Again, two forms o f  the fo l lo w -u p  l e t t e r  
were used. By the end o f  December 1982, a t o t a l  o f  136 respondents had 
complied and re tu rned a completed document.
Due to  the Christmas and New Year 's  ho l idays  and the semester
breaks a t  many schools, the second fo l lo w -u p  was not begun u n t i l
February 1, 1983. For the t h i r d  t ime,  two vers ions o f  a l e t t e r ,  as 
descr ibed p re v io u s ly ,  were w r i t t e n  and dispatched to  the seventy-two 
i n s t i t u t i o n s  which had not r e p l i e d  to  one o f  the e a r l i e r  ma i l ings .  
This t ime,  ins tead o f  the ques t io n n a i re ,  a post  card was inc luded on 
which the r e c ip i e n t  could request another  IMEMCQ or in d ic a te  t h a t  one 
o f  the two p r i o r  copies would be re turned. Twelve post  cards were
re turned and a l l  twelve requested another Instrumenta l  Music Educat ion 
Methods Class Quest ionnaire. In response to  each post card, a personal 
l e t t e r  and an IMEMCQ were sent.  Despi te the twelve requests f o r  the 
research t o o l ,  by March 15, 1983, on ly  th ree  more documents had been 
rece ived.
At the conc lus ion o f  t h i s  process a t o t a l  o f  one hundred 
t h i r t y - n i n e  out o f  208 quest ionna ires  had been re turned. Copies o f  the 
fo u r  l e t t e r s  used, the Instrumenta l Music Educat ion Methods Class 
Quest ionna ire ,  and the post card are conta ined in  appendix A.
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Data Analysis
Subsequent review o f  the one hundred t h i r t y - n i n e  re tu rned 
Instrumenta l  Music Educat ion Methods Class Quest ionnaires revealed f i v e  
would not be usable in  p resen t ing  the data f o r  Parts I and I I  o f  t h i s  
study. The one hundred t h i r t y - f o u r  acceptable IMEMCQ's represent a 
response ra te  o f  64.4 percent out o f  the o r i g i n a l  208.
Comparing responses from the var ious s ta tes  and MENC d iv i s io n s  
i s  ou ts ide  the purpose o f  t h i s  study; however, a basic knowledge o f  
where the responding schools were located might be considered o f  value. 
Tables 1 and 2 have been prepared to  give t h i s  general geographic 
in fo rm a t ion .  A complete l i s t i n g  o f  the i n s t i t u t i o n s  which re tu rned 
usable ques t ionna ires  is  inc luded in  appendix C.
Each o f  the IMEMCQ1s fo u r  sect ions were analyzed in  a s l i g h t l y  
d i f f e r e n t  manner. In Part  I ,  the frequency o f  each response was noted 
and simple percentages were determined. Part  I I  requ i red  two responses 
f o r  a l l  but fo u r  i tems. The respondent was asked to ra te  the impor­
tance o f  each to p i c  l i s t e d  on a 1 to  5 sca le , where f i v e  i s  the most 
impor tan t ,  a f t e r  f i r s t  having answered "yes or  no" in  regard to  whether 
or not the to p i c  i s  covered. The yes-no responses were tabu la ted  in  
the same manner as Part I ,  w h i le  the c a lc u la t io n s  f o r  the r a t i n g  scales 
not on ly  inc luded frequencies and percentages but a lso means and 
standard de v ia t io n s  ( s . d . ) .  Coding frames were allowed in  Part  I and 
both types o f  Par t  I I  responses f o r  "no answer" as recommended by
Q
Oppenheim. Although frequencies and percentages were determined f o r  
Part  I I I ,  the pr imary purpose o f  t h i s  sec t ion  was to  weight the re ­
sponses so t h a t  the p r i o r i t y  o f  the e ig h t  basic i n s t r u c t i o n a l  areas in
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TABLE 1 . - -Q ues t ionna i re  Response by States
Number o f Questionnai res
Percent
ReturnedState Sent To: Returned from:
Texas 19 12 63
Indiana 10 10 100
Ohio 15 9 60
Kansas 12 8 67
Louisiana 9 8 89
111in o is 14 7 50
Mi ssouri 11 7 64
Oklahoma 7 5 86
Arkansas 8 5 63
Georgia 5 5 100
A1abama 6 4 67
Iowa 7 4 57
Michigan 11 4 36
Mi nnesota 11 4 36
Nebraska 5 4 80
North Caro l ina 5 4 80
Tennesse 9 4 44
V i r g i n i a 4 4 100
Wi sconsi n 7 4 57
F lo r id a 4 3 75
Kentucky 7 3 43
M iss iss ip p i 5 3 60
New Mexico 3 3 100
Colorado 5 2 40
North Dakota 2 2 100
South Dakota 4 2 50
West V i r g i n i a 2 2 100
South Caro l ina 1 1 100
TOTAL 208 134 64.4%
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TABLE 2— Questionnai re  Response by MENC D iv is ions
Di v i s io n
Quest ionnaires Sent Quest ionnaires Received
Number
Percent o f  
208 Number




North Central 86 41.3 50 37.3 58.1
Southwestern 65 31.3 43 32.1 66.1
Southern 57 27.4 41 30.6 71.9
TOTAL 208 100.0 134 100.0 64.4
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ins t rumenta l  music educat ion methods courses could be ranked according 
to  importance. Par t  IV al lowed f o r  a f ree  response and requ ired  no 
ta b u la t io n .  The responses to  Part  IV are summarized l a t e r  in  t h i s  
chapter and re p r in te d  in  appendix G.
Presentation of the Data 
Part I  -  Demographic Information
The Respondents
The Instrumenta l  Music Educat ion Methods Class Quest ionnaire 
began by asking each respondent to  g ive his  rank and t i t l e .  This 
in fo rm a t ion  i s  summarized in  ta b le  3. The fo r t y - tw o  (31.3%) respon­
dents who held the rank o f  associa te  p ro fessor  comprised the la rg e s t  
group by rank, w h i le  the most f requen t  appearing t i t l e  was " D i r e c to r  o f  
Bands" which was mentioned tw e n ty - fo u r  (17.9%) t imes. Although re ­
sponses were rece ived from tw e n ty - f i v e  (18.5%) band d i r e c t o r s ,  on ly  one 
(0.7%) re p ly  was from an o rches t ra  d i r e c t o r .
Curriculum Organization
The ques t ionna ire  sought to  determine in  what type o f  course 
s t ru c tu re  ins t rumenta l  music educat ion methods were taught.  One 
hundred seventeen (87.3%) respondents sa id inst rumenta l  music educat ion 
methods and vocal music educat ion methods were each taught in  separate 
courses. Of the seventeen (12.7%) schools where inst rumenta l  and vocal 
music educat ion methods were taught  toge the r ,  three (2.2%) commented 
th a t  some p ro v is io n  was made f o r  the ins t rumenta l  or vocal o r i e n ta t i o n  
o f  each student.
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TABLE 3--Rank and T i t l e
Respondents





















Pa r t - t im e  I n s t r u c t o r 1 .7 - - — 1 .7
In s t r u c t o r / L e c t u r e r 3 2.2 - - — 3 2.2
A ss is ta n t  Professor 37 27.6 _ _ — 37 27.6
Associate Professor 42 31.3 - - — 42 31.3
Professor 34 25.4 — 34 25.4
A d m in is t ra t i v e  A ss is ta n t 1 .7 — — 1 .7
Associate D i re c to r  o f  Bands 1 .7 - - — 1 .7
D i re c to r  o f  Bands 3 2.2 21 15.7 24 17.9
D i r e c to r  o f  Symphony — ------------ 1 .7 1 .7
D i r e c to r  o f  Instrumenta l  Music - - ------------ 1 .7 1 .7
D i re c to r  o f  Music In te rn sh ip 1 .7 - - — 1 .7
Instrumenta l  Music Educat ion
Chai rman 1 .7 7 5.2 8 6.0
Coord inator o f  Music Educat ion 3 2.2 13 9.7 16 11.9
Associate Chair,  Music Department - - ------------ 1 .7 1 .7
Chair (Dean), Music Department
(School) 6 4.5 12 9.0 18 13.4
Chairman, Fine A r ts  D iv i s io n — ------------ 1 .7 1 .7
No Answer 1 .7 1 .7
TOTAL 134 100.0
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Only nine (6.7%) i n s t i t u t i o n s  provided f o r  a d i v i s i o n  between 
o rch es t ra l  and band inst rumenta l  music educat ion methods courses. One 
hundred tw e n ty - f i v e  (93.3%) co l leges  d id  not o f f e r  separate o rches t ra l  
and band methods courses.
Each respondent was asked whether o r  not a foundat ions o f  music 
educat ion course was requ i red  in  the undergraduate degree program. A 
foundat ions o f  music educat ion course was def ined as one focus ing on 
" h i s t o r y  and/or  ph i losophy" o f  music educat ion, and such a course was 
not to  be a component o f  the ins t rumenta l  music educat ion methods 
c lass .  F o r t y - f i v e  (33.6%) schools s t i p u la te d  the complet ion o f  such a 
course was necessary; however, t h i s  s p e c i f i c a t i o n  does not e x i s t  a t  
e ig h ty -n in e  (66.4%) o ther  i n s t i t u t i o n s .
As can be seen in  ta b le  4, fou r  types o f  ca lendar systems were 
used by the one hundred t h i r t y - f o u r  schools. The la rg e s t  number, 
n i n e t y - f i v e  (70.9%), o f  these schools operated on a semester basis.  
Twenty-s ix  (19.4%) i n s t i t u t i o n s  func t ioned  on the q u ar te r  p lan, and 
eleven (8.2%) campuses used the 4-1-4  system, a v a r ia t i o n  o f  the 
t r a d i t i o n a l  semester schedule. Only two (1.5%) respondents were 
employed under a t r im e s te r  system.
The var ious music c u r r i c u l a  requ i red  from one to  f i v e  i n s t r u ­
mental music educat ion methods courses, the average being 1.78. F i f t y -  
nine (44.0%) schools i n s i s te d  upon one such course f o r  t h e i r  undergrad­
uate ins t rumenta l  music educat ion majors w h i le  f i f t y - f i v e  (41.0%) 
i n s t i t u t i o n s  expected two courses would be completed. Only one school 
(0.7%) prescr ibed f i v e  courses f o r  t h e i r  s tudents. Table 5 presents a 








Tr imester 2 1.5
4-1 -4 11 8.2
Other
TOTAL 134 100.0
TABLE 5— Number o f  Required Courses




1 Course 59 44.0
2 Courses 55 41.0
3 Courses 11 8.2
4 Courses 8 6.0
5 Courses 1 .7
TOTAL 134 100.0
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and o rch es t ra l  music educat ion methods courses were o f fe re d  requ i red  
one or the o the r  course to  be taken but not both.
One hundred s i x t y - e i g h t  d i f f e r e n t  course t i t l e s  were used f o r  
the 239 requ i red  ins t rumenta l  music educat ion methods courses o f fe re d  
a t  the one hundred t h r i t y - f o u r  responding schools. The most common 
name was " Ins t rum en ta l  Methods" which appeared four teen t imes. One 
hundred t h i r t y - f o u r  t i t l e s  (Coincidence appears to  be the on ly  reason 
t h i s  number and the number o f  responding schools were equa l . )  were 
recorded one t ime each. Appendix D is  a l i s t i n g  o f  a l l  course t i t l e s  
and t h e i r  f requency o f  use.
Appendix E l i s t s  the f i f t y - s e v e n  textbooks used by var ious 
ins t rumenta l  music educat ion methods in s t r u c to r s  according to  how o f ten  
they were chosen. The two most f re q u e n t ly  mentioned volumes were by 
Colwel l  and Kohut, both U n iv e r s i t y  o f  I l l i n o i s  f a c u l t y  members. 
C o lw e l l ' s  t e x t  was e lec ted  f o r  tw e n ty - f i v e  courses w h i le  the Kohut work 
was p icked tw en ty - th ree  t imes. With twenty-one responses, the t h i r d -  
ranked choice was "none."  Twenty -e ight textbooks were used in  on ly  one 
c lass each.
Depending on the i n s t i t u t i o n ,  successfu l  complet ion o f  the 
requ i red  ins t rumenta l  music educat ion methods course(s)  can earn the 
s tudent from two to  eleven hours o f  c r e d i t .  Seventy-one (53.0%) 
schools awarded t h e i r  students a t o t a l  o f  fo u r  or  less hours o f  c r e d i t  
f o r  passing the requ i red  courses. A f t e r  conver t ing  responses received 
from schools using a q u a r te r  system to  equ iva len t  semester hours, the
mean f o r  t o t a l  c r e d i t  hours was determined to  be 4.28 semester hours. 
Several "miscel laneous" s i t u a t i o n s  deserve mention in  connect ion w i th  
the d iscuss ion o f  t o t a l  c r e d i t  hours. One school requi red a second 
course but allowed each student to  choose between a two or a th ree 
c r e d i t  hour course. Another i n s t i t u t i o n  perm i t ted  a f l e x i b l e  amount o f  
c r e d i t  in  one o f  the th ree mandated ins t rumenta l  music educat ion 
methods courses. The cu r r icu lum  o f  a t h i r d  school,  which o f fe re d  a 
degree in  music educat ion w i tho u t  making a d i s t i n c t i o n  between i n s t r u ­
mental and vocal music emphasis, inc luded two fo u r -hou r  classes. 
In t h i s  ins tance ,  two c r e d i t  hours o f  each course were graded according 
to  the s tu d e n t 's  achievement in  ins t rumenta l  music educat ion methods, 
and the grade f o r  the o the r  two hours each semester r e f l e c te d  work in 
the genera l /voca l  music area. One school requ i red  a s in g le  fou r  hour 
course f o r  which one hour o f  c r e d i t  was determined by a music f a c u l t y  
member and th ree hours were decided by p ro fess iona l  educat ion f a c u l t y .  
F i n a l l y ,  fo u r  i n s t i t u t i o n s  o f fe re d  some type o f  in te g ra te d  course 
sequence s i m i l a r  to  the one e x i s t i n g  a t  the U n iv e rs i t y  o f  I l l i n o i s  and 
descr ibed in  chapter two; however, on ly  one o f  these is  c l a s s i f i e d  
"m isce l laneous."  Table 6 presents a summary o f  the c r e d i t  hours 
i ssued.
The term " t o t a l  number o f  c lass hours per week," as used in  
t h i s  s tudy, may need c l a r i f i c a t i o n .  The " t o t a l  number o f  c lass hours 
per week" was determined f o r  each school by adding the number o f  t imes 
per week each c lass meets. For example, i f  a p a r t i c u l a r  school re ­
qu ires  two inst rumenta l  music educat ion methods courses, and one of
TABLE 6 --T o ta l C red it Hours fo r  Required Instrumental Music Education Methods Courses
TOTAL CREDIT HOURS
Number of
2 3 4 5 6 7 8 9 10 11 Misc.
Required
Courses No. % No. % No. % No. % No. % No. % No. % No. % No. % No. % No. %
1 24 17.9 20 14.9 2 1.5 — --------- — --------- — --------- — -------- — --------- —  --------- — 1 .7
s. 2 ....... 2 1.5 9 6.7 9 6.7 19 14.2 2 1.5 1 .7 — --------- ....... ....... 2 1.5
2 3 ....... — -------- — --------- — --------- 1 .7 1 .7 2 1.5 3 2.2 ....... ....... 1 .7
i 40)
1/5 5 ............... — — --------- . . . -------- — --------






2 1.5 2 1.5 8
2
6.0
1.5 3 2 . 2 2 1.5 1 .7 1 .7 1 .7
............... ...............
1 .7
o  3 — -  — - - - - - -  -  -  - . . . -------- 1 .7 1 .7 ------ -------- 1 .7 — —  — _ ------  - ------
After converting responses received from schools using a quarter system to equivalent semester hours, the mean total for total credit 
hours was determined to be 4.28 semester hours.
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these courses met two hours each week w h i le  the o ther  course assembled 
three hours each week, then the t o t a l  number o f  c lass hours per week 
would be f i v e .
Table 7 shows the t o t a l  number o f  c lass hours per week f o r  
ins t rumenta l  music educat ion methods courses va r ied ,  among schools , 
from a low o f  two to  a high o f  s ix teen  hours. F i f t y - s i x  (41.8%)
i n s t i t u t i o n s  invo lved  the student a t o t a l  o f  fo u r  or  less c lock  hours 
each week. The miscel laneous responses to  t h i s  quest ion inc luded fo u r  
(3.0%) schools which used la rg e r  blocks o f  t ime dur ing  the f i r s t  h a l f  
o f  the s tudent teaching term, one (0.7%) school whose on ly  course
occurred in  con junc t ion  w i th  the student teaching exper ience, and the 
f i v e  (3.7%) unique s i t u a t i o n s  described e a r l i e r  in  r e l a t i o n  to  the 
awarding o f  c r e d i t  hours.
Part  I I  - -  Course Content and the Eva luat ion o f  Various Topics
E ight  major ca tegor ies  were considered in  the second sec t ion  of 
the Instrumenta l  Music Educat ion Methods Class Quest ionnaire. These 
e ig h t  major sub je c t  areas were presented in  the fo l lo w in g  order:  (1) 
a d m in is t ra t io n ,  (2)  foundat ions o f  music educat ion, (3)  jazz  band, (4)
marching band, (5 )  p r a c t i c u m / f i e l d  exper ience, (6) rehearsal prepara­
t i o n  and techniques, (7 )  secondary ins t ruments ,  and (8) o th e r ,  an 
o p p o r tu n i ty  f o r  the respondent to  suggest a to p ic  not l i s t e d  p rev ious­
l y .  The r e s u l t s  o f  the IMEMCQ w i l l  be descr ibed in  the same order .
A d m in is t ra t io n
The f i r s t  a d m in is t ra t i v e  area to  be reported i s  budgeting. 
Respondents were asked to  answer quest ions p e r ta in in g  to  the general 
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heading. Budgeting, i t s e l f ,  and the to p ics  o f  budgeting f o r  i n s t r u ­
ments and budgeting f o r  music were th ree  o f  the most f r e q u e n t ly  covered 
areas in  the e n t i r e  IMEMCQ. Approximate ly  n i n e t y - f i v e  percent o f  the 
respondents inc luded these th ree  i tems in  t h e i r  ins t rumenta l  music 
educat ion methods courses, and on ly  one o th e r  to p ic  in  the e n t i r e  
ques t ionna i re  matched the one hundred tw e n ty -e ig h t  (98.5%) times 
budgeting f o r  instruments was presented. Although o f ten  discussed in  
the course conten t ,  these areas were o f  j u s t  moderate importance on the 
1 to  5 scale r e l a t i v e  to  o the r  IMEMCQ concerns. At the o ther  extreme, 
budgeting f o r  sound systems rece ived on ly  e ig h ty -n in e  (66.4%) "yes"
responses making i t  one o f  the most in f re q u e n t  IMEMCQ sub jec ts ,  and on 
the r a t i n g  sca le ,  both t h i s  e n t ry  and budgeting f o r  miscel laneous 
suppl ies  ( e . g . ,  o i l s ,  reeds, e t c . )  scored extremely low when compared 
w i th  o ther  Part  I I  to p ics .  For these two i tems the means were j u s t
2.89 and 2.85, re s p e c t iv e ly .  The responses re la te d  to  budgeting have
been compiled and are presented in  ta b le  8.
The general heading o f  schedul ing along w i th  schedul ing classes 
and schedul ing performances are the th ree  to p ics  summarized in  ta b le  9. 
The mean r a t i n g  f o r  each o f  the th ree  schedul ing e n t r ie s  was c lose to 
4 .00 ,  and a range o f  on ly  .14 e x is t s  between them. L ikewise, the 
number o f  i n s t i t u t i o n s  t h a t  inc luded each concern i s  s im i l a r .  The
category heading — w i th  one hundred tw e n ty - f i v e  (93.3%) a f f i r m a t i v e  
responses — is  one o f  the more f r e q u e n t ly  covered ques t ionna i re  
to p ics .
R ec ru i t in g  beginners and the r e s p o n s i b i l i t i e s  o f  student 
o f f i c e r s  are the focus o f  ta b le  10. R e c ru i t in g  beginners had the
TABLE 8— Frequency and Evaluation Ratings of Budgeting Topics in the Curriculum Content of the Instrumental Music Education Methods Course(s) (In the 
titles of tables 9-28, the phrase "in the curriculum content of the instrumental music education methods course(s)" is to be understood and will be omitted 
from the actual written title of the table.)
rjCU t/> CC r oC ro i/i O <1)- - a i *  e to  •«-(/> ca»  r-aj
r -  £ * w C *0 E 0) >+- E i— *Q) a •'D O TJ i- (P tn +-> O D- d)r- • t/>u-r Oic l*- C O ■*-> CL C-«- U Q. CJi'OV) 3 • -r- 3 U l/l -r- 3 1/1 CL • <U
c r  oj +-> c  o  oj > i  i -  r t j c r  - r  3  oj a)
ZEL (I)   ZD i/l L i/l h— 2E! QJ 21 </)'—• I -
No. % No. % No. % No. % No. % No. % No. % No. % No. % No. % No. %
Yes* 127 94.8 128 95.5 127 94.8 111 82.8 119 88.8 89 66.4 112 83.6 120 89.6 111 82.8 114 85.1 110 82.1
No 3 2.2 1 .7 2 1.5 17 12.7 9 6.7 38 28.4 16 11.9 8 6.0 17 12.7 14 10.4 18 13.4
No. Ans. 4 3.0 5 3.7 5 3.7 6 4.5 6 4.5 7 5.2 6 4.5 6 4.5 6 4.5 6 4.5 6 4.5
TOTAL 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100
1* -- ----- . . . ----- ----- 11 8.2 7 5.2 17 12.7 10 7.5 4 3.0 19 14.2 8 6.0 8 6.0
2 8 6.0 7 5.2 8 6.0 23 17.2 25 18.7 32 23.9 27 20.1 11 8.2 33 24.6 21 15.7 24 17.9
3 33 24.6 26 19.4 28 20.9 43 32.1 36 26.9 39 29.1 40 29.9 28 20.9 35 26.1 37 27.6 30 22.4
4 25 18.7 27 20.1 31 23.1 24 17.9 25 18.7 17 12.7 18 13.4 30 22.4 20 14.9 27 20.1 23 17.2
5 58 43.3 63 47.0 56 41.8 22 16.4 30 22.4 18 13.4 28 20.9 50 37.3 16 11.9 30 22.4 38 28.4
Ans. 10 7.5 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2 11 8.2
TOTAL 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100 134 100
Mean 4.07 4.19 4.10 3.19 3.37 2.89 3.22 3.90 2.85 3.41 3.48
S.O. 1.00 .96 .97 1.20 1.22 1.24 1.25 1.13 1.25 1.21 1.29
*In tables 8-28, respondents were asked to rate the importance of each topic listed on a 1 to 5 scale, where 5 is the most important, after first having 
answered "yes or no" in regard to whether or not the topic is covered.
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No. % No. % No. %
Yes 125 93.3 119 88.8 119 88.8
No 5 3.7 9 6.7 8 6.0
No. Ans. 4 3.0 6 4.5 7 5.2
TOTAL 134 100 134 100 134 100
1 1 .7 2 1.5 1 .7
2 10 7.5 8 6.0 8 6.0
3 19 14.2 25 18.7 29 21.6
4 41 30.6 40 29.9 40 29.9
5 54 40.3 48 35.8 43 32.1
No. Ans. 9 6.7 11 8.2 13 9.7
TOTAL 134 100 134 100 134 100
Mean 4.10 4.01 3.96
s. d. .98 1.00 .97
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TABLE 10— Frequency and Eva lua t ion  Ratings f o r  R ec ru i t ing  Beginners and 









































No. % No. %
Yes 127 94.8 104 77.6
No 3 2.2 27 20.1
No. Ans. 4 3.0 3 2.2
TOTAL 134 100 134 100
1 2 1.5 17 12.7
2 2 1.5 29 21.6
3 5 3.7 36 26.9
4 19 14.2 20 14.9
5 97 72.4 21 15.7
No. Ans. 9 6.7 11 8.2
TOTAL 134 100 134 100
Mean 4.66 2.99
s. d. .77 1.28
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h ighest  mean r a t i n g  score, 4 .66, and more 5 r a t i n g s ,  n inety -seven 
(72.4%), than any o ther  i tem in  Part  I I .  The co n s is te n t  high r a t i n g  
f o r  s t a r t i n g  beginners was a lso r e f l e c te d  in  i t s  r e l a t i v e l y  low s tan­
dard d e v ia t io n  score o f  .77. The in c lu s io n  o f  t h i s  t o p i c  in  courses on 
one hundred twenty-seven (94.8%) campuses made i t  one o f  the most 
f requen t  to p ic s  in  the IMEMCQ. Much d i f f e r e n t  scores were assigned to  
the column headed s tudent o f f i c e r s  and r e s p o n s i b i l i t i e s .  This second 
t o p i c  received one o f  the lowest mean scores, 2 .99, in  Par t  I I  and was 
presented by on ly  one hundred fo u r  (77.6%) i n s t r u c to r s .
Three re la te d  areas were l i s t e d  below the l i b r a r y  heading. The 
category t i t l e  and the music l i b r a r y ,  in  p a r t i c u l a r ,  were discussed by 
over 91 percent o f  the respondents; however, the l i b r a r y  system mean o f  
3.81 and the music l i b r a r y  mean o f  4 .00, when compared w i th  o ther  
second sec t ion  mean r a t i n g s ,  would in d ic a te  these to p ic s  were o f  on ly  
average importance to  ins t rumenta l  music educat ion methods classes. 
Two o ther  l i b r a r y  areas rece ived ra th e r  low scores. Prov id ing  informa­
t i o n  on l i b r a r y  systems f o r  tapes and records appeared to  be a low 
p r i o r i t y ,  and the sub jec t  o f  a book l i b r a r y  f o r  the ins t rumenta l  music 
program is  almost equa l ly  i n s i g n i f i c a n t .  Tabulated responses regard ing 
the l i b r a r y  and i t s  re la te d  i tems can be seen in  ta b le  11.
Table 12 concerns uniforms and inc ludes un iform design, the 
low es t - ra ted  i tem in  a l l  o f  Part  I I  o f  the Instrumenta l  Music Educat ion 
Methods Class Quest ionna i re . Designing uniforms rece ived a mean score 
o f  on ly  2 .67, and a 1 or 2 r a t i n g  from f i f t y - s i x  (41.8%) respondents. 
Furthermore, on ly  two o the r  IMEMCQ e n t r i e s  were discussed less f r e ­
quen t ly  than uniform design. The 2.80 mean f ig u re d  f o r  un iform storage
68
























No. % No. % No. % No. %
Yes 125 93.3 123 91.8 104 77.6 98 73.1
No 5 3.7 5 3.7 24 17.9 29 21.6
No. Ans. 4 3.0 5 4.5 6 4.5 7 5.2
TOTAL 134 100 134 100 134 100 134 100
1 2 1.5 2 1.5 13 9.7 10 7.5
2 15 11.2 13 9.7 ' 35 • 26.1 *  39 29.1
3 26 19.4 19 14.2 31 23.1 32 23.9
4 39 29.1 35 26.1 21 15.7 22 16.4
5 39 29.1 51 38.1 20 14.9 16 11.9
No. Ans. 13 9.7 14 10.4 14 10.4 15 11.2
TOTAL 134 100 134 100 134 100 134 100
Mean 3. 81 4. 00 3 00 2 96
s. d. 1. 07 1. 08 1 26 1 18
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No. % No. % No. % No. %
Yes 111 82.8 75 56.0 106 79.1 96 71.6
No 18 13.4 53 39.6 21 15.7 30 22.4
No. Ans. 5 3.7 6 4.5 7 5.2 8 6.0
TOTAL 134 100 134 100 134 100 134 100
1 12 9.0 35 26.1 15 11.2 24 17.9
2 22 16.4 21 15.7 28 20.9 29 21.6
3 43 32.1 28 20.9 35 26.1 32 23.9
4 24 17.9 21 15.7 20 14.9 17 12.7
5 24 17.9 15 11.2 22 16.4 18 13.4
No. Ans. 9 6.7 14 10.4 14 10.4 14 10.4
TOTAL 134 100 134 100 134 100 134 100
Mean 3.21 2.67 3 05 2 CO o
s. d. 1.22 1.39 1 28 1 33
70
ind ica te s  t h i s  i tem a lso was held to  be r e l a t i v e l y  unimportant by 
respondents. The standard d e v ia t io n  scores f o r  un iform design and 
uniform storage were among the h ighest  assigned any o f  the ques t ion ­
n a i r e ' s  to p ics .  In genera l ,  the e n t i r e  category o f  uniforms was not
considered impor tan t  f o r  the cur r icu lum.
The responses summarized in  ta b le  13 r e fe r  to  i n t e r s c h o la s t i c  
compet i t ions and imply these i tems were o f  on ly  moderate importance. 
With a mean o f  4.03 and a r a t i n g  o f  5 from f i f t y - f o u r  (40.3%) respon­
dents, the capt ion  ph i losophy and value o f  compet i t ions was given the 
s t ronges t  response in  t h i s  group. On one hundred twenty-two (91.0%) 
campuses t h i s  to p ic  was brought to  students '  a t t e n t i o n .  Three areas — 
a l l  s ta r  o rg a n iza t io n s ,  jazz  compet i t ions ,  and marching com pe t i t ions— 
were each covered in  less than e ig h ty  percent o f  the schools. A l l - s t a r  
groups obta ined one o f  the h ighest  standard d e v ia t io n  scores i n d i c a t i n g  
some disagreement in  terms o f  i t s  importance. Solo and ensemble 
compet i t ions was inc luded in  one hundred s ix teen  (86.6%) cu rr icu lums
and received a 3.78 mean r a t in g .
Table 14 conta ins  but one column and presents data gathered on
lend ing p o l i c i e s  re la te d  to  school owned ins t ruments . This t o p i c  was
covered a t  j u s t  n i n e t y - f i v e  (70.9%) i n s t i t u t i o n s  and obta ined a mean 
score r a t i n g  o f  on ly  3.10. Again, the r e l a t i v e l y  high 1.37 standard 
d e v ia t io n  score suggested a divergence o f  op in ion  as to  t h i s  e n t r y ' s  
importance.
The data in  ta b le  15 is  a com p i la t ion  o f  responses made on the 
general to p ic  o f  p u b l i c  r e la t io n s .  A t r i o  o f  e n t r ie s  — parents and 
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TABLE 14--Frequency and Eva lua t ion  Ratings o f  Lending P o l i c ie s  Related 
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garnered means above 4.00 and were incorpora ted  in to  the cu rr icu lu m  o f 
over 90. percent o f  the schools. The media item was o f  average impor­
tance.
Foundations of Music Education
As mentioned p re v io u s ly ,  the term “ foundations o f  music educa­
t io n "  re fe rs  to  the h is t o r i c a l  and p h i lo so p h ica l bases o f  music educa­
t io n .  Philosophy o f  music education was a l l o t t e d  the most
co n s id e ra t io n  o f  the th ree  items in  ta b le  16 but was o f  on ly  moderate 
importance when compared to  o the r IMEMCQ to p ic s .  H is to ry  o f  music 
education was next to  l a s t  in  both frequency and ra t in g  w h i le  the
h is to r y  o f  ins trum en ta l music education f in is h e d  f i f t h  from the low end 
in  both c a lc u la t io n s .
Jazz Band
P r io r  to  assessing the importance o f  jazz  band as an i n s t r u ­
mental music education methods c lass  to p ic ,  the IMEMCQ sought to  
a s ce r ta in  i f  a separate jazz  methods course e x is te d  a t  the various 
schools , and i f  so, was i t  requ ired . F o r ty -e ig h t  (35.8%) schools 
o f fe re d  such a course, bu t on ly  ten (7.5%) requ ired  i t .  As a c u r r ic u ­
l a r  concern o f  ins trum en ta l music education methods c la s s ,  jazz  band, 
one o f  the most in f re q u e n t to p ic s  in  Part I I ,  had been presented a t 
j u s t  e ig h ty  (59.7%) i n s t i t u t i o n s  and obta ined a com para tive ly  low mean
ra t in g  o f  3.05. The re s u l ts  o f  the ta b u la t io n s  p e r ta in in g  to  jazz
bands can be found in  ta b le  17.
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TABLE 16— Frequency and E v a l u a t i o n  R a t in g s  o f  F oundat ions  o f  Music
Educat ion  T op ics
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21 15.7 20 14.9 7 5.2
39 29.1 31 23.1 8 6.0
28 20.9 37 27.6 23 17.2
19 14.2 15 11.2 27 20.1
15 11.2 18 13.4 59 44.0
12 9.0 13 9.7 10 7.5
































































































No. % No. % No. %
Yes 48 35.8 10 7.5 80 59.7
No 84 62.7 38 28.3 52 38.8
No. Ans. 2 1.5 86* 64.2* 2 1.5










^Inc ludes those schools which answered No to  question  A o f  t h is  ta b le  
and thus made question  B not a p p l ica b le .
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No. % No. % No. %
Yes 89 66.4 43 32.1 90 67.2
No 43 32.1 44 32.8 42 31.3
No. Ans. 2 1.5 47* 35.1* 2 1.5










^Inc ludes schools which answered No to  question  A thus making question 
B not a p p l ic a b le ,  one school th a t  requ ired  e i t h e r  a marching band 
techniques course or a s t r in g  pedagogy course, and one school which 
requ ired  marching band techniques fo r  secondary c e r t i f i c a t i o n  but not 
f o r  a l l - l e v e l  c e r t i f i c a t i o n .
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Marching Band
As can be seen in  ta b le  18, the sub je c t o f  marching band was 
approached in  the same manner as the jazz  c la s s i f i c a t i o n .  As a sepa­
ra te  course, marching band received a much s tro ng er response than d id  
jazz  ensembles. E ig h ty -n in e  (66.4%) co lleges  and u n iv e r s i t ie s  prov ided 
a c lass  in  marching band techn iques, and almost h a l f ,  f o r t y - t h r e e  
(32.1% o f  the sample), mandated the in c lu s io n  o f  t h is  course in  the 
undergraduate cu rr icu lum . In  ins trum en ta l music education methods
c lasses , marching band, a lso a ra th e r  in f re q u e n t e n try ,  was inc luded
a t  on ly  n in e ty  (67.2%) schools and achieved a 3.42 mean. The 1.36
standard d e v ia t io n  score ca lcu la te d  fo r  t h is  to p ic  im p lied  a no t iceab le  
lack  o f  cons is tency in  how th is  item is  valued.
P ra c t icu m /F ie ld  Experience
The major ca tegory o f  p ra c t ic u m / f ie ld  experience received 
sha rp ly  c o n tra s t in g  scores. Only one hundred two in s t i t u t i o n s  (76.1%) 
requ ired  classroom observa tion  and j u s t  e ig h ty -e ig h t  (65.7%) inc luded 
teach ing  experiences in  t h e i r  ins trum enta l music education methods
courses. Yet, when asked to  eva luate  the importance o f  these to p ic s ,  
both rece ived mean score ra t in g s  above 4.00. The classroom observa tion  
mean o f  4 .31 was among the h ighest o f  any items in  the IMEMCQ's second 
sec t ion  w h i le  teach ing  experiences rece ived one o f  the h ighes t standard 
d e v ia t io n  scores (1 .3 1 ) .  This in fo rm a t io n  is  summarized in  ta b le  19.
Rehearsal P repara tion  and Techniques
According to  the f ig u re s  in  ta b le  20, the items re la te d  to  
le a rn in g  o b je c t iv e s  are among the most im portan t in  ins trum en ta l music
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TABLE 19— Frequency and E v a l u a t i o n  R a t in g s  o f  P r a c t i c u m / F i e l d  E x p e r i ­















































No. % No. %
Yes 102 76.1 88 65.7
No 28 20.9 41 30.6
No. Ans. 4 3.0 5 3.7
TOTAL 134 100 134 100
1 2 1.5 10 7.5
2 8 6.0 9 6.7
3 12 9.0 16 11.9
4 29 21.6 20 14.9
5 72 53.7 68 50.7
No. Ans. 11 8.2 11 8.2
TOTAL 134 100 134 100
Mean 4.31 4.03
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methods c lasses. A l l  fo u r  items received extremely p o s i t iv e  responses 
both in  terms o f  how o f te n  they were taugh t and the importance attached 
to  them. Each le a rn ing  o b je c t iv e  category was covered in  a t  le a s t  one 
hundred tw e n ty - fo u r  (92.5%) in s t i t u t i o n s  and was awarded a mean o f  4.35 
or h igher. Three o f  these e n t r ie s  d id  not rece ive  a s in g le  1 ra t in g  
and a l l  fo u r  to p ic s  rece ived extremely low standard d e v ia t io n  scores 
when compared to  o th e r  IMEMCQ concerns. The general heading, lea rn ing  
o b je c t iv e s ,  besides re c e iv in g  the lowest standard d e v ia t io n  score ( .6 8 )  
o f  any item on the q u e s t io n n a ire ,  was given one hundred tw e n ty -e ig h t  
(95.5%) "yes" responses, equa ling  budgeting fo r  instruments as the most 
f re q u e n t ly  taugh t item in  Part I I ,  and the accompanying 4.60 mean 
ra t in g  was second on ly  to  the 4.66 assigned to  r e c r u i t in g  beginners.
The f in a l  ta b u la t io n s  fo r  the areas o f cu rr icu lum  sequence and 
design, lesson p lans , and c lass con ten t (pac ing) are presented in  ta b le  
21. Class con ten t rece ived a ra th e r  high 4.20 mean r a t in g ,  a low 
standard d e v ia t io n  score, and was reported  to  have been p a r t  o f  the 
cu rr icu lum  on one hundred twenty-seven (94.8%) campuses which would 
make i t  one o f  the most f re q u e n t ly  covered and im portan t IMEMCQ to p ic s .  
The o the r two items placed in  the middle range o f a l l  th ree  
ta b u la t io n s .
The general ca tegory o f  te s ts  and measurements heads ta b le  22. 
A l l  f i v e  e n t r ie s  in  t h i s  ta b le  were average when compared to  o the r 
IMEMCQ concerns. Each was inc luded in  the course con ten t o f  approx i­
mately 85 percent o f  the responding in s t i t u t i o n s  and rece ived a mean 
th a t  is  n e i th e r  e x c e p t io n a l ly  high nor n o t ice a b ly  low.
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TABLE 2 1 - -F r e q u e n c y  and E v a l u a t i o n  R at in gs  o f  Classroom P lann ing  and











































No. % No. % No. %
Yes 115 85.8 117 87.3 127 94.8
No 14 10.4 14 10.4 4 3.0
No. Ans. 5 3.7 3 2.2 3 2.2
TOTAL 134 100 134 100 134 100
1 3 2.2 2 1.5 ----- ------
2 7 5.2 15 11.2 5 3.7
3 29 21.6 25 18.7 29 21.6
4 29 21.6 20 14.9 26 19.4
5 55 41.0 62 46.3 63 47.0
No. Ans. 11 8.2 10 7.5 11 8.2
TOTAL 134 100 134 100 134 100
Mean 4.02 4.01 4.20
s. d. 1.07 1.16 .94
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The one column in  ta b le  23 is  classroom management which ranked 
as the t h i r d  most im portan t to p ic  in  Part I I  both in  terms o f  frequency 
and ra t in g .  This concern was inc luded in  the conten t o f  one hundred 
twenty-seven (94.8%) ins trum en ta l music educaton methods c u r r ic u la .  
One hundred eleven (82.8%) respondents ra ted  t h is  category a 4 o r 5. 
Classroom management rece ived  a mean ra t in g  o f  4.55. Fu rthe r in d ic a ­
t io n  o f  t h is  heading 's importance is  the com para tive ly  low standard 
d e v ia t io n  o f  .73.
S e lec t in g  music l i t e r a t u r e  fo r  various purposes is  the su b je c t 
o f  ta b le  24. Solo and ensemble l i t e r a t u r e  is  the on ly  item in  t h is  
ch a r t  not covered in  a t  le a s t  90 percent o f  the respondents' courses. 
Two c a p t io n s - -s e le c t io n  o f  l i t e r a t u r e  and beginn ing methods--were ra ted  
4 or 5 on one hundred (74.6%) Instrum enta l Music Education Methods 
Class Questionnaires and received mean scores o f  4.31 and 4.30 respec­
t i v e l y .  The c o n s is te n t ly  high ra t in g s  given these two items was a lso  
re f le c te d  in  t h e i r  low standard d e v ia t io n  scores. Concert programming 
was ra ted  4.20. Solo and ensemble l i t e r a t u r e  e l i c i t e d  s u b s ta n t ia l ly  
lower ra t in g s .
Three ca tegories  which seem to  be o f  moderate s ig n i f ic a n c e  are 
presented in  ta b le  25. Of these th ree  items, sea ting  arrangements was 
the one discussed most o f te n ,  but i t  was a lso the le a s t  valued o f  the 
th ree  according to  the ra t in g  sca les. A second area, conducting 
techn ique, w ith  on ly  e ig h ty -e ig h t  (65.7%) "yes" responses, was appar­
e n t ly  one o f  the more uncommon IMEMCQ to p ics  in  methods classrooms, 
probably because i t  was most o f te n  covered in  i t s  own separate course. 
The standard d e v ia t io n  score o f  1.50, second h ighes t f o r  any IMEMCQ































































































No. % No. % No. % No. % No. % No. % No. %
Yes 127 94.8 124 92.5 121 90.3 123 91.8 121 90.3 123 91.8 108 80.6
No 4 3.0 6 4.5 10 7.5 7 5.2 9 6.7 7 5.2 22 16.4
No. Ans. 3 2.2 4 3.0 3 2.2 4 3.0 4 3.0 4 3.0 4 3.0
TOTAL 134 100 134 100 134 100 134 100 134 100 134 100 134 100
1 —  ~  — _ _ 2 1.5 3 2.2 4 3.0 3 2.2 _  —  » 6 4.5
2 5 3.7 6 4.5 7 5.2 9 6.7 12 9.0 5 3.7 12 9.0
3 19 14.2 14 10.4 31 23.1 30 22.4 28 20.9 24 17.9 24 17.9
4 32 23.9 32 23.9 28 20.9 24 17.9 25 18.7 35 26.1 39 29.1
5 68 50.7 68 50.7 54 40.3 55 41.0 55 41.0 58 43.3 40 29.9
No. Ans. 10 7.5 12 9.0 11 8.2 12 9.0 11 8.2 12 9.0 13 9.7
TOTAL 134 100 134 100 134 100 134 100 134 100 134 100 134 100
Mean 4.31 4. 30 4 .00 3. 96 3.95 4.20 3.79
s. d.
----- -1
.88 •97 1.07 1. 14 1.14 •90 1 .16
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TABLE 25— Frequency and E va lua tion  Ratings o f  Score P repara tion , 






































No. % No. % No. %
Yes 106 79.1 88 65.7 112 83.6
No 26 19.4 44 32.8 18 13.4
No. Ans. 2 1.5 2 1.5 4 3.0
TOTAL 134 100 134 100 134 100
1 12 9.0 17 12.7 12 9.0
2 6 4.5 13 9.7 13 9.7
3 12 9.0 14 10.4 42 31.3
4 17 12.7 18 13.4 25 18.7
5 75 56.0 60 44.8 29 21.6
No. Ans. 12 9.0 12 9.0 13 9.7
TOTAL 134 100 134 100 134 100
Mean 4. 12 3.75 3.38
s. d. 1. 34 1.50 1.24
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item , would appear to  in d ic a te  a wide d iv e r s i t y  o f  op in ion  as to  how 
va luab le  conducting technique is  to  the ins trum en ta l music education 
methods c lass . Score p re p a ra t io n ,  the t h i r d  e n t r y ,  rece ived a 5 on 
se v e n ty - f iv e  (56.0%) q u e s t io n n a ire s ;  however, t h i s  to p ic  a lso  received 
one o f  the h igh e s t standard d e v ia t io n  scores.
Responses to  items re la te d  to  rehearsa l techniques are summa­
r iz e d  in  ta b le  26. Seven o f  the ten columns in  ta b le  26 were given 
mean scores above 4.25. One hundred twenty (89.6%) o r more schools 
discussed the f i v e  to p ic s  on the l e f t  s ide o f  t h is  c h a r t .  Stage and 
rehearsal decorum was below average both in  terms o f  i t s  importance to  
the ins trum en ta l methods c lass  and i t s  frequency o f  appearance in  the 
course con ten t. This l a t t e r  to p ic  a lso  rece ived  one o f  the h igher 
standard d e v ia t io n  scores.
Secondary instrum ents
Respondents were asked, "Does the ins trum en ta l music education 
methods c lass  serve as the la b o ra to ry  f o r  group in s t r u c t io n  on minor or 
secondary instrum ents?" Of a l l  the to p ics  l i s t e d  in  the IMEMCQ's 
second s e c t io n ,  t h i s  ca tego ry , w ith  j u s t  fo r t y - t h r e e  (32.1%) a f f i rm a ­
t i v e  answers and e ig h ty -e ig h t  (65.7%) negative ones, was, by f a r ,  the 
most in f re q u e n t su b je c t in  ins trum enta l music education methods cours­
es. This was the on ly  item w ith  less than a 50% frequency. Only th ree  
o th e r  q u es t io nn a ire  to p ic s  rece ived lower mean scores than secondary 
ins trum ents . This f i n a l  Part I I  item was given more 1 ra t in g s ,  f o r t y  
(29.9%), than any o th e r  to p ic .  Secondary instrum ents rece ived  the 
h ighes t standard d e v ia t io n  score o f  any qu es t io n na ire  e n try  which would 
in d ic a te  a cons iderab le  d i f fe re n c e  o f  o p in ion  regard ing  the value o f
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t h is  to p ic .  Table 27 summarizes these responses. The lack  o f  emphasis 
given th is  concern in  ins trum en ta l music education methods courses is  
probably  due to  the number o f  secondary ins trum ent classes l i s t e d  and 
requ ired  in  co l le g e  ca ta logs .
Other
At the conc lus ion  o f  Part I I ,  the respondents were given an 
o p p o r tu n i ty  to  suggest to p ic s  which had not been s p e c i f ie d  in  the 
IMEMCQ. Only s ix te e n  (11.9%) ques t ionna ires  proposed a d d it io n a l  
ca te g o r ies . The supplemental areas mentioned were ( i n  a lp h a b e t ica l 
o rd e r ) :
Band a rrang ing
Communication s k i l l s  in  teach ing  
Comprehensive m usic ianship 
Computer-assisted in s t r u c t io n  
Cost accounting 
General music 7-12 
Instrum ent companies 
Instrum ent re p a i r  
Job in te rv ie w s  
Learning sequence 
Learning theo ry
Music s k i l l s  development ( rhy thm ic  s y l la b le s ,  so lfege  and 
accompanying s k i l l s )
Philosophy o f  teach ing
Pro fess iona l o rg a n iz a t io n s ,  conventions, and a t t i tu d e s  
Second band f o r  minor instruments 
Teaching S k i l l s
Each o f  the above items appeared on on ly  one qu es t ion na ire . There was 
no d u p l ic a t io n  in  the suggestions o f  the respondents.
A comparative rank ing o f  the various in d iv id u a l  items in  Part 
I I  can be found in  appendix F. In  t h is  appendix are two simultaneous 
rankings — one accord ing to  the frequency scores and one in  o rder o f  
the mean ra t in g  scores obta ined.
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Part I I I  - -  Ranking the E ig h t Basic Areas o f  In s t r u c t io n
The respondents were asked to  rank the e ig h t  basic areas o f  
in s t r u c t io n  according to  t h e i r  importance. This was a fo rced -cho ice  
rank ing. The in s t ru c t io n s  s p e c i f ie d  th a t  a 1 was to  be placed next to  
the major to p ic  area considered to  be the most im portan t o f the e ig h t  
l i s t e d ,  a 2 was to  be pu t beside the second most im portan t ca tegory , 
and so on through e ig h t .  One hundred n ineteen respondents complied 
w ith  these in s t ru c t io n s .
Each response to  a Part I I I  item was weighted to  score the 
rankings. An answer o f  1 was given a weight o f  1, an answer o f  2 was 
assigned a weight o f  2, and so on through 8. Thus, a f t e r  a l l  the 
weights f o r  each basic  ca tegory were assigned, added to g e th e r ,  and 
d iv ided  by 119, the lowest numerical o r  mean score would in d ic a te  the 
most im portan t to p ic  according to  the composite rankings o f  the one 
hundred n ineteen respondents. The to ta ls  derived  from the ta b u la t io n s  
described appear in  ta b le  28.
Rehearsal p re pa ra t io n  and techniques appeared to  be the most 
im portant major to p ic  in  ins trum en ta l music education methods c lasses. 
With a composite mean score o f  2 .08, t h is  category was ra ted  j u s t  over 
one f u l l  p o in t  more im portan t than the cap tion  ranked second. This 
high ranking is  confirmed by the numerous high ra t in g s  g iven the 
various items l i s t e d  under rehearsal p re pa ra t io n  and techniques in  Part 
I I .
F ie ld  experience and a d m in is t ra t io n  placed second and t h i r d  
w ith  very s im i la r  mean scores o f  3.09 and 3 .18, re s p e c t iv e ly .  The 
t o ta l  number o f  1, 2, 3, and 4 rankings given these two concerns by 
IMEMCQ respondents was n e a r ly  id e n t ic a l .
TABLE 28—Ranking the E ight Basic Areas o f In s tru c tio n *
1 2 3 4 5 6 7 8 Total
Eight Basic Areas 
of Instruction No. % No. % No. % No. % No. % No. % No. % No. % No. %
Me
an
Rehearsal prep, and tech. 41 34.5 44 37.0 24 20.2 6 5.0 2 1.7 2 1.7 — --- — --- 119 100 2.08
Field Experience 27 22.7 18 15.1 30 25.2 17 14.3 19 16.0 4 3.4 4 3.4 — --- 119 100 3.09
Administration 25 21.0 22 18.5 19 16.0 28 23.5 14 11.8 7 5.9 4 3.4 — --- 119 100 3.18
Secondary Instruments 5 4.2 19 16.0 26 21.8 23 19.3 13 10.9 16 13.4 15 12.6 2 1.7 119 100 4.16
Foundations of music educ. 14 11.8 10 8.4 10 8.4 20 16.8 18 15.1 20 16.8 24 20.2 3 2.5 119 100 4.59
Marching Band 2 1.7 5 4.2 8 6.7 18 15.1 32 26.9 32 26.9 20 16.8 2 1.7 119 100 5.18
Jazz Band — --- — --- — --- 7 5.9 19 16.0 37 31.1 49 41.2 7 5.9 119 100 6.25
Other 5 4.2 1 .8 2 1.7 -- - - “ 2 1.7 1 .8 3 2.5 105 88.2 119 100 7.48
Total 119 100 119 100 119 100 119 100 119 100 119 100 119 100 119 100
*Each respondent was asked to place a 1 next to the major topic area he/she considered to be the most important of the eight listed; a 2 
was to be put beside the second most important category; and so on through eight. An answer of 1 was given a weight of 1; an answer of 2 
was given a weight of 2, and so on through eight. Thus, the lowest mean score would indicate the most important topic.
CO
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In  the case o f  secondary ins trum en ts , the re s u l ts  o f  Part I I  
appear to  be in  c o n f l i c t  w ith  Part I I I  responses. Scores in  the 
e a r l i e r  segment would have p red ic ted  a rank ing  o f  seven ins tead  o f  fo u r  
in  th is  l a t e r  one. P art I I  frequencies and mean ra t in g s  f o r  th ree  
major ca tego ries  — foundations o f  music education ( ta b le  16), jazz 
band (1 7 ) ,  and marching band (18) - -  were h igher than the frequency and 
mean scores assigned to  secondary instrum ents (27).
The la s t  fo u r  major ca tegories  obta ined mean ranking scores 
th a t  seem c o n s is te n t ,  a t  le a s t  among themselves, w ith  the to ta ls  o f 
Part I I  c a lc u la t io n s .  The ranking o f  foundations o f  music education 
above the o th e r  th ree  to p ic s  might be questioned due to  the low ra t in g s  
given h is to r y  o f  music education items in  the second s e c t io n ; however, 
ph ilosophy o f  music education received a much h igher e va lu a t io n  in  the 
previous segment than d id  e i t h e r  marching band o r jazz  band. The 
e igh th  p lace ranking o f  "o th e r "  was a n t ic ip a te d  e s p e c ia l ly  s ince only 
s ix teen  respondents made a suggestion fo r  th is  category.
Part IV — O pportun ity  f o r  an Open Response
The f i n a l  sec t ion  o f  the Ins trum enta l Music Education Methods 
Class Q uestionna ire  asked each respondent to  "make any comments which 
you fe e l are p e r t in e n t . "  The remarks in  t h i s  segment focused on f i v e  
issues: (1 )  the importance o f  f i e l d  experience in  p a r t i c u la r  programs,
(2 ) s i tu a t io n s  e x is t in g  in  s p e c i f ic  ins trum en ta l music education 
methods courses, (3 ) va r ious music degree programs and academic p o l i ­
c ie s ,  (4 )  the Instrum enta l Music Education Methods Class Q uestionna ire , 
and (5 ) the place o f  foundations o f  music education in  the cu rr icu lum . 
A l l  o f  the respondents' comments have been inc luded in  apppendix G.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary
Instrum enta l music education methods courses are regarded as 
e sse n t ia l  in  the t r a in in g  o f  fu tu re  ins trum enta l music teachers. The 
N ationa l A ssoc ia t ion  o f  Schools o f  Music requ ires  every undergraduate 
music education major to  gain an understanding o f c u r re n t  techniques 
and m a te r ia ls  in  music education. State departments o f  education 
s p e c ify  a t  le a s t  one such course be taken p r io r  to  c e r t i f y i n g  the 
beginn ing school band or o rches tra  d i r e c to r .  Two s tud ies — one by the 
Research and Education Committee o f  the College Band D ire c to rs  National 
A ssoc ia t ion  and another by Mercei— reported  th a t  band d ire c to rs  consid ­
ered undergraduate ins trum en ta l music education methods courses va lu ­
able and necessary.
A review o f  the l i t e r a t u r e  p e r t in e n t  to  ins trum enta l music 
education methods c lasses in d ic a te d  the c u r r ic u la r  con ten t o f  these 
courses had not been in v e s t ig a te d  p re v io u s ly .  Several sources im p lied  
such a study would be h e lp fu l  in  de term in ing  and e l im in a t in g  c u r re n t  
inadequacies o f  ins trum en ta l music education methods c lasses and in  
making fu tu re  courses more re le v a n t to  the s tudent.
The review o f  l i t e r a t u r e  served as the basis f o r  and preceded 
the development o f  the Ins trum enta l Music Education Methods Class 
Questionna ire . The IMEMCQ was sent to  208 co lleges  and u n iv e r s i t ie s  
loca ted  in  the North C e n tra l,  Southern, and Southwestern d iv is io n s  o f
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the Music Educators N ationa l Conference. Each i n s t i t u t i o n  was accred­
i te d  by the Nationa l Council f o r  the A c c re d i ta t io n  o f Teacher Educa­
t io n ,  the National A sso c ia t io n  o f  Schools o f  Music, and the app rop r ia te  
reg iona l a c c re d i ta t io n  a sso c ia t io n .  A f te r  an i n i t i a l  m a il in g  and two
d i f f e r e n t  fo l lo w -u p  approaches, one hundred t h i r t y - f o u r  (64.4%) usable 
quest ionna ires  had been re tu rned .
Major f in d in g s  o f  t h is  study are:
1. Only nine (6.7%) schools o f fe re d  separate band music educa­
t io n  methods courses and o rc h e s tra l  music education methods 
courses, and j u s t  s ix  (4.5%) o f  these nine schools requ ired
both o rches tra  and band methods c lasses to  be taken.
2. One-hundred seventeen (87.3%) schools taugh t ins trum enta l 
music education methods and voca l/genera l music education 
methods in  separate courses.
3. The average number o f  re qu ire d  ins trum en ta l music education
methods courses was 1.78. Although one school s p e c i f ie d  the 
completion o f  f i v e  c lasses , one hundred fou rteen  (85.0%)
o the r i n s t i t u t i o n s  requ ired  on ly  one o r two courses. Of 
these one hundred fou r tee n  schools, f i f t y - n i n e  (44.0%)
re qu ire  on ly  one course, w h i le  f i f t y - f i v e  (41.0%) s t ip u la te d  
two c lasses.
4. The average number o f  c r e d i t  hours received fo r  completion o f  
the requ ired  ins trum en ta l music education methods courses was 
4.28 semester hours. Seventy-one (63.0%) schools awarded 
t h e i r  s tudents fo u r  or less hours fo r  passing such courses.
The Ins trum enta l Music Education Methods Class Questionna ire  
focused on e ig h t  major ca te go r ies : a d m in is t ra t io n ,  founda­
t io n s  o f  music educa tion , ja zz  band, marching band, p rac t icum / 
f i e l d  experience, rehearsa l p repa ra t ion  and techn iques, 
secondary ins trum en ts , and o the r — an o p p o r tu n i ty  f o r  the 
respondent to  inc lude  a category not p re v io u s ly  mentioned. 
Respondents were asked to  rank these e ig h t  major items 
accord ing to  importance. A f te r  w e igh t ing  and ta b u la t in g  
responses to  t h i s  s e c t io n ,  the h ighest-ranked  major category 
in  ins trum en ta l music education methods c lasses was rehearsal 
p re pa ra t io n  and techn iques. P ra c t ic u m / f ie ld  experience 
rece ived the second h ighes t score which was almost equa lled  
by the score c a lc u la te d  fo r  the major category o f  a d m in is tra ­
t io n .  Jazz band ranked as the le a s t  im portan t major category. 
The most f re q u e n t ly  taugh t IMEMCQ items were budgeting fo r  
instrum ents and le a rn in g  o b je c t iv e s ,  both o f  which were 
covered a t  one hundred tw e n ty -e ig h t  (95.5%) schools. S ix 
o the r to p ic s — budgeting , budgeting f o r  music, classroom 
management, c lass  con ten t (p a c in g ) ,  r e c r u i t in g  beginners, and 
s e le c t io n  o f  l i t e r a t u r e — were taugh t in  one hundred twenty- 
seven (94.8%) c lasses.
By f a r ,  the most in f re q u e n t su b je c t was secondary instruments 
which was inc luded  in  on ly  fo r t y - t h r e e  (32.130 ins trum enta l 
music education methods courses. This was the on ly  item to  
be covered in  less than f i f t y  percent o f  the ins trum enta l 
methods c u r r ic u la .
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8. The h ig h e s t- ra te d  to p ic  on the one to  f i v e  ra t in g  scale was 
r e c r u i t in g  beginners which was ra ted  4.66. Other h ig h ly -
valued to p ic s  inc luded le a rn ing  o b je c t ive s  (4 .6 0 ) ,  classroom 
management (4 .5 5 ) ,  immediate le a rn in g  o b je c t iv e s  (4 .4 9 ) ,  
long-te rm  o b je c t iv e s  (4 .4 7 ) ,  and rehearsal techniques (4 .4 2 ) .
9. The to p ic s  ra ted  as r e la t i v e l y  un important were uniform
design (2 .6 7 ) ,  h is to ry  o f  music education (2 .7 4 ) ,  uniform
storage (2 .8 0 ) ,  secondary instruments (2 .8 3 ) ,  h is to r y  o f 
ins trum en ta l music education (2 .8 3 ) ,  budgeting fo r  m is c e l la ­
neous supp lies  (2 .8 5 ) ,  and budgeting fo r  sound systems 
(2 .8 9 ) .
Conclusions
Based on the l i t e r a t u r e  reviewed and the data gathered from the 
Ins trum enta l Music Education Methods Class Q uestionna ire , the fo l lo w in g  
conclus ions appear to  be v a l id :
1. In s t ru c to rs  o f  ins trum enta l music education methods classes
placed most o f  t h e i r  course emphasis on va rious types o f 
le a rn in g  o b je c t iv e s ,  r e c r u i t in g  beginners, rehearsal tech ­
niques, classroom management, and se lec ted  budgeting items.
2. Conducting techn iques, marching band, f i e l d  experiences, and 
secondary instruments d id  not score very h ig h ly  in  P art I I  o f  
the IMEMCQ as c u r r ic u la r  concerns o f  ins trum enta l music 
education methods courses. An examination o f  co l le g e  and 
u n iv e r s i t y  ca ta logs in d ica te d  these items are g e n e ra l ly  
covered elsewhere in  the undergraduate cu rr icu lum .
Jazz band methods and techniques were not considered impor­
ta n t  in  the ins trum en ta l music education methods c lass and, 
in  most cases, were not covered elsewhere in  the cu rr icu lum . 
Philosophy o f  music education was a concern o f  the in s t r u ­
mental music education methods course, but n e ith e r  h is to ry  o f 
music education nor h is to r y  o f  ins trum enta l music education 
was h ig h ly  valued in  t h is  c lass .
Most schools do not o f f e r  separate o rches tra  and band methods 
courses; however, most ins trum enta l music education methods 
course textbooks do make a choice between band or s t r in g  
o r ie n ta t io n .  Furthermore, almost every s t r in g  textbook omits 
any serious co n s id e ra t ion  o f  the o rg a n iza t io n a l and adminis­
t r a t i v e  aspects o f  the p u b l ic  school ins trum enta l music 
program. There appears to  be a need f o r  a t le a s t  one new 
comprehensive tex tbook  which covers fo u r  areas o f  concern— 
the a d m in is t ra t io n  and o rg a n iza t io n  o f  the to ta l  ins trum enta l 
music program, s t r in g  methods, band methods, and cu rr icu lum  
design fo r  ins trum en ta l groups.
A c o n f l i c t  e x is ts  between textbooks and course con ten t in  
regard to  sound systems. V i r t u a l l y  every ins trum enta l music 
education methods tex tbook suggests having students l i s t e n  to  
records to  improve t h e i r  concept o f  how to  p lay  t h e i r  in s t r u ­
ments, but both IMEMCQ items re la te d  to  t h is  concept— budgeting 
fo r  sound systems and a l i b r a r y  system fo r  tapes and reco rds --  
rece ived  low scores. Apparen tly , in s t ru c to rs  o f  methods 
classes do not cons ider such l i s t e n in g  a c t i v i t i e s  to  be an 
im portan t co n s id e ra t ion .
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7. Topics re la te d  to  uniforms are r e la t i v e l y  unimportant to
ins trum enta l music education methods courses.
8. Instrum enta l music education courses are l i k e l y  to  have a
band ra th e r  than an o rch e s tra l  o r ie n ta t io n .  Tw en ty -f ive  
(18.6%) in s t ru c to rs  o f  ins trum enta l music education methods 
courses were band d ire c to rs  w h i le  on ly  one (0.7%) was an 
o rch e s tra l d i r e c to r .  In a d d i t io n ,  an examination o f  the 
textbooks used in  such c lasses in d ic a te s  a band o r ie n ta t io n .
9. Instrum enta l music education methods courses have been
c r i t i c i z e d  fo r  not being up - to -d a te  and p r a c t ic a l .  The 
accuracy o f  t h i s  c r i t i c i s m  could not be determined from data 
received on the IMEMCQ; however, the to p ics  stressed in
textbooks w r i t te n  fo r  ins trum en ta l music education methods 
courses have not changed s i g n i f i c a n t l y  s ince 1950. Since 
1960 new books p e r t in e n t  to  ins trum en ta l music education 
methods are in c re a s in g ly  focused on covering  a t r a d i t i o n a l  
su b je c t in  depth.
Recommendations
This study was an i n i t i a l  step in  the process o f  examining and 
eva lu a t in g  the ins trum en ta l music education methods course. Suggested 
areas fo r  f u r th e r  research on th is  to p ic  inc lude :
1. The re s u l ts  o f  a r e p l i c a t io n  o f  t h is  study in  the o the r th ree  
d iv is io n s  o f  the Music Educators Nationa l Conference could be 
compared w ith  the f in d in g s  o f  t h is  study to  fu r th e r  de fine  and 
determine the c u r r i c u la r  con ten t o f  ins trum enta l music educa­
t io n  methods courses.
A study o f  c u r re n t ly  a c t iv e  ins trum enta l music teachers would 
be o f  ass is tance in  d isco ve r in g  which necessary and va luab le  
techniques and m a te r ia ls  had been inc luded and which ones had 
been om itted  from t h e i r  undergraduate ins trum en ta l music 
education methods course. F ind ings from such a study could be 
b e n e f ic ia l  in  m od ify ing  e x is t in g  cu rr icu lum s and in  w r i t in g  and 
re v is in g  textbooks.
The c u r r ic u la r  con ten t o f  undergraduate ins trum en ta l music 
education methods classes could be s tud ied  by comparing course 
con ten t e va lu a t io ns  completed by band d ire c to rs  w ith  evalua­
t io n s  done by o rches tra  d i re c to rs .  Results from th is  type o f  
study could prove h e lp fu l  in  de term in ing  i f  a d i f fe re n c e  in  
ensemble o r ie n ta t io n  e f fe c ts  the worth o f  t h i s  course.
Students c u r re n t ly  e n ro l le d  in  ins trum enta l music education 
methods courses o r ins trum enta l teachers who are graduates o f 
IMEMCQ respondents' schools could be asked to  f i l l  out the same 
q ues t ionna ire  to  see how t h e i r  understanding o f  the course 
con ten t d i f f e r s  from the in s t r u c to r 's  percep tion  o f  the c u r r i c ­
ulum o r the composite ta b u la t io n s  o f  t h is  study.
To b e t te r  de f ine  the c u r r ic u la r  b e n e f i ts  and needs o f  s tuden ts , 
a study o f  the value o f  music education methods c lasses to  
c u r re n t  and p rospec t ive  band and o rches tra  d i re c to rs  could be 
done by comparing the IMEMCQ scores obta ined from graduates and 
undergraduates o f  fo u r  d i f f e r e n t  cu rr icu lu m  s i tu a t io n s :
a. Schools which make no p ro v is io n  between band and o rches tra  
music education methods courses.
b. Schools which make no p ro v is io n  between ins trum en ta l and 
vocal music education methods courses.
c. Schools which re q u ire  e i t h e r  a band or o rches tra  music 
education methods course.
d. Schools which re q u ire  both band and an o rches tra  music 
education methods courses.
A study to  develop a r e a l i s t i c  se t o f  competencies along w ith  
a p p rop r ia te  standards o f  eva lu a t io n  would appear to  be p a r t ic u ­
l a r l y  va luab le  to  in s t ru c to rs  o f  ins trum en ta l music education 
methods courses. These competencies and p ro f ic ie n c y  le v e ls  
should focus s o le ly  on what can be expected o f  and accomplished 
by the s tudent du r ing  h is /h e r  en ro l lm en t in  the ins trum enta l 
music education methods course.
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COVER LETTERS AND THE "INSTRUMENTAL MUSIC 
EDUCATION METHODS CLASS QUESTIONNAIRE"
O r i g i n a l  Cover L e t t e r
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1443 Jim Tay lo r D rive  
Apartment 1 
Baton Rouge, LA 70808 
November 1, 1982
In  o rde r fo r  me to  o b ta in  the necessary data fo r  my doc to ra l 
d is s e r ta t io n  a t  Louis iana S ta te  U n iv e rs i t y ,  would you please f i l l  out 
o r ask the a pp ro p r ia te  member o f  your f a c u l t y  to  complete the enclosed 
Ins trum enta l Music Education Methods Class Questionna ire  and re tu rn  i t  
by November 22, 1982.
The data c o l le c te d  from th is  ques t ion n a ire  w i l l  be subjected to  
a s t a t i s t i c a l  a n a lys is  to  d iscove r what is  being taugh t in  ins trum enta l 
music education methods classes and to  determine what cons is tency or 
lack  o f  cons is tency e x is ts  in  the c u r r i c u la r  con ten t o f  such courses.
I t  is  f u r th e r  hoped t h a t ,  a t  a la t e r  date , the re s u l ts  obta ined from 
th is  study w i l l  be the basis f o r  developing a tex tbook meeting the 
c u r r ic u la r  goals o f  a la rge  number o f  ins trum enta l music education 
methods c lasses.
Please re tu rn  the ques t ion n a ire  in  the enclosed stamped envelope.
Thank you fo r  your time and coopera tion.
Si n c e re ly ,
Paul K. Garrison
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INSTRUMENTAL MUSIC EDUCATION METHODS CLASS QUESTIONNAIRE
D e f in i t io n  o f  an ins trum en ta l music education methods c la s s :
Throughout t h i s  q ues t ionna ire  the d e f i n i t i o n  o f  an ins trum enta l 
music education methods c lass s h a ll  be any requ ired  methods course 
o f fe re d  to  undergraduate ins trum enta l music education majors as p a r t  
o f  a teacher education p repa ra to ry  degree cu rr icu lu m , but does not 
inc lude  courses s o le ly  devoted to  group in s t r u c t io n  on secondary or 
minor ins trum en ts , courses s o le ly  devoted to  marching band and/or jazz  
techn iques, courses s o le ly  devoted to  conducting techn ique, o r general 
teach ing  methods courses th a t  are not s p e c i f i c a l l y  o r ie n te d  toward 
ins trum en ta l music education.
Part 1--Demographic in fo rm a t io n
I .  Name o f  school:
I I .  Respondent
A. Name:
B. Rank and t i t l e :  ____________________________________________
I I I .  Are ins trum en ta l music education methods classes taugh t separa te ly  
from choral and general music methods classes?
 Yes  No
IV. Are o rch e s tra l  and band ins trum enta l music education methods 
courses taugh t separate ly?_______________ Yes  No
V. Apart from the requ ired  ins trum enta l music education methods 
c lasses , is  the re  a foundations ( h is to r y  and/or ph ilosophy) o f 
music education course requ ired  in  the undergraduate ins trum enta l 
music educaton degree program? _____ Yes  No
VI. Calendar system: (Check one)
 Semester  Quarter  T r im este r _____ 4-1-4
 Other ( s p e c i f y ) :  _____ ________________________________________
V I I .  How many undergraduate ins trum enta l music education methods 
courses are requi red in  the ins trum enta l music education degree 
program? (Check one)
0  1  2  3  O ther(speci fy )sp e c i f y ) :
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V I I I .  Names o f  and bas ic  in fo rm a t io n  about each requi red ins trum enta l 
music education methods course:
A. Name o f  course:
Textbook(s) used:
Hours o f  s tudent c r e d i t  awarded fo r  t h is  course: 
Number o f  c lo c k  hours per week th is  course meets: 
Is  t h is  course requ ired  before s tudent teaching?
 Yes   No
B. Name o f course:
Textbook(s) used:
Hours o f  s tuden t c r e d i t  awarded fo r  t h i s  course: 
Number o f  c lo ck  hours per week th is  course meets: 
Is t h i s  course requ ired  before  s tudent teaching?
 Yes   No
C. Name o f  course:
Textbook(s) used:
Hours o f  s tuden t c r e d i t  awarded fo r  t h is  course: _________
Number o f  c lo c k  hours per week t h is  course meets: _______
Is  t h i s  course requ ired  before s tudent teaching?
 Yes   No
(PLEASE LIST ADDITIONAL REQUIRED INSTRUMENTAL MUSIC EDUCATION METHODS 
COURSES ON THE BACK OF THE LAST PAGE OF THIS QUESTIONNAIRE)
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Part I I — The fo l lo w in g  major to p ic  areas are l i s t e d  in  a lph a be t ica l 
o rder w ith  no in d ic a t io n  o f  r e la t i v e  importance. Please in d ic a te  
whether o r not the fo l lo w in g  to p ic s  are presented in  the requi red 
ins trum enta l music education methods c la ss (e s )  a t  your i n s t i t u t i o n  and 
(even i f  you mark "NO") in d ic a te  (by e n c i r c l in g  the approp r ia te  number 
3 ) how im po rtan t f o r  your i n s t i t u t i o n  and your program you consider 
each item on the 1 to  5 sca le  (5 being the most im po rtan t) .




3. M iscellaneous equipment 
( e .g . ,  c h a ir s ,  stands, e t c . )
B
4. Uniforms
5. Sound and reco rd ing  systems
6 . T r ip s
7. Maintenance o f  equipment
8 . M iscellaneous supp lies  
( e .g . ,  o i l s ,  reeds, e t c . )





C. R ec ru i t in g  beginners
D. Student o f f i c e r s  and 
r e s p o n s ib i l i t i e s
E. L ib ra ry
1. Music
2. Books
3. Tapes and records
Yes No 1 2 3 4 5
Yes No 1 2 3 4 5



































1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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I .  A d m in is tra t io n  ( c o n t . )
F. Uniforms
1. Design
2. Issue, c o l le c t io n ,  a l t e r a ­
t io n s ,  and care
3. Storage
G. Competitions
1. Philosophy and value o f
com petit ions
2. Marching com petit ions
3. Concert com petit ions
4. Jazz com petit ions
5. A l l - s t a r  groups 
( e . g . , a l l - s t a t e )
6 . Solo and ensemble
com petit ions
H. Lending p o l ic y  o f  school-owned
instruments
I .  P ub lic  r e la t io n s
1. Media
(newspaper & b roadcas ting )
2. S ta f f  r e la t io n s  
(a d m in is t ra t io n ,  teachers ,
coaches, s t a f f )
3. Parents and booster groups
I I .  Foundations o f  music education
A. H is to ry  o f  music education
B. H is to ry  o f  ins trum en ta l music
education

















No 1 2 3 4 5
No 1 2  3 4 5
Yes ___No 1 2 3 4 5
Yes No 1 2 3 4 5
Yes No 1 2 3 4 5
_No 1 2 3 4 5
_No 1 2 3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
_No 1 2 3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
No 1 2 3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
No 1 2  3 4 5
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I I I .  Jazz  band
A. Is  a separate course o f fe re d  
regard ing  jazz  band techniques 
and methods?
B. Is  t h i s  a re q u ired  course?
C. Is  ja zz  band covered in  the 
ins trum en ta l music education 
methods course?
IV. Marching band
A. Is  a separate course o f fe re d  
regard ing  marching band 
techniques and methods?
B. Is  t h is  a req u ired  course?
C. Is  marching band covered in
the ins trum en ta l music education
methods course? Yes No 1 2  3 4 5
V. P ra c t ic u m / f ie ld  experience
A. Are observa tions o f  ac tua l c la s s ­
room s i tu a t io n s  requ ired  o f s tudents 
e n ro l le d  in  the ins trum en ta l music
education methods class? Yes No 1 2  3 4 5
B. Are ac tua l teach ing  experiences 
prov ided and/or requ ired  o f 
s tudents e n ro l le d  in  the i n s t r u ­
mental music education methods
class? Yes No 1 2  3 4 5
V I. Rehearsal p re p a ra t io n  and techniques
A. Learning o b je c t iv e s ___Yes ___No 1 2 3 4 5
1. Long-term o b je c t iv e s ___Yes No 1 2 3 4 5
2. In te rm ed ia te  o b je c t iv e s ___Yes No 1 2 3 4 5
3. Immediate o b je c t iv e s ___Yes ___No 1 2 3 4 5
B. Curricu lum  sequence and design ___Yes No 1 2 3 4 5
Yes  No
Yes No




VI. Rehearsal p repa ra t ion  and techn iques( c o n t . )
YesC. Lesson plans
D. Class con ten t(pac ing )
E. Tests and measurements
1. Student a p t i tu d e
2. Student achievement
3. Grading p o l ic ie s  and
procedures
4. E va lua tion  o f  teach ing
F. Classroom management
G. S e lec t ion  o f  l i t e r a t u r e
1. Beginning methods
2. In te rm ed ia te  methods
3. Warm-up methods
4. Rehearsal l i t e r a t u r e
5. Concert programming
6 . Solo and ensemble l i t e r a t u r e
H. Score p repa ra t io n




2. In to n a t io n
3. Tone q u a l i t y
4. Rhythm



















































1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5
VI. Rehearsal p re p a ra t io n  and techn iques( c o n t . )
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7. Balance  Yes  No 1 2 3 4 5
8 . Technical development  Yes  No 1 2 3 4 5
9. Stage and rehearsal decorum  Yes  No 1 2  3 4 5
V I I .  Does the ins trum en ta l music education 
methods c lass  serve as the la b o ra to ry  
f o r  group in s t r u c t io n  on minor or
secondary i nstruments?  Yes  No 1 2 3 4 5
V I I I .  Other ( s p e c i f y ) :
Yes No 1 2  3 4 5
Part I I I - - P le a s e  rank the  fo l lo w in g  a lp h a b e t ic a l l y - l i s te d  to p ic  areas 
in  o rder o f  importance fo r  your i n s t i t u t i o n  and your program. 
Rank the to p ic  you consider the most im portan t in  your 
ins trum en ta l music education methods course 1 , the to p ic  you 
cons ider to  be the next most im portan t 2, e tc . Please mark 
a l l  items 1 through 8 .
  A d m in is tra t io n  ____  P ra c t ic u m / f ie ld  experience
  Foundations o f  music ____  Rehearsal p repa ra t io n  and
education techniques
  Jazz band ____  Secondary instruments
  Marching band ____  Other (as s p e c if ie d  in  Part
I I -S e c t io n  V I I I  above)
P art IV - - In  the space below and on the back o f  t h is  page please make 
any comments which you fee l are p e r t in e n t .
Please re tu rn  the q u es t io n a ire  in  the enclosed stamped envelope. 
Any copies o f  a pp ro p r ia te  course o u t l in e s ,  d e s c r ip t io n  o f  course 
requirements, and/or in s t r u c t io n a l  m a te r ia ls  which you can send w i l l  
be apprec ia ted.
F i r s t  Fol low-Up L e t t e r
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1443 Jim Tay lo r D rive  
Apartment 1
Baton Rouge, LA 70808 
December 1, 1982
In  an e f f o r t  to  a sc e r ta in  the necessary in fo rm a t io n  to  complete 
the research f o r  my d o c to ra l d is s e r ta t io n  a t  Louis iana State U n iv e rs i ­
t y ,  a copy o f  the Ins trum enta l Music Education Methods Class Question­
n a ire  was sent to  you on November 1, 1982. This qu es t ion na ire  was 
designed to  be an a id  in  determ in ing  the cons is tency or lack  o f  cons is ­
tency th a t  e x is ts  in  the c u r r ic u la r  con ten t o f  ins trum enta l music 
education methods c lasses.
As o f  the c u r re n t  date your response to  t h i s  document has not 
been rece ived. Since each completed and re tu rned  ques t ion n a ire  repre ­
sents an im portan t a d d i t io n  to  th is  p ro je c t ,  a second copy has been 
enclosed w ith  t h is  l e t t e r .  Your prompt a t te n t io n  and co n s id e ra t io n  in  
responding to  t h is  survey ins trum ent w i l l  be apprec ia ted.
Thank you f o r  your time and ass is tance.
Si n c e re ly ,
Paul K. Garrison
Second Fo llow-Up L e t t e r
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1443 Jim Tay lo r D rive  
Apartment 1
Baton Rouge, LA 70808 
February 1, 1983
On November 1, 1983, you were sent a copy o f  the Instrum enta l 
Music Education Methods Class Q uestionna ire . This qu es t ionna ire  
besides being a research to o l  f o r  com p il ing  the approp r ia te  and neces­
sary data fo r  my d oc to ra l d is s e r ta t io n  a t  Louis iana S ta te  U n iv e rs i ty ,  
was designed as an a id  in  de term in ing  the cons is tency , i f  any, th a t  
e x is ts  in  the c u r r i c u la r  con ten t o f  ins trum en ta l music education 
methods classes.
As o f  the c u r re n t  date your response to  t h i s  document has not 
been rece ived. I am most anxious to  conclude t h is  study in  the near 
fu tu re  and would ap prec ia te  your re p ly  to  the ques t io n na ire  no la t e r  
than February 28, 1983. Due to  the l im i te d  s ize  o f the sample each 
response becomes an im po rtan t c o n t r ib u t io n  to  t h is  s tudy, and th e re ­
fo re ,  the ins trum enta l music education methods c la ss (e s )  a t  your school 
are o f  p a r t i c u la r  in t e r e s t .  In  the  event you have not rece ived a copy 
o f  th is  survey ins tru m en t, please re tu rn  the enclosed post card , and 
another copy o f  the q u e s t io n n a ire  w i l l  be sent immediately.
I look forward to  hearing from you in  the near fu tu re .  Thank 
you fo r  your time and coopera tion .
Si nce re ly ,
Paul K. Garrison
P o s t  Card S e n t  Wi th  Second Fol1ow-Up L e t t e r
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Please send me another copy o f  the Ins trum enta l Music 
Education Methods Class Questionna ire .
I  have rece ived a copy o f  the Ins trum enta l Music Education 
Methods Class Questionna ire  and w i l l  re tu rn  the completed 




Cover L e t te r  o f  Response to  Post Card Request f o r  a Copy 
o f  the " Ins trum en ta l Music Education Methods Class Q uestionna ire "
1443 Jim T ay lo r D rive  
Apartment 1 
Baton Rouge, LA 70808 
February 15, 1983
Enclosed is  a copy o f  the Ins trum enta l Music Education Methods 
Class Q uestionna ire . Your response to  an e a r l i e r  post card in d ica te d  
th a t  you had not p re v io u s ly  rece ived a copy o f  t h is  survey instrum ent 
which is  being used to  o b ta in  the necessary in fo rm a t io n  f o r  my docto ra l 
d is s e r ta t io n  a t  Louis iana S ta te  U n iv e rs i ty .  This ques t io n na ire  was 
designed as an a id  in  de te rm in ing  the consis tency or lack  o f  cons is ­
tency th a t  e x is ts  in  the c u r r i c u la r  con ten t o f ins trum enta l music 
education methods courses.
I would be apprec ia ted  i f  you would re tu rn  the ques t io n na ire  in  
the enclosed stamped envelope by March 14, 1983.
Si nce re ly ,
Paul K. Garrison
APPENDIX B
NAMES OF SCHOOLS TO WHICH THE "INSTRUMENTAL MUSIC 
EDUCATION METHODS CLASS QUESTIONNAIRE" WERE SENT
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APPENDIX B— NAMES OF SCHOOLS TO "WHICH THE INSTRUMENTAL MUSIC 
EDUCATION METHODS CLASS QUESTIONNAIRE" WERE SENT
Abilene C h r is t ia n  College (TX)
Alabama State U n iv e rs i ty  (AL)
A lb ion  College (MI)
Alma Col lege (MI)
Alverno College (WI)
Anderson College ( IN )
Andrews College (MI)
Appalachian State U n iv e rs i ty  (NC)
Arkansas S ta te  U n iv e rs i ty  (AR)
Arkansas Tech U n iv e rs i ty  (AR)
Augustana College ( IL )
Augustana College (SD)
A ustin  Peay State U n iv e rs i ty  (TN)
Baldwin-Wallace College (OH)




Bowling Green State U n iv e rs i ty  (OH)
Bradley U n iv e rs i ty  ( IL )
B u t le r  U n iv e rs i ty  ( IN )
C ap ita l U n iv e rs i ty  (OH)
Carson-Newman College (TN)
Central M ethodist College (MO)
Central Michigan U n iv e rs i ty  (MI)
Central M issouri S ta te  U n iv e rs i ty  (MO)
Central State U n iv e rs i ty  (OH)
Chicago Musical College o f  Roosevelt U n iv e rs i ty  ( I L )  
Coe College ( IA )
Colorado S ta te  U n iv e rs i ty  (CO)
Concordia College (MN)
DePaul U n iv e rs i ty  ( I L )
Delta  State U n iv e rs i ty  (MS)
DePauw U n iv e rs i ty  ( IN )
Drake U n iv e rs i ty  ( IA )
East C aro lina  U n iv e rs i ty  (NC)
East Texas State U n iv e rs i ty  (TX)
Eastern I l l i n o i s  U n iv e rs i ty  ( I L )  
Eastern Kentucky U n iv e rs i ty  (KY) 
Eastern. Michigan U n iv e rs i ty  (MI) 
Eastern New Mexico U n iv e rs i t y  (NM) 
Emporia State U n iv e rs i ty  (KS) 
Evangel College (MO)
F lo r id a  State U n iv e rs i ty  (FL) 
Fontbonne College (MO)
Fo rt Hays State U n iv e rs i t y  (KS) 
Friends U n iv e rs i ty  (KS)
Georgia College (GA)
Georgia Southern College (GA) 
Gustavus Adolphus College (MN)
Hamline U n iv e rs i ty  (MN)
Hampton I n s t i t u t e  (VA) 
Hardin-Simmons U n iv e rs i t y  (TX) 
Hastings College (NE)




I l l i n o i s  S ta te  U n iv e rs i ty  ( I L )  
I l l i n o i s  Wesleyan U n iv e rs i t y  ( I L )  
Ind iana S ta te  U n iv e rs i ty  ( IN )  
Indiana U n iv e rs i ty  ( IN )
Iowa S ta te  U n iv e rs i ty  ( IA )
Ja c k s o n v i l le  U n iv e rs i ty  (FL)
James Madison U n iv e rs i ty  (VA)
Kansas State U n iv e rs i ty  (KS) 
Kearney State College (NE)
Kent S ta te  U n iv e rs i ty  (OH)
Kentucky S ta te  U n iv e rs i ty  (KY)
Lamar U n iv e rs i ty  (TX)
L inco ln  U n iv e rs i ty  (MO)
Louis iana S ta te  U n iv e rs i t y  (LA) 
Louis iana Tech U n iv e rs i ty  (LA) 
Loyola U n iv e rs i ty  (LA)
Luther College ( IA )
Macalester College (MN)
Manchester College ( IN )
Mankato S ta te  U n iv e rs i ty  (MN) 
Marymount College o f  Kansas (KS) 
McNeese Sta te  U n iv e rs i ty  (LA) 
Memphis State U n iv e rs i ty  (TN)
Miami U n iv e rs i ty  (OH)
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Michigan S ta te  U n iv e rs i t y  (MI)
M iddle Tennessee S ta te  U n iv e rs i ty  (TN) 
Midwestern S ta te  U n iv e rs i t y  (TX)
Mi H i  k in  U n iv e rs i ty  ( I L )
M inot S ta te  College (ND)
M is s is s ip p i  College (MS)
M is s is s ip p i  U n iv e rs i ty  f o r  Women (MS)
Moorhead S ta te  U n iv e rs i ty  (MN)
Morningside College ( IA )
Murray S ta te  U n iv e rs i ty  (KY)
Nebraska Wesleyan U n iv e rs i t y  (NE)
New Mexico S ta te  U n iv e rs i t y  (NM)
N o rfo lk  S ta te  U n iv e r is i t y  (VA)
North Dakota S ta te  U n iv e rs i t y  (ND)
North Texas S ta te  U n iv e rs i t y  (TX)
Northeast Louis iana U n iv e rs i t y  (LA)
Northeast M issouri S ta te  U n iv e rs i ty  (MO) 
Northern Michigan U n iv e rs i ty  (M I)
Northern S ta te  College (SD)
Northwest M issouri S ta te  U n iv e rs i t y  (MO) 
Northwestern S ta te  U n iv e rs i t y  o f  Louis iana (LA) 
Northwestern U n iv e rs i ty  ( I L )
Ohio S ta te  U n iv e rs i ty  (OH)
Ohio U n iv e rs i ty  (OH)
Oklahoma B a p t is t  U n iv e rs i t y  (OK)
Oklahoma S ta te  U n iv e rs i t y  (OK)
O tte rb e in  College (OH)
Ouachita B a p t is t  U n iv e rs i t y  (AR)
P h i l l i p s  U n iv e r is ty  (OK)
P i t ts b u rg  S ta te  U n iv e rs i ty  (KS)
S a in t Cloud State U n iv e rs i t y  (MN)
S a in t Mary College (KS)
S a in t O la f College (MN)
Salem College (NC)
Sam Houston S ta te  U n iv e rs i t y  (TX)
Samford U n iv e rs i ty  (AL)
South Dakota S ta te  U n iv e rs i t y  (SD)
Southeast M issouri S ta te  U n iv e rs i ty  (MO) 
Southeastern Louis iana U n iv e rs i t y  (LA)
Southern Arkansas U n iv e rs i t y  (AR)
Southern I l l i n o i s  U n iv e rs i ty  -  Carbondale ( IL )  
Southern I l l i n o i s  U n iv e rs i ty  -  E dw ardsv i l le  ( I L )  
Southern M ethodis t U n iv e rs i ty  (TX)
Southern M iss ionary  College (TN)
Southern U n iv e rs i ty  (LA)
Southwest M issouri S tate  U n iv e rs i ty  (MO) 
Southwest Texas State U n iv e rs i ty  (TX) 
Southwestern College (KS)
Southwestern Oklahoma S ta te  U n iv e rs i ty  (OK) 
Stephen F. A us t in  State U n iv e rs i ty  (TX)
T ay lo r U n iv e rs i ty  ( IN )
Tennessee State U n iv e rs i ty  (TN) 
Tennessee Technolog ica l U n iv e rs i ty  (TN) 
Texas A&I U n iv e rs i ty  (TX)
Texas C h r is t ia n  U n iv e rs i ty  (TX)
Texas Tech U n iv e rs i ty  (TX)
Texas Wesleyan U n iv e rs i t y  (TX)
Texas Women's U n iv e rs i ty  (TX)
Union College (NE)
Uni vers ty o f Akron (OH)
Univers ty o f Alabama (AL)
Uni vers ty o f Arkansas (AR)
Uni vers ty o f Central Arkansas (AR)
Uni vers ty o f C in c in n a t i  (OH)
Uni vers ty o f Colorado (CO)
Uni vers ty o f Dayton (OH)
Uni vers ty o f Denver (CO)
Uni vers ty o f E va n sv il le  ( IN )
Uni vers ty o f F lo r id a  (FL)
Uni vers ty o f Georgia (GA)
Uni vers ty o f Houston (TX)
Uni vers ty o f I l l i n o i s  ( I L )
Uni vers ty o f Iowa ( IA )
Uni vers ty o f Kansas (KS)
Uni vers ty o f Kentucky (KY)
Uni vers ty o f L o u is v i l le  (KY)
Uni vers ty o f Miami (FL)
Uni vers ty o f Michigan (MI)
Uni vers ty o f M innesota-Duluth (MN)
Uni vers ty o f Minnesota (MN)
Uni vers ty o f M is s is s ip p i  (MS)
Uni vers ty o f M issouri-Columbia (MO)
Uni vers ty o f Missouri-Kansas C ity  (MO)
Uni vers ty o f M ontevallo  (AL)
Uni vers ty o f Nebraska (NE)
Uni vers ty o f New Mexico (NM)
Uni vers ty o f North Carolina-Greensboro (NC)
Uni vers ty o f Northern Colorado (CO)
Uni vers ty o f Northern Iowa ( IA )
Uni vers ty o f Oklahoma (OK)
Uni vers ty o f Science and A r ts  o f  Oklahoma (OK)
Uni vers ty o f South Alabama (AL)
Uni vers ty o f South C aro l ina  (SC)
Uni vers ty o f South Dakota (SD)
Uni vers ty o f Southern M is s is s ip p i  (MS)
Uni vers ty o f Southwestern Louis iana (LA)
Uni vers ty o f Tennessee -  M art in  (TN)
Uni vers ty o f Tennessee (TN)
Uni vers ty o f Texas - A us t in  (TX)
Uni vers ty o f Texas - El Passo (TX)
Uni vers ty o f Tulsa (OK)
Uni vers ty o f Wisconsin -  Eau C la i re  (WI)
U n iv e rs i ty  o f  Wisconsin -  Madison (WI)
U n iv e rs i ty  o f  Wisconsin -  Milwaukee (WI)
U n iv e rs i ty  o f  Wisconsin -  Oshkosh (WI)
U n iv e rs i ty  o f  Wisconsin -  Stevens P o in t (WI)
V a lpara iso  U n iv e rs i ty  ( IN )
V i r g in ia  S ta te  U n iv e rs i ty  (VA)
V ite rb o  College (WI)
Washburn U n iv e rs i ty  (KS)
Washington U n iv e rs i ty  (MO)
Wayne State U n iv e rs i ty  (MI)
West Georgia College (GA)
West L ib e r ty  State College (WV)
West Texas State U n iv e rs i ty  (TX)
West V i r g in ia  U n iv e rs i ty  (WV)
Western I l l i n o i s  U n iv e rs i ty  ( IL )
Western Kentucky U n iv e rs i ty  (KY)
Western Michigan U n iv e rs i ty  (MI)
Western S ta te  College o f  Colorado (CO) 
Wheaton College ( IL )
W ich ita  S ta te  U n iv e rs i ty  (KS)
Winona S ta te  U n iv e rs i ty  (MN)
Winston-Salem Sta te  U n iv e rs i ty  (NC) 
W ittenberg U n iv e rs i ty  (OH)
Youngstown State U n iv e rs i ty  (OH)
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APPENDIX C— NAMES OF SCHOOLS FROM WHICH A USABLE "INSTRUMENTAL MUSIC
EDUCATION METHODS CLASS QUESTIONNAIRE" WERE RECEIVED
Abilene C h r is t ia n  College (TX)
Alabama S ta te  U n iv e rs i ty  (AL)
Alverno College (WI)
Anderson College ( IN )
Appalachian S ta te  U n iv e rs i t y  (NC)
Arkansas S ta te  U n iv e rs i t y  (AR)
Arkansas Tech U n iv e rs i t y  (AR)
Augustana College ( IL )
Augustana College (SD)
Baldwin-W allace College (OH)




Bradley U n iv e rs i t y  ( I L )
B u t le r  U n iv e rs i ty  ( IN )
C ap ita l U n iv e rs i ty  (OH)
Carson-Newman College (TN)
Central Michigan U n iv e rs i t y  (MI)
Central M issouri S ta te  U n iv e rs i t y  (MO)
D elta  S ta te  U n iv e rs i ty  (MS)
DePauw U n iv e rs i ty  ( IN )
East C aro l ina  U n iv e rs i ty  (NC)
East Texas S ta te  U n iv e rs i t y  (TX)
Eastern I l l i n o i s  U n iv e rs i t y  ( IL )
Eastern Michigan U n iv e rs i t y  (MI)
Eastern New Mexico U n iv e rs i t y  (NM)
Emporia S ta te  U n iv e rs i ty  (KS)
Evangel College (MO)
F lo r id a  S ta te  U n iv e rs i ty  (FL)
Fontbonne College (MO)
Fo rt Hays S ta te  U n iv e rs i t y  (KS)
Georgia College (GA)
Georgia Southern College (GA)
Gustavus Adolphus College (MN)
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Hampton I n s t i t u t e  (VA)
Hardin-Simmons U n iv e rs i t y  (TX)
Hastings College (NE)
Henderson State U n iv e rs i ty  (AR)
Hiram College (OH)
I l l i n o i s  S ta te  U n iv e rs i t y  ( IL )
I l l i n o i s  Wesleyan U n iv e rs i ty  ( IL )
Ind iana S ta te  U n iv e rs i t y  ( IN )
Ind iana U n iv e rs i ty  ( IN )
Iowa S ta te  U n iv e rs i ty  ( IA )
J a c k s o n v i l le  U n iv e rs i ty  (FL)
James Madison U n iv e rs i ty  (VA)
Kansas S ta te  U n iv e rs i ty  (KS)
Kearney S ta te  College (NE)
Lamar U n iv e rs i ty  (TX)
Louis iana S ta te  U n iv e rs i ty  (LA)
Louis iana Tech U n iv e rs i t y  (LA)
Loyola U n iv e rs i t y  (LA)
Luther College ( IA )
Macalester College (MN)
Manchester College (IN )
McNeese S ta te  U n iv e rs i ty  (LA)
Memphis State U n iv e rs i ty  (TN)
Miami U n iv e rs i ty  (OH)
Michigan S ta te  U n iv e rs i t y  (MI)
Middle Tennessee S ta te  U n iv e rs i t y  (TN)
M i l l i k i n  U n iv e rs i ty  ( I L )
Minot S ta te  College (ND)
M is s is s ip p i  College (MS)
Moorhead S ta te  U n iv e rs i t y  (MN)
Morningside College ( IA )
Nebraska Wesleyan U n iv e rs i t y  (NE)
New Mexico S ta te  U n iv e rs i t y  (NM)
N o r fo lk  S ta te  U n iv e r is i t y  (VA)
North Dakota S ta te  U n iv e rs i ty  (ND)
North Texas S ta te  U n iv e rs i t y  (TX)
Northeast Louis iana U n iv e rs i t y  (LA)
Northwest M issouri S ta te  U n iv e rs i t y  (MO) 
Northwestern S ta te  U n iv e rs i ty  o f  Louis iana (LA)
Ohio S ta te  U n iv e rs i ty  (OH)
Ohio U n iv e rs i ty  (OH)
Oklahoma B a p t is t  U n iv e rs i t y  (OK)
O tte rb e in  College (OH)
P h i l l i p s  U n iv e r is ty  (OK)
S a in t Mary College (KS)
Southeast M issouri S ta te  U n iv e rs i ty  (MO) 
Southern M ethodis t U n iv e rs i ty  (TX) 
Southwest Texas State U n iv e rs i ty  (TX) 
Southwestern College (KS)
Stephen F. A us t in  S ta te  U n iv e rs i ty  (TX)
T a y lo r  U n iv e rs i ty  ( IN )
Tennessee Technolog ica l U n iv e rs i ty  (TN)
U n iv e rs i ty  o f  Alabama (AL)
U n iv e rs i t y  o f  Arkansas (AR)
U n iv e rs i ty  o f  Central Arkansas (AR)
U n iv e rs i ty  o f  Colorado (CO)
U n iv e rs i ty  o f  Dayton (OH)
U n iv e rs i ty  o f  E va n sv il le  ( IN )
U n iv e rs i ty  o f  Georgia (GA)
U n iv e rs i ty  o f  Houston (TX)
U n iv e rs i ty  o f  I l l i n o i s  ( I L )
U n iv e rs i ty  o f  Kansas (KS)
U n iv e rs i ty  o f  Kentucky (KY)
U n iv e rs i t y  o f  L o u is v i l le  (KY)
U n iv e rs i ty  o f  Miami (FL)
U n iv e rs i ty  o f  M innesota-Duluth (MN)
U n iv e rs i ty  o f  M is s is s ip p i  (MS)
U n iv e rs i ty  o f  M issouri-Columbia (MO)
U n iv e rs i ty  o f  Missouri-Kansas C i ty  (MO) 
U n iv e rs i ty  o f  Nebraska (NE)
U n iv e rs i ty  o f  New Mexico (NM)
U n iv e rs i ty  o f  North Carolina-Greensboro (NC) 
U n iv e rs i ty  o f  Northern Colorado (CO)
U n iv e rs i ty  o f  Northern Iowa ( IA )
U n iv e rs i ty  o f  Oklahoma (OK)
U n iv e rs i ty  o f  Science and A rts  o f  Oklahoma (OK) 
U n iv e rs i ty  o f  South Alabama (AL)
U n iv e rs i ty  o f  South C aro l ina  (SC)
U n iv e rs i ty  o f  South Dakota (SD)
U n iv e rs i ty  o f  Southwestern Louis iana (LA) 
U n iv e rs i ty  o f  Texas -  Aus tin  (TX)
U n iv e rs i ty  o f  Texas -  El Passo (TX)
U n iv e rs i ty  o f  Tulsa (OK)
U n iv e rs i ty  o f  Wisconsin -  Eau C la i re  (WI) 
U n iv e rs i ty  o f  Wisconsin -  Madison (WI) 
U n iv e rs i ty  o f  Wisconsin -  Stevens P o in t (WI)
V a lpara iso  U n iv e rs i ty  ( IN ) 
V i r g in ia  S ta te  U n iv e rs i t y  (VA)
Washburn U n iv e rs i ty  (KS)
Wayne State U n iv e rs i ty  (MI)
West Georgia College (GA)
West L ib e r ty  S ta te  College (WV) 
West Texas S ta te  U n iv e rs i ty  (TX)
West V i r g in ia  U n iv e rs i ty  (WV) 
Western Kentucky U n iv e rs i t y  (KY) 
W ich ita  S ta te  U n iv e rs i ty  (KS) 
Winston-Salem State U n iv e rs i t y  (NC)
Youngstown Sta te  U n iv e rs i ty  (OH)
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APPENDIX D— TITLES OF INSTRUMENTAL MUSIC EDUCATION METHODS COURSES AT 
RESPONDENTS' SCHOOLS
Name o f  Course Number o f  Times Used
Instrum enta l Methods 14
Elementary Music Methods 7
Secondary Music Methods 6
Ins trum enta l Techniques 5
Instrum enta l Music Methods: Elementary 4
Ins trum enta l Music Education 3
Ins trum enta l Pedagogy 3
Secondary Ins trum enta l Methods 3
Secondary School Music Methods 3
Teaching Music in  the Elementary School 3
C l in ic a l  Techniques in  Ins trum enta l Methods and 
A d m in is t ra t io n  2
Elementary Music Education 2
Elementary School Music Methods 2
Ins trum enta l A d m in is tra t io n  2
Ins trum enta l Conducting and Techniques 2
Ins trum enta l Methods and M a te r ia ls  2
Ins trum enta l Methods and M a te r ia ls :  E lementary/
Ju n io r  High 2
Ins trum enta l Music in  the  Schools 2
Ins trum enta l Music in  the Secondary School 2
Ins trum enta l Music Methods: Secondary 2
Ins trum enta l Program in  the Secondary Schools 2
Ins trum enta l Techniques and M a te r ia ls  2
In t ro d u c t io n  to  Music Education 2
Methods and M a te r ia ls  2
Methods in  Ins trum enta l Music 2
Methods o f  Teaching Ins trum enta l Music 2
Secondary Methods 2
Secondary Music Education 2
Teaching Music in  the Schools Schools 2
Teaching Secondary School Music 2
A d m in is tra t io n  and Superv is ion  o f  Ins trum enta l Music* 1
Advanced Ins trum enta l Methods 1
Advanced Techniques o f School Music 1
Band A d m in is tra t io n  1
Band and Orchestra O rgan iza tion  and Management 1
Band M a te r ia ls  and L i te ra tu re  1
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Band Methods* 1
Band O rgan iza tion  and M a te r ia ls  1
Beginning Ins trum enta l Music Education 1
Comprehensive Ins trum enta l Music Techniques 1
Curricu lum  and In s t r u c t io n  in  School Ins trum enta l Music 1
Curricu lum  and In s t r u c t io n  -  Secondary School Subjects:
Music 1
Elementary and Ju n io r  High School Music Methods 1
Elementary and Secondary Ins trum enta l Methods 1
Elementary Ins trum enta l Methods
Elementary Ins trum enta l Music 1
Elementary Ins trum enta l Music Education Methods and
M a te r ia ls  1
Elementary Ins trum enta l Music Methods 1
Elementary Music Methods: Ins trum enta l 1
Elementary School Music 1
Elementary/Secondary Ins trum enta l Music 1
Ensemble L i te ra tu re  1
Fundamentals o f  Ins trum enta l Music f o r  Elementary Schools 1 
General Music: K indergarten through S ix th  Grade 1
General Music Methods f o r  Elementary School 1
General Music Methods f o r  Secondary School 1
Growing w ith  Music (E lementary Music Education) 1
High School Music Methods 1
Instrum enta l C l in ic  1
Instrum enta l Conducting 1
Ins trum enta l Conducting and Procedures 1
Ins trum enta l Curricu lum  and A d m in is t ra t io n  1
Ins trum enta l M a te r ia ls  1
Ins trum enta l Methods and M a te r ia ls :  Senior High 1
Ins trum enta l Methods in  the Elementary School 1
Ins trum enta l Methods in  the P ub lic  Schools 1
Ins trum enta l Methods in  the  Secondary School 1
Ins trum enta l Methods, M a te r ia ls ,  and A d m in is t ra t io n  1
Ins trum enta l Music A d m in is tra t io n  1
Ins trum enta l Music Education Methods 1
Ins trum enta l Music in  the Elementary Grades 1
Ins trum enta l Music in  the Ju n io r  and Senior High School 1
Ins trum enta l Music in  the P ub lic  Schools 1
Ins trum enta l Music M a te r ia ls  1
Ins trum enta l Music M a te r ia ls  and Methods 1
Ins trum enta l Music Methods 1
Ins trum enta l Music Methods and M a te r ia ls  f o r  Elementary
and Middle School 1
Ins trum enta l Music Methods and M a te r ia ls  f o r  Secondary 
School 1
Ins trum enta l Music Methods: E lem enta ry /In te rm ed ia te  1
Ins trum enta l Music Pedagogy 1
Ins trum enta l O rgan iza tion  and A d m in is t ra t io n  1
Ins trum enta l O rgan iza tion  and Techniques 1
Ins trum enta l O rgan iza tions 1
Instrum enta l Practicum 1
Instrum enta l Problems 1
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The Instrum enta l Program: Band 1
The Instrum enta l Program: S tr in g s  and Orchestra 1
Ins trum enta l Rehearsal Techniques 1
Ins trum enta l Techniques, Methods, and M a te r ia ls  1
In t ro d u c t io n  to  Elementary Music Education 1
In t ro d u c t io n  to  Music Teaching 1
Methods and M a te r ia ls  f o r  Ins trum enta l Music 1
Methods and M a te r ia ls  f o r  Teaching Ins trum enta l Music 1
Methods and M a te r ia ls  f o r  Teaching Music 1
Methods and M a te r ia ls :  K indergarten through S ix th  Grade 1
Methods and M a te r ia ls :  Ju n io r -S e n io r  High 1
Methods in  P ub lic  School Music 1
Methods o f Secondary School Ins trum enta l Music 1
Methods o f Teaching Band in  Elementary and Secondary 
School
Methods o f  Teaching Elementary Music 1
Methods o f Teaching Orchestra in  the Elementary and
Secondary School 1
Middle School General Music Methods 1
Music A d m in is t ra t io n  1
Music Education in  the Elementary School 1
Music Education Lab: Ins trum enta l 1
Music Education: Philosophy, Research, Methodology 1
Music Education I I  1
Music fo r  Elementary Teaching 1
Music in  the M idd le , Ju n io r  High and Senior High Schools 1
Music in  the Elementary School 1
Music in  the Elementary Schools 1
Music in  the Ju n io r  and Senior High School 1
Music in  the Middle and Senior High School 1
Music in  the Secondary School 1
Music in  the Secondary Schools 1
Music M a te r ia ls  1
Music Methods and M a te r ia ls  f o r  Elementary School 1
Music Methods and M a te r ia ls  f o r  Ju n io r  and Senior
High School 1
Music Methods fo r  the Elementary Teacher 1
The Music Program in  the Secondary School 1
Music Teaching Methods: Elementary 1
Music Teaching Methods: Secondary 1
Orchestra Methods* 1
Orchestra Methods and M a te r ia ls *  1
O rgan iza tion  and A d m in is t ra t io n  o f  High School
Instrum enta l Programs. 1
O rgan iza tion  and A d m in is tra t io n  o f  School Bands and
Orchestras 1
O rgan iza tion  o f  Ins trum enta l Groups 1
O rgan iza tion  o f  the Ins trum enta l Program 1
O rgan iza tion  and D ire c t in g  Bands and Orchestras 1
Practicum in  Elementary Music Education 1
P r in c ip le s  and Methods o f  Music Education ( In s tru m e n ta l)  1 
P r in c ip le s  and Methods o f  Teaching Music in  the
Elementary School 1
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P r in c ip le s  and Methods o f  Teaching Music in  Ju n io r  and
Senior High Schools 1
P r in c ip le s  o f  Teaching Elementary School Music 1
P r in c ip le s  o f  Teaching Secondary School Music 1
P ub lic  School Ins trum enta l Music: Grades 4-12 1
P ub lic  School Music: Instrum enta l 1
School Ins trum enta l Music Programs 1
School Music Methods: Ins trum enta l 1
Secondary Instrum enta l Music 1
Secondary Instrum enta l Music Education 1
Secondary Ins trum enta l Music Education Methods and 
M a te r ia ls  1
Secondary Ins trum enta l Music Methods 1
Secondary Ins trum enta l Music Method-Band* 1
Secondary Ins trum enta l Music Method-Orchestra* 1
Secondary Methods and Curricu lum  1
Secondary Music Methods: General 1
Secondary Music Methods: Ins trum enta l 1
Secondary School Music 1
Senior High School Music 1
Special Methods 1
Survey o f  Secondary School Music 1
Symposium in  Instrum enta l Music 1
Teaching Elementary and Secondary Ins trum enta l Music 1
Teaching Elementary School Music 1
Teaching Ins trum enta l Music 1
Teaching Ins trum enta l Music in  Secondary Schools 1
Teaching Ins trum enta l Music in  Schools 1
Teaching Ins trum enta l Music in  the Elementary School 1
Teaching Ins trum enta l Music in  the Secondary School 1
Teaching Music in  the Middle and Ju n io r  High Schools 1
Teaching Music in  the Secondary School 1
Teaching Music: Methods/Measurements 1
Teaching Techniques o f  Ins trum enta l Music 1
Four Semester Course Sequences Number o f  Courses
Instrum enta l Music Education Seminar 
An In te g ra te d  Ins trum enta l Techniques 
Music Education Methods
Two Semester Block
Music Education Practicum: V oca l/ Ins trum en ta l 4
*Choice o f  Required Courses
APPENDIX E
TITLES OF TEXTBOOKS USED IN INSTRUMENTAL MUSIC 
EDUCATION METHODS COURSES AT RESPONDENTS' SCHOOLS
APPENDIX E— TITLES OF TEXTBOOKS USED IN INSTRUMENTAL MUSIC EDUCATION METHODS COURSES AT 
RESPONDENTS' SCHOOLS
Only
Author, T i t l e  Text
C o lw e ll ,  Richard J. The Teaching o f  Instrum enta l Music 12
Kohut, Daniel L. Instrum enta l Music Pedagogy 9
None 21
Selected readings and m a te r ia ls  14
American School Band D ire c to rs  Assoc ia t ion . The ASBDA Curriculum Guide 4
H o ffe r ,  Charles, R. Teaching Music in  the Secondary Schools 7
Bessom, Malcolm E . , T a r ta ru n is ,  Alphonse E . , and Forcucc i, Samuel L.
Teaching Music in  Today's Secondary Schools 5
Kinyon, John. The Instrum enta l Music D ire c to rs '  Source Book 4
D i l lo n ,  Jacqueline A .,  and Kreichbaum, Casmier B.J. How to  Design
and Teach a Successful School S tr in g  and Orchestra Program 1
B o l l in g e r ,  Donald E. The Band D ire c to r 's  Complete Handbook 1
Robinson, W il l iam  C. and M idd le ton, James A. The Complete School
Band Program 2
McBeth, W. Francis. E f fe c t iv e  Performance o f  Band Music 1
Froseth, James 0 . ,  and Grunow, Richard F. The MLR Score
Reading Program 1






























One o f Tota l
Only Two Or Time
Author, T i t l e  Text More Texts Used
E rnst, Roy E. Developing Competence in  Teaching Instrum enta l Music — 3 3
V a r ie ty  o f  beginning band methods 2 — 2
Bergethon, B jo rn e r, and Boardman, Eunice. Musical Growth in  the
Elementary School 1 1 2
Foster, Robert E. M u lt ip le -Q p tiom  Marching Band Techniques 1 1 2
Hendrickson, Clarence V. Handy Manual F inger Charts f o r
In s tru m e n ta l i  s ts  1 1 2
Green, E lizabe th  A. H. The Modern Conductor — 2 2
Holz, Emil A .,  and Jacob i, Roger. Teaching Band Instruments
to  Beginners — 2 2
Hovey, N i lo .  E f f i c i e n t  Rehearsal Procedures fo r  School Bands - -  2 2
Peters, G. David, and M i l l e r ,  Robert F. Music Teaching and Learning — 2 2
t
B u tts ,  C a r ro l l .  T roubleshooting the High School Band 1 — 1
Crook, E l iza b e th , e t  a l . Music M a te r ia ls  fo r  Teaching 1 — 1
Froseth, James 0. In troduc ing  the Instruments (Conductor's  Manual) 1 — 1
Gelineau, P h y l l is  R. Experiences in  Music 1 — 1
Greer, R. Douglas. Design fo r  Music Learning 1 — 1
Student-developed handbook in c lu d in g  handouts 1 — 1
One o f
Only Two Or
Author, T i t l e  Text More Texts
Heim, Alyn. Rehearsal Warm-ups fo r  Band, Chorus and Orchestra 1
House, Robert W. A d m in is tra t io n  in  Music Education 1
Kahn, Emil. Elements o f  Conducting 1
Music Educators National Conference. The School Music Program:
D esc r ip t ion  and Standards 1
N eid ig , Kenneth L. The Band D ire c to r 's  Guide 1
Nye, Robert E . , and Nye, Vernice T. Music in  the Elementary School 1
O tto , Richard A. E f fe c t iv e  Methods fo r  B u i ld in g  the High School Band 1
Pegram, Wayne. Guide lines fo r  Developing the School Instrumenta l
Program 1
Raebeck, Lo is , and Wheeler, Lawrence. New Approaches to  Music
in  the Elementary School 1
Varies w ith  in s t r u c to r  (M u l t ip le  sections a t  one school) 1
Brown, Frank. Handbook o f  Instrum enta l Problems and So lu t ions  — 1
Choksy, Lois. The Kodaly Context — 1
Choksy, Lois. The Kodaly Method — 1
Froseth, James 0. The In d iv id u a l In s t ru c to r  fo r  Band (Teachers Guide) — 1



















Author, T i t l e
Gordon, Edwin. The Psychology o f  Music Teaching
Green, E lizabe th  A. H. Teaching S tr inged Instruments in  Classes
Henderson, Kenneth, and S toutam ire, A lb e r t .  The Concert Band Method
Hunt, Norman. Guide to  Teaching Brass Instruments
Labuta, Joseph A. Basic Conducting Technique
Lamb, Norman Guide To Teaching S tr ings
Leonhard, Charles and House, Robert W. Foundations and P r in c ip le s  
o f  Music Education
Macracken, Mary. A C irc le  o f  C h ild ren
Reimer, Bennett. A Philosophy o f Music Education
Roe, Paul F. Choral Music Education
Selected scores
S id n e l l ,  Robert. B u i ld in g  In s t ru c t io n a l  Programs in  Music Education 
Course sy llabus
Westphal, F rederick . Guide to  Teaching Woodwinds
Only
Text




































PART I I  ITEMS ON THE "INSTRUMENTAL MUSIC EDUCATION METHODS CLASS 
QUESTIONNAIRE RANKED BY FREQUENCY AND MEAN RATING SCORES
APPENDIX F — Part I I  Items on the "Instrum enta l Music Education Methods Class Q uestionnaire" Ranked by Frequency and Mean Rating Scores
Mean s.d. Item (Major Category)* Rank Item (Major Category)* Frequency Percentage
4.66 .77 Recruiting Beginners (ADM)# 1 Budgeting for Instrument (ADM) 128 95.5-14.60 .68 Learning objectives (RPT)# 2 #Learning Objectives (RPT) 128 95.5-*4.55 .73 Classroom Management (RPT)# 3 #Budgeting (ADM) 127 94.8-14.49 .77 Immediate Learning Objectives (RPT) 4 Budgeting for Music (ADM) 127 94.84.47 .77 Long-term Learning Objectives (RPT) 5 #Classroom Management (RPT) 127 94.8
4,42 .94 Rehearsal Techniques (RPT)# 6 #Class Content-pacing (RPT) 127 94.8r4.35 .86 Intermediate Learning Objectives (RPT) 7 #Recruiting Beginners (ADM) 127 94.8M .  35 1.02 Rhythm (RPT) 8 #Selection of Literature (ADM) 127 94.8J4.32 1.06 Intonation (RPT) 9 Immediate Learning Objectives (RPT) 126 94.0-1-4.31 1.00 Classroom Observations (PFE)# 10 Long-term Learning Objectives (RPT) 126 94.0J
4.31 .88 Selection of Literature (RPT)# 11 #library (ADM) 125 93.3-1
l4.31 1.05 Tone Quality (RPT) 12 #Scheduling (ADM) 125 93.3J4.30 .97 Beginning Methods (RPT) 13 Beginning Methods (RPT) 124 92.5-14.28 1.07 Balance (RPT) 14 Intermediate Learning Objectives (RPT) 124 92. 5J4.26 1.08 Interpretation (RPT) 15 #Competitions (ADM) 123 91.8-
[ J .2 0 .94 Class Content-pacing (RPT)# 16 Concert Programming (RPT) 123 91.8
l4.20 .90 Concert Programming (RPT) 17 Library--Music (ADM) 123 91.84.19 .96 Budgeting for Instruments (ADM) 18 #Public Relations (ADM) 123 91.84.17 .95 Parents and Booster Groups (ADM) 19 Staff Relations (ADM) 123 91.84.16 .96 Public Relations (A0M)# 20 Warm-Up Hethods (RPT) 123 91.8J
4.13 1.07 Technical Development (RPT) 21 Philosophy and Value of Competitions (ADM) 122 91.0-14.12 1.34 Score Preparation (RPT)# 22 #Rehearsal Techniques (RPT) 122 91.0J
r ? 10 .97 Budgeting for Music (ADM) 23 Intermediate Methods (RPT) 121 90.3-14. if) 1.16 Dynamics (RPT) 24 Parents and Booster Groups (ADM) 121 90.3
l4. 10 .98 Scheduling (ADM)# 25 Rehearsal Literature (RPT) 121 90.3
4.08 1.09 Warm-up Procedures (RPT) 26 Rhythm (RPT) 121 90.3r4.07 1.00 Budgeting (ADM)# 27 Warm-up Procedures (RPT) 121 90.3-
l4.07 1.03 Staff Relations (ADM) 28 Budgeting for Equipment Maintenance (ADM) 120 89.6-jr4.03 1.10 Philosophy and Value of Competitions (ADM) 29 Intonation (RPT) 120 89.6
l 4.03 1.31 Teaching Experiences (PFE)# 30 Tone Quality (RPT) 120 89.6J
Mean s.d. Item (Major Category)* Rank
4.02 1.07 Curriculum Sequence and Design (RPT)# 31
r4.01 1.16 Lesson Plans (RPT)# 32
M.O l 1.00 Scheduling Classes (ADM) 33
(-4.00 1.07 Intermediate Methods (RPT) 34
L4.00 1.08 Library— Music (ADM) 35
3.99 1.20 Philosophy of Music Education (FME)# 36
r3.96 .97 Scheduling Performances (ADM) 37
l 3.96 1.14 Warm-up Methods (RPT) 38
3.95 1.14 Rehearsal literature (RPT) 39
3.93 1.05 Evaluation of Teaching (RPT) 40
3.90 1.13 Budgeting for Equipment Maintenance (ADM) 41
3.81 1.07 Library (ADM)# 42
3.79 1.16 Solo and Ensemble Literature (RPT) 43
3.75 1.50 Conducting Technique (RPT)# 44
3.74 1.11 Media Communications (ADM) 45
3.73 1.20 Solo and Ensemble Competitions (ADM) 46
[-3.71 1.10 Competitions (ADM)# 47
l 3.71 1.19 Concert Competitions (ADM) 48
3.70 1.07 Grading Policies and Procedures (RPT) 49
3.49 1.32 Stage and Rehearsal Decorum (RPT) 50
3.48 1.29 Bid Processes (ADM) 51
3.46 1.15 Student Achievement (RPT) 52
3.42 1.36 Marching Band (MB) # 53
3.41 1.21 Fund Raising (ADM) 54
3.38 1.24 Seating Arrangements (RPT)# 55
3.37 1.22 Budgeting for Uniforms (ADM) 56
3.36 1.08 Tests and Measurements (RPT)# 57
3.32 1.24 Marching Competitions (ADM) 58
3.31 1.12 Student Aptitude (RPT) 59
3.22 1.25 Budgeting for Trips (ADM) 60
Item (Major Category)* Frequency Percentage
Budgeting for Uniforms (ADM) 119 88. 81Scheduling Classes (ADM) 119 88.8Scheduling Performances (ADM) 119 88. 8-1
Balance (RPT) 118 88. In
Grading Policies and Procedures (RPT) 118 88. 1
Media Communications (ADM) 118 88. 1
Technical Development (RPT) 118 88. 1J
Interpretation (RPT) 117 87. 31#Lesson Plans (RPT) 117 87. 3-1
Concert Competitions (ADM) 116 86.
61
Solo and Ensemble Competitions (ADM) 116 86.
#Curriculum Sequence and Design (RPT) 115 85. 81Dynamics (RPT) 115 85. 8-1
Evaluation of Teaching (RPT) 114 85 l-i
Fund Raising (ADM) 114 85. 1
#Philosophy of Music Education (FME) 114 85. 1
Student Achievement (RPT) 114 85. 1J
Student Aptitude (RPT) 113 84 3
Budgeting for Trips (ADM) 112 83 6-|
#Seating Arrangements (RPT) 112 83 6
#Tests and Measurements (RPT) 112 83 6-
Budgeting for Miscellaneous Equipment (ADM) 111 82 8-i
Budgeting for Miscellaneous Supplies (ADM) 111 82 8
Stage and Rehearsal Decorum (RPT) 111 82 8
#Uniforms (ADM) 111 82 8J
Bid Processes (ADM) 110 82 1
Solo and Ensemble Literature (RPT) 108 80 6
Marching Competitions (ADM) 106 79 1]#Score Preparation (RPT) 106 79 1Uniform Issue, Collection and Care (ADM) 106 79 1J
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Mean s.d. Item (Major Cateqory)* Rank
3.21 1.22 Uniforms (ADM)# 61
3.19 1.20 Budgeting for Miscellaneous Equipment (ADM) 62
3.17 1.34 All-star Groups (ADM) 63
3.10 1.37 Lending Policy of School-owned Instruments (ADM)# 64
r3.0S 1.22 Jazz Band (JB) # 65
>-3.05 1.28 Uniform Issue, Collection and Care (ADM) 66
3.00 1.26 Library— Books (ADM) 67
2.99 1.28 Student Officers and Responsibilities (ADM)# 68
2.98 1.26 Jazz Competitions (ADM) 69
2.96 1.18 library— Tapes and Records (ADM) 70
2.89 1.24 Budgeting for Sound Systems (ADM) 71
2.85 1.25 Budgeting for Miscellaneous Supplies (ADM) 72r2.83
>•2.83
1.27 History of Instrumental Music Education (FME)# 73
1.61 Secondary Instruments (SI) # 74
2.80 1.33 Uniform Storage (ADM) 75
2.74 1.26 History of Music Education (FME)# 76
2.67 1.39 Uniform Design (ADM) 
IfGeneral Categories
77
•Major categories are indicated by the following abbreviations: 
ADM - Administration 
FME - Foundations of Music Education 
JB * Jazz Band 
MB - Marching Bend 
PFE - Practicua/Field Experience 
RPT - Rehearsal Preparation and Techniques 
SI - Secondary Instruments
Item (Major Cateqory)* Frequency Percentaqe
Library— Books (ADM) 104 77.6-1
•Student Officers and Responsibilities (ADM) 104 77.6^•Classroom Observations (PFE) 102 76.1All-star Groups (ADM) 99 73.9Library— Tapes and Records (ADM) 98 73.1
Uniform Storage (ADM) 96 71.6
•Lending Policy of School-owned Instruments (ADM) 95 70.9Jazz Competitions (ADM) 91 67.9
•Marching Band (MB) 90 67.2
Budgeting for Sound Systems (ADM) 89 66.4
•Conducting Technique (RPT) 88 65.7-1
•Teaching Experiences (PFE) 88 65.7J
•History of Instrumental Music Education (FME) 83 61.9
•Jazz Band (JB) 80 59.7
Uniform Design (ADM) 75 56.0
•History of Music Education (FME) 72 53.7






(Regarding Part I I I )  " A l l  aspects l i s t e d  are o f  top importance. 
I t  is  d i f f i c u l t  to  say which is  most im portan t. They are a l l  covered 
w i th in  the time a v a i la b le  or a t  le a s t  the best we can w i th in  th a t  
t im e .1
"P r in c ip le s  fo r  d e a ling  w ith  s i tu a t io n s  are most im po rta n t,  but 
t h is  is  the course where we fee l i t  im portan t to  a t  le a s t  touch on as 
many s p e c i f ic s  as p o s s ib le . "
"Our course is  d iv id e d  in to  tw o - th i rd s  methods and m a te r ia ls — 
the o the r o n e - th i rd  is  marching band/jazz band pedagogy. We use no 
t e x t ,  bu t ra th e r  r e ly  upon my 19 years experience p lus m a te r ia l from 
successfu l band d ire c to rs .
" I  had d i f f i c u l t y  w ith  your d e f i n i t i o n  o f  " in s tru m e n ta l music 
education methods c lass "  because we o f f e r  no course which s t r i c t l y  
conforms to  your l im i t a t i o n s . "
"We use the lab school to  c rea te  the need in  Freshman and 
Sophomores fo r  the knowledge we hope to  present in  the la te  Sophomore 
and Ju n io r  Methods and Techniques Classes. Student Teaching is  done in  
the F i r s t  Quarter o f  the Senior Year - a wrap up course fo l lo w s . "
"A competency-based approach to  those courses is  used in  which 
choral and ins trum en ta l students are presented w ith  separate ob jec­
t i v e s ,  and accomplish many o f  the so r ts  o f  items you are in q u i r in g  
a b o u t."
"A s tudent must know what to  teach or being taught how w i l l  not 
be e f f e c t i v e . "
"P a r t  I I I  depends on major o f  student (S tr in g s  and Orchestra 
vs. Winds or Band). Requirements and s treng ths  d i f f e r . "
"A lthough many o f  the areas are covered in  courses o the r than 
ins trum enta l methods, we fee l th a t  the School o f  Education does not 
adequately handle our music education needs."
"Our ins trum en ta l methods course is  o f fe re d  du r ing  the same 
q u a rte r  as Ins trum enta l Conducting. This a llows us to  p rov ide  an in 
house la b o ra to ry  experience as music education majors conduct a number 
on the w in te r  q u a r te r  band concert a f t e r  p reparing  i t  in  rehearsa ls .
________________________________ is  a College o f  1150 s tuden ts , the re  are
30 music majors about h a l f  music education. There fo re , our c lasses are 
small — 3-5 each time they are o f fe re d .  F ie ld  experiences is  a major 
component o f  the ins trum en ta l methods course.
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"Th is  q ues t io nn a ire  is  a problem, because e ve ry th inq  is  impor­
ta n t !  We now have 100 hours o f  observa tion  before ins trum enta l tech ­
niques c la s s ,  then 50 hours o f  f i e l d  experiences during  c lass 
semester. . .Then, and on ly  then, do we s tuden t te ach ."
" I l l i n o i s  C e r t i f i c a t io n  is  a S p e c ia l is t ,  K-12, Music. No 
d is t in c t io n  is  made re: vocal and/or ins trum en ta l s p e c ia l iz a t io n . "
" I t  may seem I cons ider e ve ry th ing  in  my c lass a 5 r a t in g  and 
b a s ic a l ly  I do. The e n t i r e  course is  taugh t sans academic te s ts  and 
the grade 60-75% is  based on a comprehensive notebook each s tudent must 
develop and submit. I t  is  geared as a fu tu re  re ference book. We a lso 
take f i e l d  t r i p s  and have 4-6 guest le c tu re rs  per semester, in c lu d in g  
former members o f  the c lass  now te a c h in g ."
"The to p ic s :  H is to ry  o f  Music Education, Philosophy o f  Music 
Education, W r i t in g  Behaviora l O b jec t ives , and Test and Measurements are 
presented in  an e a r l i e r  course e n t i t l e d  'Psychology o f  Teaching Music 
in  the Schools. 1"
" I  have d i f f i c u l t y  w ith  your quest ionna-' re  because the c la ss (e s )  
d o n ' t  correspond to  what you seem to  c a l l  " in s t ru m e n ta l"  methods. Our 
school p laces 90% o f  emphasis upon Mind and music ianship and 10% on 
Educational method. There is  no marching band ( i t  belongs in  the P.E. 
dept, anyway)."
" In te r e s t in g  q u es t io n na ire  — How could I p o s s ib ly  cover a l l  
th a t  I  c la im  to?! I  do t r y !  Most o f  my students are not r e a l l y  
in te re s te d  in  being teachers except as a la s t  r e s o r t  a f t e r  f a i l i n g  to  
become performers. Sometimes I am successfu l in  develop ing a l i t t l e  
enthusiasm, however."
"A t  , our degree is  a comprehensive combina­
t io n  in s t ru m e n ta l/vo ca l degree in  which our students are prepared to  
teach both ins trum en ta l and voca l. Because o f  the small schools in  
North Dakota, many s tudents have to  teach b o th ."
(Regarding P art I I I )  "Topics 1-7 are o f  equal importance — 
Jazz Band would be a d is ta n t  l a s t . "
"You have covered a g rea t deal o f  in fo rm a t io n  on t h is  
questionna i r e . "
"A major component in  the music education sequence is  the 
obse rva t ion /p ra c t icum  experience. Students work in  a c o n tra c t  system 
and complete a s e l f - s tu d y  and s e l f - e v a lu a t io n .  The major product o f  
the sequence is  a jo u rn a l  which p h y s ic a l ly  documents each experience - -  
classroom, p racticum , independent s tu d y ."
"A good survey"
"Th is  Secondary Methods Course is  f o r  vocal and ins trum enta l 
and is  on ly 10 weeks in  len g th , hence the  many low markings. F ie ld  
experience is  extrem ely im portan t (300 hours r e q . ) ,  but none is  done
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assoc ia ted  w ith  t h i s  c lass . Much p ra c t ic a l  in fo rm a t io n  is  g iven , but 
the 8 s tudents in  the c lass  seem to  need a g rea t deal o f  development in  
t h e i r  communication s k i l l s . 1
"We need more c lasses— one f o r  ins trum en ta l music education 
o n ly ,  bu t no time due to  s ta te  and c o l le g e  requ irem en ts ."
"These courses serve as an in t ro d u c t io n  to  the band and orches­
t r a l  ins trum en ts , th e re fo re ,  time does not pe rm it  a l l  sub jec ts  to  be 
touched upon. The q u es t io nn a ire  causes me to  examine what I might do 
b e t te r  in  the fu tu re .  Thank yo u ."
" I t  is  very d i f f i c u l t  to  ra te  the r e la t i v e  importance o f  each 
item on your scale 1-5 , s ince many items are covered in  courses o the r 
than the one your c r i t e r i a  s p e c ify .  Much o f  t h i s  m a te r ia l  is  covered 
in  courses in  combination w ith  vocal te ch n iq u e s ."
"We re q u ire  s tudents to  be q u a l i f ie d  in  both ins trum enta l and 
vocal music i f  they get a Music Education Degree."
"Rather weak p re p a ra t io n  program due to  i t s  ( in s trum e n ta l
m u s ic 's )  low p r i o r i t y :  (1 )  Performance, (2 )  T h e o ry /H is to ry ,  (3 ) L ibe ra l 
A rts /G enera l Education, (4 )  C h r is t ia n  Courses, (5 )  Methods."
"Students in  Ins trum enta l Methods are requ ired  to  p lay  the
fo l lo w in g  instruments as a p re -s tu d e n t  teach ing  check: f l u t e ,  oboe, 
c la r i n e t ,  bassoon, saxophone, french  horn, trum pet, trombone, tuba, 
v i o l i n ,  v io la ,  c e l lo ,  s t r i n g  bass. Students are requ ired  to  p lay
chromatic sca le a t  le a s t  one octave, know f in g e r in g s  f o r  a l l  notes, 
in c lu d in g  t r i l l  f in g e r in g s  and a l te rn a te  f in g e r in g s  ( p o s i t io n s ) ,  p lay  
w ith  acceptable sound, know basic  embouchure, and ho ld ing  p o s i t io n .
Instruments are played ou ts ide  o f  c lass  t im e ; s tudents are te s te d  a t 
t h e i r  own pace, re q u i r in g  completion o f  a l l  ins trum ents in  or:e semes­
te r .  P re re q u is i te :  A l l  ins trum ent c la s s e s ."
" In  p reparing  t h i s  q u e s t io n n a ire ,  you have a lready made many 
assumptions about how various cu rr icu lum s  are dea ling  w ith  music 
education methods in  our co lleges  and u n iv e r s i t ie s .  I  d o n ' t  fe e l th a t  
the q u es t ion n a ire  was b road ly  considered to  a l lo w  fo r  the v a r ie t ie s  o f  
courses, th a t  are designed to  prepare s tudents fo r  teach ing  courses. 
I t  does vary a good deal! I suspect th a t  you have a lready found th is  
to  be t r u e . "
"Th is  q ues t ionna ire  was th o u g h t fu l ly  prepared and you are to  be 
commended f o r  the work you have done. I  have been teach ing  fo r  43 
years and have not seen a more p ra c t ic a l  q u e s t io n n a ire . "
"Th is  q ues t io nn a ire  makes a good course o u t l in e . "
"Th is  c lass meets 4 hours per week f o r  one semester. Should be 
a 2 semester course w ith  4 hours per week."
"Teaching S k i l l s :  the development o f  v is u a l and aural s k i l l s  is  
a major focus o f  our program. For example, we place a g rea t deal o f
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emphasis on v i s u a l l y  d iagnosing common problems such as f a u l t y  embou­
chure, hand p o s i t io n ,  e tc .  We have t r a in in g  programs fo r  improving the 
a b i l i t y  to  a u r a l ly  i d e n t i f y  performance e r ro rs .  The process o f  improv­
ing  teachers perceptua l a b i l i t i e s  is  very im portan t he re ."
"Foundations: This is  another d i f f i c u l t  to p ic  to  d iscuss. The 
p ra c t ic a l  a p p l ic a t io n s  o f  psycho log ica l th e o r ie s  are discussed in  
methods c lasses bu t not in  depth. I  have found th a t  students have 
l i t t l e  i n te r e s t  in  h is to r y  and ph ilosophy u n t i l  they have had actual 
teach ing  experience (b u t  we keep t r y in g ) .  I  b e l ie ve  a Foundations 
course is  im po rtan t bu t i t  is  probably  more a p p ro p r ia te  as p a r t  o f  a 
graduate program."
"Your q ues t io nn a ire  is  h e a v i ly  biased toward jazz  and marching 
band to  the t o t a l  exc lus ion  o f  s t r in g s  and o rch es tra ,  very l i t t l e  
concern w ith  concert band and im portan t to p ic s  such as beginning 
in s t r u c t io n ,  m o t iv a t io n ,  e s p i r i t  de corps, e tc .  Is  t h i s  a personal 
b ia s ,  i n s t i t u t i o n a l  l im i t a t i o n ,  o r  do you cons ider o rchestra  as in s t r u ­
mental music? I d o n ' t  mean the above comments in  a negative  way, but 
to  p o in t  ou t a serious f la w  in  your research design or t i t l e . "
"S tudents teach in  2 labs in  con ju n c t io n  w ith  course: (1) 'Band 
Labora to ry ' (made up o f  secondary instrum ents from pedagogy c lasses) - 
s tudents teach 4 or 5 tim es. (2 ) 4 th  grade students in  a lo ca l elemen­
ta r y  school - teach reco rde r to  focus on sequencing."
" F ie ld  based observa tion  and practicum  are extremely im portant 
in  our program. These are p re -s tu de n t teach ing  experiences."
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